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BOARD OF PUBLIC EDUCATION
MEETING AGENDA
May 7, 2020
Zoom Meeting
Thursday May 7, 2020
8:30 AM
CALL TO ORDER
A.
B.
C.
D.

Pledge of Allegiance
Roll Call
Statement of Public Participation
Welcome Visitors

PUBLIC COMMENT
CONSENT AGENDA

(Items may be pulled from Consent Agenda upon request)
A.
B.

March 12, 2020 and March 26, 2020 Meeting Minutes
Financials

ADOPT AGENDA
INFORMATION ITEMS

 REPORTS – Dr. Darlene Schottle (Items 1-6)
Item 1

CHAIRPERSON’S REPORT – (ACTION) – 15 Minutes
Dr. Darlene Schottle
• Approve MSDB Interim Superintendent Contract 2020-2021

Item 2

EXECUTIVE DIRECTOR REPORT – (ACTION) – 15 Minutes
Pete Donovan
• Approve CSPAC Appointments:
o K-8 Teacher
o K-12 Specialist
o Post-Secondary

Item 3

STATE SUPERINTENDENT’S REPORT – 15 Minutes
Elsie Arntzen

Item 4

COMMISSIONER OF HIGHER EDUCATION’S REPORT – 15 Minutes
Angela McLean

Item 5

GOVERNOR’S OFFICE REPORT – 15 Minutes
McCall Flynn
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Item 6

STUDENT REPRESENTATIVE’S REPORT – 15 Minutes
Paris Becker
• New Student Representative Introduction

 MSDB LIAISON - Mary Jo Bremner (Item 7)
Item 7

MSDB REPORT – (ACTION) – 20 Minutes
Paul Furthmyre
• Approval of MSDB Calendar
• Approve Human Resource Hirings
• Approve 2020-2021 Golden Triangle Cooperative Agreement
• Request Board Approval for MSDB to Remain Closed for 2019-2020
Academic Year
 MACIE LIAISON – Mary Jo Bremner (Item 8)

Item 8

MACIE REPORT – (ACTION) – 15 Minutes
Jennifer Smith
• Approve Nomination of LeEllen Bundy McLeod
 EXECUTIVE COMMITTEE – Dr. Darlene Schottle (Items 8-11)

Item 9

STUDENT ACHIEVEMENT REPORT/FEDERAL UPDATE – (INFORMATION
ONLY) – 15 Minutes
Julie Murgel

Item 10

APPROVE K-12 SCHOOL PAYMENT SCHEDULE – (ACTION) -15 Minutes
Kara Flath

Item 11

PRESENTATION OF MUS STUDENT PORTAL – (INFORMATION ONLY)
Angela McLean – OCHE, Kelly Cresswell – Executive Director Reach Higher
Montana – 20 Minutes
 ACCREDITATION COMMITTEE – Jesse Barnhart (Items 12-17)

Item 12

APPROVE REVISED TIMELINE FOR CONTENT STANDARDS REVISION –
(ACTION) – 15 Minutes
Colet Bartow

Item 13

RECOMMEND APPROVAL OF THE 2019-2020 INITIAL AND RENEWAL
VARIANCE TO STANDARDS APPLICATIONS – (ACTION) – 15 Minutes
Patty Muir

Item 14

RECOMMEND APPROVAL OF THE 2019-2020 CORRECTIVE PLANS AND
TIMELINES OF ACCREDITED SCHOOLS IN STEP 2 OF INTENSIVE
ASSISTANCE PROCESS – (ACTION) – 45 Minutes
• Circle Public Schools
• Hot Springs Public Schools
• Rosebud Public Schools
Patty Muir, Nathan Miller
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Item 15

RECOMMEND APPROVAL OF THE 2019-2020 CORRECTIVE PLANS AND
TIMELINES OF ACCREDITED SCHOOLS IN ONGOING ASSISTANCE OF
THE INTENSIVE ASSISTANCE PROCESS (ACTION) – 15 minutes
Patty Muir
 ASSESSMENT COMMITTEE – Anne Keith (Item 16)

Item 16

ASSESSMENT REPORT – (INFORMATION ONLY) – 15 Minutes
Ashley McGrath
 LICENSURE COMMITTEE – Tammy Lacey (Items 17-20)

Item 17

REQUEST FOR ONE-YEAR EXTENSION FOR BOTH PROVISIONAL
LICENSES AND THIRD YEAR INTERNSHIPS EXPIRING 6/30/2020 –
(ACTION) -15 Minutes
Kris Thatcher

Item 18

RECOMMEND APPROVAL OF THE STATE EXIT REPORT AND REGULAR
ACCREDITATION STATUS OF THE EDUCATION DEPARTMENT AT STONE
CHILD COLLEGE (ACTION) – 15 Minutes
Dr. Linda Vrooman Peterson

Item 19

RECOMMEND APPROVAL OF UNIVERSITY OF PROVIDENCE REQUEST TO
REINSTATE TWO CURRICULAR PROGRAMS: ELEMENTARY EDUCATION
AND HEALTH AND PHYSICAL EDUCATION – (ACTION) – 15 Minutes
Dr. Linda Vrooman Peterson

Item 20

RECOMMEND APPROVAL OF MONTANA QUALIFYING SCORES FOR
PRAXIS SUBJECT ASSESSMENTS IN COMPUTER SCIENCE (5652) 5-12,
AND TEACHING READING (5206) K-12 – (ACTION) – 15 Minutes
Dr. Linda Vrooman Peterson

Item 21

LEGAL UPDATE – (INFORMATION ONLY) – 15 Minutes
Rob Stutz

******************************************CLOSED SESSION*******************************************************
 EXECUTIVE COMMITTEE – Dr. Darlene Schottle (Item 22)
Item 22

EXECUTIVE DIRECTOR PERFORMANCE EVALUATION – 30 Minutes
Dr. Darlene Schottle

*****************************************OPEN SESSION***********************************************************
FUTURE AGENDA ITEMS July 15-17, 2020, Helena

Strategic Planning Meeting
CSPAC/BPE Joint Meeting
CSPAC Annual Report
Approve MSDB/Golden Triangle Co-op
Annual HiSET Report
Annual Special Education Report
Assessment Update
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Federal Update
Educator Preparation Program Report
OPI Staffing Report
PUBLIC COMMENT
ADJOURN
_________________________________________________________________________________________________________
The Montana Board of Public Education is a Renewal Unit Provider. Attending a Board of Public Education Meeting may qualify you
to receive renewal units. One hour of contact time = 1 renewal unit up to 8 renewal units per day. Please complete the necessary
information on the sign-in sheet if you are applying for renewal units.
Agenda items are handled in the order listed on the approved agenda. Items may be rearranged unless listed “time certain”. Action
may be taken by the Board on any item listed on the agenda. Public comment is welcome on all items but time limits on public
comment may be set at the Chair’s discretion.
The Board of Public Education will make reasonable accommodations for known disabilities that may interfere with an individual’s
ability to participate in the meeting. Individuals who require such accommodations should make requests to the Board of Public
Education as soon as possible prior to the meeting start date. You may write to: Kris Stockton, PO Box 200601, Helena MT, 59620,
email at: kmstockton@mt.gov or phone at 444-0302.
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CALL TO ORDER
A.
B.
C.
D.

Pledge of Allegiance
Roll Call
Statement of Public Participation
Welcome Visitors

CONSENT AGENDA
Items may be pulled from Consent Agenda if
requested
A.
B.

March 12, 2020 and March 26, 2020
Meeting Minutes
Financials

CONSENT AGENDA
MINUTES

BOARD OF PUBLIC EDUCATION
MEETING MINUTES
Thursday, March 12, 2020
Montana State Capitol Building, Room 137
Helena, MT
Thursday March 12, 2020
8:30 AM
CALL TO ORDER
Chair Schottle called the meeting to order at 8:30 AM. The Board said the Pledge of Allegiance and Ms.
Stockton took Roll Call. Chair Schottle read the Statement of Public Participation and welcomed guests.
Board members present: Dr. Darlene Schottle, Chair; Ms. Tammy Lacey, Vice Chair; Ms. Mary Jo
Bremner; Mr. Jesse Barnhart; Ms. Anne Keith; Ms. Madalyn Quinlan. Ex Officio members: Ms. Angela
McLean, Office of the Commissioner of Higher Education; Deputy Superintendent Jule Walker, Office of
Public Instruction. Staff present: Mr. Pete Donovan, Executive Director; Ms. Kris Stockton, Administrative
Assistant. Guests: Mr. Rob Stutz, Assistant Attorney General, Agency Legal Services; Dr. Linda
Peterson, OPI; Ms. Patty Muir, OPI; Mr. Nathan Miller, OPI; Ms. Christine Emerson, OPI; Ms. Julie
Murgel, OPI; Mr. Paul Furthmyre, Interim Superintendent, MSDB; Ms. Diane Burke, Montana Quality
Education Coalition; Mr. Marco Ferro, MFPE; Dr. Kirk Miller, School Administrators of Montana; Mr. Jim
Marks, Federation of Blind Education of Montana; Ms. Beth Brenneman, Disability Services of Montana;
Ms. Shawn Talc, Bozeman; Mr. Cam Tulloch, Great Falls; .
PUBLIC COMMENT
The following members of the public gave comment:
Mr. Marco Ferro, MFPE spoke on behalf of members at the MSDB regarding the process for the
Superintendent selection. Chair Schottle thanked Mr. Ferro for his comments.
Mr. Jim Marks, Federation of the Blind Education of Montana, gave public comment regarding the
process for the Superintendent selection. The group requests to have a member on the hiring committee.
Chair Schottle thanked Mr. Marks for his comments.
Ms. Beth Brenneman, Attorney, Montana Disability Services, requested a member of deaf community and
a member of the blind community be on the hiring panel. Chair Schottle thanked Ms. Brenneman for her
comments.
The Chair requested that anyone else commenting on the MSDB hiring process to please hold comments
until Item 1.
CONSENT AGENDA

Mr. Jesse Barnhart moved to approve the consent agenda as presented.
Ms. Madalyn Quinlan seconded the motion.
No discussion. Motion passed unanimously.
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ADOPT AGENDA

Ms. Mary Jo Bremner moved to adopt the agenda as presented. Ms.
Tammy Lacey seconded the motion.
Ms. Lacey extended her appreciation to Ms. Stockton for the work she does
organizing the agenda and allowing the Chair and Vice Chair time in
advance to preview the items.
No further discussion. Motion passed unanimously.

INFORMATION ITEMS

 REPORTS – Dr. Darlene Schottle (Items 1-6)
Item 1

CHAIRPERSON’S REPORT – (ACTION) – 15 Minutes
Dr. Darlene Schottle
Chair Schottle began by giving an overview of the MSDB Superintendent hiring process to date for the
Board members who have not been involved to this point in the process, and for members of the
audience. Board members asked procedural questions,
• Approve Hiring of MSDB Interim Superintendent
Ms. Tammy Lacey moved to approve the hiring of Paul Furthmyre as the
interim MSDB Superintendent. Ms. Mary Jo Bremner seconded the motion.
Ms. Lacey thanked Mr. Furthmyre for his attendance at the meeting and for
volunteering to take over the interim position.
No further discussion. Motion passed unanimously.
Chair Schottle thanked Mr. Furthmyre for his work.
•

Approve MSDB Interim Superintendent Salary

Ms. Tammy Lacey moved to approve the additional salary of $12,445.47.
Motion seconded by (I will check the motion form when I return to the
office)……
No discussion. Motion passed unanimously.
Chair Schottle asked Mr. Rob Stutz, Attorney for the Board, to discuss the state law surrounding the
applicant review process. Mr. Stutz reviewed Administrative Rules of Montana 2.21.3728(3) pertaining to
the expectation of an individual’s right to privacy. Mr. Stutz also discussed that even during the public
hiring segment, the need for the Board to go into Executive Session could arise and that the public would
not be privy to and wanted to make sure the Board and the public are aware of this possible issue. Mr.
Stutz answered Board member questions regarding the process and possible public involvement in the
hiring process.
Chair Schottle called for public comment and requested no more than 3-5 minutes per person.
Ms. Shawn Talc, member of the deaf community in Bozeman, gave public comment expressing her
concern with hiring the best person, someone who understands teaching deaf children, and who has the
background and leadership skills to handle both the deaf and blind community.

March 12, 2020 Board of Public Education

Page 2

Ms. Beth Brenneman, Staff Attorney for Disability Services, clarified that the deaf and blind community is
asking for involvement in the initial screening process.
Mr. Cam Tulloch, President of the Montana Association of the Deaf, gave public comment asking that the
hiring process is done in a way that involves the deaf community. Mr. Tulloch agreed with the comments
before from Ms. Talc.
Dr. Kirk Miller, School Administrators of Montana thanked the Board for their due diligence in the hiring
process that has been developed. Dr. Miller was on the Board in 2002 for the hiring of Mr. Steve Gettel,
Superintendent at MSDB 2002 – 2014. Dr. Miller noted that the hiring process to date, which has been
outlined by the Chair, is appropriate and is the process that should continue. Dr. Miller noted best
practices in hiring and the evaluation process components that should also be considered.
Mr. Stutz discussed the comment that the Board should consider members of the deaf community to be
hired and Mr. Stutz noted that one’s disability, or non-disability, should never be considered in the hiring
process.
Item 2

EXECUTIVE DIRECTOR REPORT – 15 Minutes
Pete Donovan
Mr. Donovan thanked Mr. Stutz for his advice, and thanked members of the public for their comments.
Mr. Donovan noted he has received several written comments in addition to the 100+ attendees at the
three MSDB Listening Sessions held the previous week. Mr. Donovan also announced the job position
has been posted on the state job website, and widely distributed nationally to Deaf and Blind schools and
associations. Mr. Donovan reviewed the Education Interim Committee meeting to be held March 18-19
where Ms. Quinlan will be on a panel discussing Assessment. Mr. Donovan also noted the ongoing
discussion involving School Counselors and the possible need for changes to the Accreditation Standards
regarding School Counselors.
Item 3

STATE SUPERINTENDENT’S REPORT – 15 Minutes
Jule Walker
Ms. Jule Walker, Deputy Superintendent of Public Instruction, gave the report on behalf of Superintendent
Arntzen. Ms. Walker discussed the new DPHHS rules, the School Report cards, ESSA Designations that
will be published next week, Teacher of the Year who was one of four finalists for the National Teacher of
the Year, and 2021 Teacher of the Year nominations which are open through May 15th. Other topics
reviewed included School Bus Safety, 2020 Census Information, and a current in-depth review of the
Accreditation model by the OPI regarding student performance. Ms. Walker answered Board member
questions. Ms. Walker called Mr. Dylan Klappmeier, Communications Director OPI, to discuss Covid 19
and schools. OPI and DPHHS sent a letter to schools February 28, 2020, outlining practices schools
should be taking to be proactive, and to not take action to cancel scheduled events without working with
their local health department. Local Health departments should be taking the lead and local districts
should be working with the local health departments. Schools should be planning for providing instruction
to pupils should they need to close. OPI has applied for a waiver from the US Department of Education
to be able to receive funding to provide food services for low income students even if schools need to
close. Ms. Walker concluded her report with an update on Dual Enrollment, and Work based learning
opportunities.
Item 4

COMMISSIONER OF HIGHER EDUCATION’S REPORT – 15 Minutes
Angela McLean
Ms. McLean updated the Board on Career and Technical Education, College Application Week scheduled
for Fall 2020, iGraduate Montana applications, FAFSA Completion, and a conversation that will take
place at the Education Interim Committee next week regarding School Counselors. Ms. McLean
answered Board member questions. Chair Schottle noted the amazing collaboration going on between
the Office of Public Instruction and the Commissioner of Higher Education and thanked both offices.
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Item 5
No report.
Item 6
No report.

GOVERNOR’S OFFICE REPORT – 15 Minutes
McCall Flynn
STUDENT REPRESENTATIVE’S REPORT – 15 Minutes
Paris Becker

 MSDB LIAISON - Mary Jo Bremner (Item 7)
Item 7

MSDB REPORT – (ACTION) – 20 Minutes
Paul Furthmyre
Ms. Bremner introduced Mr. Paul Furthmyre to the Board and thanked him for stepping into the role of the
MSDB Superintendent in the interim. Mr. Furthmyre thanked the Board for the opportunity and
highlighted several items from the report, including new enrollment since the report was created, a new VI
Preschool program, and a new Visually Impaired elementary student beginning next week, in addition to
two new middle school students. Mr. Furthmyre discussed how he is handling recruitment of students
and being more involved with the parents of possible students in educating them on the role of the MSDB.
Mr. Furthmyre highlighted a new assessment process at the school, the Academic Bowl team which
made nationals, Ms. Jen Blossom, who has been named the Special Education Teacher of the Year, Ms.
Diane Moog, who has been recognized by a Great Falls Public Schools student as a Teacher of
Excellence sponsored by the Great Falls Education Foundation, and various building updates ongoing on
the campus. Mr. Furthmyre noted that the school has convened a Corona Virus team and is in contact
with the proper officials getting updates and will be creating a policy to cover any future issues of this
kind. Mr. Donovan thanked Mr. Furthmyre for providing interpreters for the BPE meeting as well as the
listening session the previous week. Chair Schottle thanked Mr. Furthmyre for his report, the long-range
facility plan he is developing, and congratulated the two teachers who have been honored.
• First Reading of MSDB Calendar
• Approve MSDB Policy Updates
Ms. Lacey asked the Board to consider delaying action on the policies at this time and leave the updates
to the new Superintendent to review after July 1, 2020. Board members agreed.
• Approve Out of State Travel Requests
Ms. Mary Jo Bremner moved to approve the out of state travel requests as
stated. Ms. Tammy Lacey seconded the motion.
No discussion. Motion passed unanimously.
 EXECUTIVE COMMITTEE – Dr. Darlene Schottle (Items 8-11)
Item 8

UPDATE ON ESPINOZA VS. MONTANA DEPARTMENT OF REVENUE
BEFORE US SUPREME COURT – (INFORMATION ONLY) – 15 Minutes
Diane Burke
Ms. Diane Burke, Executive Director of the Montana Quality Education Coalition (MQEC), updated the
Board on the Espinoza vs. Montana Department of Revenue case heard before the Supreme court in
January. MQEC is the entity which is involved in lobbying and litigation in advocating for education in
Montana. SB 410 in 2015 created the $150 tax credit program which is at the heart of the case. Ms.
Burke reviewed the case, the appeals on the case, and the final ruling in which a judge found in favor of
the plaintiff. The Department of Revenue appealed to the Supreme Court which voided the entire
program stating it was unconstitutional. The plaintiffs appealed to the US Supreme court which accepted
the case and oral arguments were heard in January 2020. Ms. Burke attended the oral arguments in
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Washington DC. Ms. Burke reviewed the oral arguments and the Supreme Court Justices questions
regarding the arguments, for the Board. A ruling is expected sometime in June.
Item 9

STUDENT ACHIEVEMENT REPORT/FEDERAL UPDATE – (INFORMATION
ONLY) – 15 Minutes
Julie Murgel
Ms. Julie Murgel gave the Student Achievement Report and Federal Update to the Board. Ms. Murgel
discussed the 4 Federal indicators that must be met for academic achievement, which helps determine
which schools need the most assistance. Ms. Murgel noted that 24 of the 47 Comprehensive schools
have made improvements and are on track to exit the Comprehensive Assistance plan. 800+ schools
were recently reviewed and better than 80% of those schools are meeting all the requirements. Some of
those schools were previously in the Comprehensive category and have now moved out of that category.
Ms. Murgel also discussed College and Career Readiness data that is being collected, such as ACT,
SBAC, CTE courses, and attendance.
Item 10

ANNUAL SCHOOL FOOD SERVICES REPORT – (INFORMATION ONLY)
Christine Emerson – 15 Minutes
Ms. Christine Emerson presented the 2019 Annual Report for School Nutrition programs. Ms. Emerson
reviewed the program and highlighted areas of the report including: School Breakfast Program, Fresh
Fruits and Vegetables Program, After School Snack programs, USDA Foods Program, and many other
foods programs offered by schools across the state. Ms. Emerson provided additional information for the
Board on the waiver the OPI has applied for which will allow additional funding for schools to provide
meals in the event schools close due to a Covid-19 outbreak. Ms. Emerson answered Board member
questions.
Item 11

OVERVIEW OF OPI ACTIVITIES FOR MCA 20-7-469, DYSLEXIA—
DEFINITION—SCREENING--INTERVENTION – (INFORMATION ONLY) -15
Minutes
Colet Bartow
Ms. Bartow updated the Board on the progress toward meeting the OPI responsibility for the Dyslexia
Screening and Intervention Act, providing definitions, screening, and intervention. The Dyslexia Task
Force was formed and met throughout the summer of 2019. The Task Force defined Dyslexia screening,
best practices in instruction, and intervention. The OPI has an Introduction to Dyslexia Course available
on the Teacher Learning Hub so teachers can learn more about Dyslexia, screening, and intervention of
students suspected of having Dyslexia. Ms. Bartow answered Board member questions.
 ACCREDITATION COMMITTEE – Jesse Barnhart (Items 12-17)
Item 12

OVERVIEW AND REVIEW OF MONTANA COMPREHENSIVE LITERACY
PROJECT (MCLP) GRANT ACTIVITIES AND THE MONTANA
COMPREHENSIVE LITERACY STATE DEVELOPMENT PROGRAM
(MCLSDP) – (INFORMATION ONLY) – 15 Minutes
Colet Bartow
Ms. Bartow reviewed the Comprehensive Literacy Project Grant for the Board, highlighting where the
program is currently, the schedule for implementation, with possible grant notification in May 2020, and
an implementation target date of Fall 2020. Ms. Bartow answered Board member questions. Ms. Bartow
reviewed the surveys the OPI collected regarding possible economic impact to districts.
Item 13

CONTENT STANDARDS REVISION TIMELINE AND OVERVIEW OF
ACTIVITIES – (INFORMATION ONLY) – 15 Minutes
Colet Bartow
Ms. Bartow reviewed the Content Standards Revisions currently underway. Ms. Bartow thanked Mr.
Donovan for his involvement in the revisions attending the Negotiated Rulemaking Committee meetings,
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as well as the staff at OPI for their work. Ms. Bartow reviewed the meeting dates of the different
committees, and the statute for Negotiated Rulemaking the OPI must adhere to. Ms. Bartow answered
Board member questions.
Item 14

INTENT TO ACCREDIT ST. FRANCIS CATHOLIC SCHOOL – (INFORMATION
ONLY) – 15 Minutes
Patty Muir
Ms. Muir provided the timeline for the accreditation process of St. Francis Catholic School in Billings. The
school leadership team and OPI Accreditation division have been in constant contact as the school
gathers the information needed. OPI intends on a Site Visit soon, and the final step would be the
approval of the process, possibly as soon as May.
Item 15

RECOMMEND APPROVAL OF THE 2019-2020 ACCREDITATION STATUS
OF ALL SCHOOLS – (ACTION) – 15 Minutes
Patty Muir, Nathan Miller
Ms. Muir presented the embargoed 2019-2020 Accreditation Status of all Schools. Mr. Nathan Miller
highlighted a few changes to the report from previous years. Ms. Muir requested the Board approve the
report.
Mr. Jesse Barnhart moved to approve the 2019-2020 Accreditation Status of
All Schools. Ms. Anne Keith seconded the motion.
No discussion. Motion passed unanimously.

Item 16

RECOMMEND APPROVAL OF THE 2019-2020 REPORT OF SCHOOLS TO
EXIT INTENSIVE ASSISTANCE; SCHOOLS TO ENTER INTENSIVE
ASSISTANCE; SCHOOLS TO MOVE TO STEP 2 OF INTENSIVE
ASSISTANCE; SCHOOLS TO REMAIN IN STEP 2 WITH ONGOING
ASSISTANCE OF INTENSIVE ASSISTANCE – (ACTION) - 15 Minutes
Patty Muir
Ms. Muir reviewed the report and how schools are placed into the different categories. Ms. Muir
discussed the timeline of how schools move in and out of Intensive Assistance and answered Board
member questions, before requesting approval of the Superintendent’s recommendations.
Mr. Jesse Barnhart moved to approve Superintendent Arntzen’s
recommendation to Exit 14 schools from Intensive Assistance. Motion
seconded by Ms. Tammy Lacey.
No discussion. Motion passed unanimously.
Mr. Jesse Barnhart moved to approve Superintendent Arntzen’s
recommendation for 17 schools to Enter Intensive Assistance. Motion
seconded by Ms. Madalyn Quinlan.
No discussion. Motion passed unanimously.
Mr. Jesse Barnhart moved to approve Superintendent Arntzen’s
recommendation for 9 schools to move to Step 2 of Intensive Assistance.
Motion seconded by Ms. Madalyn Quinlan.
No discussion. Motion passed unanimously.
Mr. Jesse Barnhart moved to approve Superintendent Artnzen’s
recommendation for 7 schools currently in Step 2 of Intensive Assistance
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to remain in Step 2 with ongoing assistance, and for the 7 listed to remain
in intensive assistance. Motion seconded by (check motion form)
No discussion. Motion passed unanimously.
Item 17

DISCUSSION OF ARM 10.55.905, BPE GRADUATION REQUIREMENTS –
(INFORMATION ONLY) – 20 Minutes
Pete Donovan
Mr. Donovan discussed with the Board the letter that was sent out to schools in March 2019 by the OPI
stating that schools could substitute Computer Science courses for Math or Science courses in lieu of
graduation requirements. The Board has not approved this change and OPI has since sent out
information to schools that Computer Science courses cannot be substituted for math or science
graduation requirements. Dr. Linda Peterson, OPI, discussed work the OPI is doing to address Computer
Science needs in schools. Dr. Peterson answered questions from the Board.
 MACIE LIAISON – Mary Jo Bremner (Item 18)
Item 18

MACIE REPORT – (INFORMATION ONLY) – 15 Minutes
Jennifer Smith, Julie Murgel
Ms. Jennifer Smith presented the MACIE Report to the Board. A new MACIE appointment will be
presented in May, and MACIE is actively recruiting for the remaining open positions they have on the
Council. The 25th Anniversary information of the Class 7 will be presented to the Board in May at the
Great Falls meeting. Ms. Smith reviewed the MACIE meeting held the previous day for the Board,
specifically more training in Indian Education for All in Teacher Preparation, bringing in statewide and
national education professionals to the reservation schools so they can get a picture of what the students
are up against, and to highlight some of the good things that are happening in the schools. Ms. Julie
Murgel reviewed data on graduation rates and completion rates for American Indian students.
 ASSESSMENT COMMITTEE – Anne Keith (Item 19)
Item 19

ASSESSMENT REPORT – (INFORMATION ONLY) – 15 Minutes
Ashley McGrath
Ms. Ashley McGrath presented the Assessment Report to the Board highlighting testing windows, interim
assessments, Science update, Test Security Update, Test Security Course, Score Reports, and student
privacy. Ms. McGrath answered board member questions concerning testing dates and addressed
concerns surrounding testing dates and windows. The OPI has 45 sites to observe testing in process. Ms.
McGrath answered Board member questions.
 LICENSURE COMMITTEE – Tammy Lacey (Items 20-23)
Item 20

VIRTUAL SITE VISIT OF THE EDUCATOR PREPARATION PROGRAM AT
STONE CHILD COLLEGE NOVEMBER 24-26, 2019 – (INFORMATION ONLY)
– 15 Minutes
Dr. Linda Vrooman Peterson
Dr. Linda Peterson introduced Dr. Kaydene Drummer from Stone Child College. Dr. Peterson also
introduced Dr. Stevie Schmit, Rocky Mountain College, who was on the Accreditation team with Dr.
Peterson. Dr. Schmit reviewed the accreditation process pointing out a few highlights from the review
including the areas for improvement, areas that met the standards, and areas that met the standards with
notation. Dr. Drummer then discussed where the school goes from here, addressing the Areas for
Improvement, and growing the program. Dr. Drummer also highlighted the teachers who are currently in
the program, and how the program, though small, is continuing to grow.
Item 21
LEGAL UPDATE – (INFORMATION ONLY) – 15 Minutes
Rob Stutz
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Mr. Stutz gave a brief update to the Board on two items: a claim against the MSDB which named the
Board as a defendant received in January. The correct service process in naming the Board was not
properly followed, so Mr. Stutz spoke with Risk Management and determined that the claim is really
against the state, not the BPE and MSDB. Risk Management reached out to the plaintiff with the request
and Ms. Kirsten Madsen, the attorney for MSDB, will represent the state in this matter. Additionally, Mr.
Stutz updated the Board on the Oelkers case.
Item 22

NOTICE OF SURRENDER OF BPE CASE #2019-11 – (INFORMATION ONLY)
-10 Minutes
Julia Swingley
Ms. Swingley presented the surrender to the Board.
Item 23

NOTICE OF SURRENDER OF BPE CASE #2019-17 – (INFORMATION ONLY)
- 10 Minutes
Julia Swingley
Ms. Swingley presented the surrender to the Board.
FUTURE AGENDA ITEMS May 7-8, 2020, Great Falls

CSPAC Appointments
Student Representative Last Meeting & Recognition
Approve K-12 Schools Payment Schedule
Assessment Update
Accreditation Report
Variance to Standards Requests & Renewals
Federal Update
MACIE Update
Approve MSDB School Calendar
Executive Director Performance Evaluation
PUBLIC COMMENT
No public comment was made.
ADJOURN
The meeting adjourned at 3:31 PM.

_________________________________________________________________________________________________________
The Montana Board of Public Education is a Renewal Unit Provider. Attending a Board of Public Education Meeting may qualify you
to receive renewal units. One hour of contact time = 1 renewal unit up to 8 renewal units per day. Please complete the necessary
information on the sign-in sheet if you are applying for renewal units.
Agenda items are handled in the order listed on the approved agenda. Items may be rearranged unless listed “time certain”. Action
may be taken by the Board on any item listed on the agenda. Public comment is welcome on all items but time limits on public
comment may be set at the Chair’s discretion.
The Board of Public Education will make reasonable accommodations for known disabilities that may interfere with an individual’s
ability to participate in the meeting. Individuals who require such accommodations should make requests to the Board of Public
Education as soon as possible prior to the meeting start date. You may write to: Kris Stockton, PO Box 200601, Helena MT, 59620,
email at: kmstockton@mt.gov or phone at 444-0302.
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BOARD OF PUBLIC EDUCATION
CONFERENCE CALL MEETING MINUTES
Thursday, March 26, 2020
11:00 AM
406-444-4647
1-833-505-4104 (long distance)
Conference ID: 1039083
Thursday, March 26, 2020
11:00 AM
CALL TO ORDER
Chair Schottle called the meeting to order at 11:00 AM. Ms. Stockton took roll call and the Chair
welcomed guests on the call. Chair Schottle thanked everyone for attending the meeting today during
these trying times both professionally and personally, and thanked everyone for taking part in the process
for
Board members present: Dr. Darlene Schottle, Chair; Ms. Tammy Lacey, Vice Chair; Ms. Anne Keith; Ms.
Mary Jo Bremner; Mr. Jesse Barnhart; Ms. Paris Becker, Student Representative. Ex-officio members:
Ms. Elsie Arntzen, Superintendent of Public Instruction; Ms. McCall Flynn, Governor Bullock’s office; Ms.
Angela McLean, Commissioner or Higher Education Office. Staff present: Mr. Pete Donovan, Executive
Director Board of Public Education; Ms. Kris Stockton, Administrative Specialist. Guests: Mr. Rob Stutz,
Attorney, Agency Legal Services; Ms. Ashley McGrath; OPI; Mr. Paul Furthmyre, MSDB Interim
Superintendent; Sharyl Allen, OPI; Mr. Marco Ferro, MFPE; Dr. Brock Tessman, OCHE; Ms. Diane Burke,
MQEC; Mr. Dennis Parman, MREA; Ms. Nancy Hall, OBPP; Ms. Laura Sankey-Keip, Attorney, Legislative
Services; Mr. Matt Hoffman, Billings Gazette.
PUBLIC COMMENT
Ms. Sharyl Allen at OPI thanked the Board for their responsiveness and cooperation in working through
the issues surrounding the affects of Covid-19 and schools.
ADOPT AGENDA
Ms. Tammy Lacey moved to adopt the agenda as presented. Ms. Madalyn Quinlan
seconded the motion.
No discussion. Motion passed unanimously.

 ASSESSMENT COMMITTEE– Anne Keith (Items 1-2)
Item 1

REQUEST FOR SPRING 2020 ASSESSMENT WAIVER - (ACTION) -15
Minutes
Ashley McGrath
Ms. Anne Keith opened the item up for an update from Ms. Ashley McGrath and request. Ms. McGrath
reviewed the request from the Superintendent for Board action to approve a waiver of the 2020 Spring
Assessments due to Covid-19. Ms. McGrath reviewed the waiver approved by the US Department of
Education from the ESSA Assessment requirements. Current high school juniors will be allowed to take
the ACT free of charge in the Fall of 2020 during their senior year. Ms. McGrath answered Board
member questions. Ms. McGrath noted that the Superintendent requested a waiver from the USDE on

March 26, 2020 Board of Public Education

Page 1

March 19, on March 20th the Department issued their letter with a form for states to complete, which
Montana will do at the conclusion of this meeting.
Ms. Tammy Lacey moved to waive all 2020 Spring Assessments in rule or
in statute, (list test names). Motion seconded by Ms. Anne Keith.
Comment from Ms. Angela McLean on behalf of the Commissioner
expressed thanks for the Board’s action.
Mr. Rob Stutz commented that the Board’s constitutional authority allows
this action without going through the rulemaking process.
No further discussion. Motion passed unanimously.
Item 2

SCIENCE FIELD TEST – (INFORMATION ONLY) - 15 Minutes
Ashely McGrath
Ms. McGrath thanked the Board for their action on the first item, then discussed possible alternative
options for the Science Field test for the Montana Science Assessment, an alternative timeline is being
developed for next spring due to the school closures from the Covid-19 outbreak. Ms. McGrath outlined
how this will look for the process next spring. Ms. McGrath answered Board member questions.

 LICENSURE COMMITTEE – Tammy Lacey (Item 3)
Item 3

LEGAL UPDATE (INFORMATION) – 15 Minutes
Rob Stutz, Agency Legal Services
Mr. Stutz gave a brief overview of the Board’s constitutional authority, and that in a normal situation the
Board uses the MAPA process, but that the Board is not required to use MAPA and that the Board can
act when necessary, using their constitutional authority. Chair Schottle thanked Mr. Stutz for his update.

 MSDB LIAISON– Mary Jo Bremner (Item 4)
Item 4

REQUEST APPROVAL OF MSDB REMOTE LEARNING PLAN – 15 Minutes
Paul Furthmyre
Ms. Mary Jo Bremner turned the item over to Interim MSDB Superintendent Paul Furthmyre to review the
Remote Learning Plan for the MSDB as required by the Governor’s Office per the Executive Order for
school closures related to the Covid-19 Outbreak. Mr. Furthmyre reviewed the plan for the Board and
answered questions.
Ms. Mary Jo Bremner moved to approve the remote learning plan submitted
by the MSDB, and approve the MSDB to submit the plan to the Governor.
Ms. Tammy Lacey seconded the motion.
Mr. Jesse Barnhart expressed his appreciation for the thought and
consideration Mr. Furthmyre has put into the plan.
Ms. Madalyn Quinlan also thanked Mr. Furthmyre for his work.
Ms. McCall Flynn thanked Mr. Furthmyre for his flexibility in working with
the Governor’s Office and answering their questions for him.
No further discussion. Motion passed unanimously.
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PUBLIC COMMENT
No Comment provided.
Chair Schottle thanked everyone for their participation on the call.
ADJOURN
Meeting adjourned at 11:53 AM.
_________________________________________________________________________________________________________
The Montana Board of Public Education is a Renewal Unit Provider. Attending a Board of Public Education Meeting may qualify you
to receive renewal units. One hour of contact time = 1 renewal unit up to 8 renewal units per day. Please complete the necessary
information on the sign-in sheet if you are applying for renewal units.
Agenda items are handled in the order listed on the approved agenda. Items may be rearranged unless listed “time certain”. Action
may be taken by the Board on any item listed on the agenda. Public comment is welcome on all items but time limits on public
comment may be set at the Chair’s discretion.
The Board of Public Education will make reasonable accommodations for known disabilities that may interfere with an individual’s
ability to participate in the meeting. Individuals who require such accommodations should make requests to the Board of Public
Education as soon as possible prior to the meeting start date. You may write to: Kris Stockton, PO Box 200601, Helena MT, 59620,
email at: kmstockton@mt.gov or phone at 444-0302.
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CONSENT AGENDA
FINANCIALS

51010 Board of Public Education
ORG Budget Summary by OBPP Prog, Fund, Subclass
Data Selected for Month/FY:

01 (Jul)/2020 through 10 (Apr)/2020

OBPP Program
Fund
01 K-12 EDUCATION
(blank)

Subclass

Acct Lvl 1

Org

235F9 FY2019 CARRYFORWARD
62000 Operating Expenses
1 BOARD OF PUBLIC EDUCATION
(blank)

0.00
0.00

0.00
0.00

0.00
0.00

0.00
0.00

1 BOARD OF PUBLIC EDUCATION
30 Advisory Council Program 01
50 Research Program 01

330,477.00
254,309.00
130,463.00
122,858.00
988.00

230,758.95
188,320.35
127,935.62
60,384.73
0.00

0.00
0.00
0.00
0.00
0.00

99,718.05
65,988.65
2,527.38
62,473.27
988.00

1 BOARD OF PUBLIC EDUCATION
50 Research Program 01

76,168.00
16,118.00
60,050.00

42,438.60
14,943.19
27,495.41

0.00
0.00
0.00

33,729.40
1,174.81
32,554.59

0.00
0.00

0.00
0.00

0.00
0.00

0.00
0.00

15,892.00
15,892.00
15,892.00

583.28
583.28
583.28

0.00
0.00
0.00

15,308.72
15,308.72
15,308.72

ALL All Organization Rollup

0.00
0.00

0.00
0.00

0.00
0.00

0.00
0.00

30 Advisory Council Program 01
50 Research Program 01

0.00
0.00
0.00
0.00

0.00
0.00
0.00
0.00

0.00
0.00
0.00
0.00

0.00
0.00
0.00
0.00

ALL All Organization Rollup

0.00
0.00

0.00
0.00

0.00
0.00

0.00
0.00

11,428.00
11,428.00
11,428.00

9,046.26
9,046.26
9,046.26

0.00
0.00
0.00

2,381.74
2,381.74
2,381.74

0.00
0.00

0.00
0.00

0.00
0.00

0.00
0.00

76.00
76.00
27.00
49.00

0.00
0.00
0.00
0.00

0.00
0.00
0.00
0.00

76.00
76.00
27.00
49.00

ALL All Organization Rollup
235H1 ADMINISTRATION
61000 Personal Services

62000 Operating Expenses

(blank)
ALL All Organization Rollup
235H2 AUDIT (RST/BIEN)
62000 Operating Expenses
1 BOARD OF PUBLIC EDUCATION
(blank)
235H3 LEGAL EXPENSES (RST/OTO)
62000 Operating Expenses

(blank)

235H4 STATE ITSD/RST
62000 Operating Expenses
1 BOARD OF PUBLIC EDUCATION
(blank)
ALL All Organization Rollup
235Z1 WORKERS COMP. REDUCTION
61000 Personal Services
1 BOARD OF PUBLIC EDUCATION
30 Advisory Council Program 01

ORG Bud by OBPP Prog,Fund,Subcl

ORG Budget Actuals Amt A Accrual Amt ORG Bud Balance
365,449.00 247,964.49
0.00
117,484.51
365,449.00 247,964.49
0.00
117,484.51
7,576.00
7,576.00
0.00
0.00
7,576.00
7,576.00
0.00
0.00
7,576.00
7,576.00
0.00
0.00

1 of 2

OBPP Program
Fund
01 K-12 EDUCATION(blank)

Subclass
Acct Lvl 1
235Z1 WORKERS COMP.
(blank) REDUCTION

Org
ALL All Organization Rollup

Grand Total

ORG Bud by OBPP Prog,Fund,Subcl

ORG Budget Actuals Amt A Accrual Amt ORG Bud Balance
0.00
0.00
0.00
0.00
0.00
0.00
0.00
0.00
365,449.00

2 of 2

247,964.49

0.00

117,484.51

CALENDARS

Sunday

1

Monday

2

8

March 2020

Tuesday

3

9

4

10

11
MACIE Meeting Mary Jo

Daylight Savings Time

15

Wednesday

16

17

18

Thursday

5

MSDB Listening
Sessions - Pete,
Mary Jo, Kris

Friday

Saturday

7

6

Board of Regents Meeting

12

13

14

BPE Meeting - Helena

20

19

21

Covid Call - Pete
St Patrick's Day

22

23

24
Covid Call - Pete

Covid Call - Pete

25

26

Covid Call - Pete

Covid Call - Pete
BPE Conference Call
Meeting

27
Covid Call - Pete

28

Sunday

Monday

Tuesday

Notes:

April 2020
Wednesday

Thursday

2

1

Friday

Saturday

3

4

10

11

Education
Advocate's Call Pete

5

6

7

8
Conference Call
w/OPI - Pete

Education
Advocate's Call Pete

12

13

Call to discuss
Standards
Timeline - Pete

Education Advocate's
Call - Pete

Easter

19

14

20

21
Education
Advocate's Call Pete

9

15
CSPAC Meeting - Helena
Executive Committee Call

22

Negoatiated
Rulemaking Pete

Education Advocate's
Call - Pete

16

17

18

Education
Advocate's Call Pete

23
Education
Advocate's Call Pete

24

25

Sunday

Monday

Tuesday

Notes:

3

4
MUS 2 Year
Commission Meeting Pete, Madalyn

10

17

24

Mother's Day

5

Education Interim
Commission - Pete
Education Advocate's
Call - Pete

11

12

18

19

25

May 2020

26

Wednesday

6

7

MACIE Meeting - Pete,
Mary Jo

13

Thursday

Friday

Saturday

1

2

8

9

15

16

22

23

BPE Meeting

14

20

28
21

27

28

29

30

ACTION
 REPORTS – Dr. Darlene Schottle (Items 1-6)
ITEM 1
CHAIRPERSON’S REPORT
• Approve Hiring MSDB Interim
Superintendent 2020-2021 Contract

Dr. Darlene Schottle

ACTION
ITEM 2
EXECUTIVE DIRECTOR REPORT
• Confirm CSPAC Appointments
Peter Donovan

Meetings Attended by Peter Donovan
03/12/2020 – 05/07/2020

March
1.

Board of Public Education Meeting

03/12/2020

2.

Covid-19 Call

03/20/2020

3.

Daily Covid-19 Call

03/23-02/27/2020

4.

BPE Executive Committee Call

03/25/02020

5.

BPE Conference Call Meeting

03/26/2020
April

6.

Education Advocate’s Call

04/02/2020

7.

Education Advocate’s Call

04/07/2020

8.

Conference Call with OPI

04/08/2020

9.

Negotiated Rulemaking

04/09/2020

10.

Education Advocate’s Call

04/10/2020

11.

Call to Discuss Standards Timeline

04/14/2020

12.

Education Advocate’s Call

04/14/2020

13.

CSPAC Zoom Meeting

04/15/2020

14.

BPE Executive Committee Call

04/15/2020

15.

Education Advocate’s Call

04/16/2020

16.

Education Advocate’s Call

04/21 & 4/23/2020
May

17.

MUS 2 Year Commission Study Meeting

05/04/2020

18.

Education Interim Commission Meeting

05/05/2020

19.

Education Advocate’s Call

05/05/2020

20.

MACIE Zoom Meeting

05/06/2020

21.

May Board of Public Education Meeting – Zoom call

05/07/2020

Teresa L. Marchant
1700 River View Dr.
Billings, MT 59105
Phone: (406)697-5252
Email: mrsmarchant@yahoo.com

QUALIFICATIONS
Current Montana teaching certificate with the Library Media Endorsement.
Masters in Educational Technology with an emphasis in online instruction.
EDUCATION
1993-1995 A.S. with emphasis in Elementary Education, Utah Valley State
College - Graduated with Honors 3.89 GPA
1995-1997 B.S. in Elementary Education, Utah State University - Cum Laude
3.85 GPA
1999-2000 Library Media Certificate, University of Washington
2006-2008 Masters in Educational Technology, Montana State University
Billings
2018-2019 Teacher Leadership Institute Graduate- NEA
Experience
2019
2019-Present
2017- Present
2017- Present
2013- Present
2007-2009
2007-2009
1999-Present

2004-2005
2002- 2004

MFPE District Delegate to NEA RA
TLI Montana Coach, NEA and MFPE
Lockwood Education Association, President.
Lockwood Adult Education Coordinator, Lockwood School
Educational Blogger, Independent Contractor. Online.
School Library Media Division Chair, Montana Library Association
Professional Development Committee Chair, Lockwood School
School Librarian, Lockwood Elementary School, Lockwood School
District #26 Billings, MT
Collaborated with 3-5 teachers to teach Information Literacy Skills.
Integrated Technology into lessons. Maintained a library collection of
12,000 resources.
Supervisor, Brigham Young University HBBL Library, Provo, UT
Implemented an online holds program for the university library, oversaw
student employees in holds and repairs of the library.
Teacher, Lockwood Elementary School, Lockwood School District #26
Billings, MT
Developed and implemented lessons aligned with Essential Skills and
Montana State Standards to first and second grade students. Established
a positive environment that encouraged learning. Grade Level
Technology Coach.

APPLICATION FOR APPOINTMENT TO THE MONTANA
CERTIFICATION STANDARDS AND PRACTICES ADVISORY COUNCIL
Position on Council:
Name of Applicant:

TEACHER K-8

blb1267@msn.com
Barbara Brown
____________________________
E-Mail:_______________________

406-531-6654

406-273-6686

Home Phone: ________________ Work Phone: ___________________ Fax:_________________

5135 Cattle Drive

Address: ________________________________________________________________

Missoula, MT 59808
______________________________________________________________________
Lolo School District

Employed by:____________________________________________________________

11395 Highway 93 South, Lolo, MT 59847
______________________________________________________________________
PLEASE ATTACH A RESUME AND PROVIDE A SUMMARY OF EXPERIENCES BELOW:
(use additional paper if needed)

Professional Preparation: (include degrees, dates, institutions, and majors):

BA, 2005, University of Montana, Education
MEd, 2009, Lesley University, Educational Technology
Early Literacy Certification, 2019, Pacific Lutheran University
Professional experience: (include dates, employer and location)

2007-Present, Teacher, Lolo School District, Lolo, MT
2009-Present, Kindergarten Readiness, Lolo School District, Lolo, MT

Professional and Community Activities:

2014-Present, Lead Negotiator, Lolo Education Association
2016-Present, President, Lolo Education Association
2018-Present, Treasurer, Friends of Lolo School PAC
2019, NEA National Leadership Summit
Awards and Honors:

Employer/District Release: (if employed):
I,

Dale Olinger, Lolo School District Superintendent
___________________________________________________________,
will release
Employer

Barbara Brown
____________________________________________________________
for service on
the Council.

Applicant

References (Letters of reference should be attached)
Include a letter of reference from a School Board Member and Superintendent.

Dale Olinger
Superintendent
Name_______________________________________Position______________________________________________________
11395 Highway 93 S. Lolo, MT 59847
Address__________________________________________________________________________________________________
dolinger@loloschools.org
E-Mail______________________________________

406-240-0076
Phone Number_______________________________
Jennifer Hickes
Board Chair
Name________________________________________Position______________________________________________________

630 Mari Court, Lolo, MT 59847
Address___________________________________________________________________________________________________
jen.ryan.hickes@gmail.com
E-MAIL_____________________________________
406-396-2939
Phone Number_______________________________
Mary Thompson
Teacher
Name________________________________________Position_______________________________________________________
7762 Cassidy Trail, Lolo, MT 59847
Address___________________________________________________________________________________________________

mthompson@loloschools.org
E-MAIL____________________________________
406-529-4300
Phone Number ______________________________
Briefly state on a separate piece of paper why you wish to be a member of the Montana Certification Standards and Practices
Advisory Council.

Barbara Brown
am committed to the
I, ________________________________________________________________________,
Council’s statutory responsibilities.
applicant
bb
Initials__________________

Deadline for application is April 30, 2020.
All application forms must be sent to:
Pete Donovan
Executive Director
Board of Public Education
PO BOX 200601
46 N Last Chance Gulch
Helena, MT 59620-0601

BARBARA BROWN
Missoula MT · 406.531.6654
blb1267@msn.com

Pete Donovan
Executive Director
Board of Public Education
PO Box 200601
46 N Last Chance Gulch
Helena, MT 59620-0601

DEAR EXECUTIVE DIRECTOR DONOVAN,
I wish to be a member of the Montana Certification Standards and Practices Advisory
Council because I am extremely passionate about teaching. I am ready to work hard to
make sure every student has the opportunity to receive a high-quality education from
the best educators.
I have been a member of the negotiating team at Lolo School for the past 5 years. I have
also been President of the Lolo Education Association for the past 4 years. I feel that the
skills I have gained from these positions will be an asset to the CSPAC and my hope is
that, through this position, I will be better able to serve my district.
Thank you for your time and consideration.

Sincerely,
Barbara Brown
Enclosure

BARBARA BROWN
Missoula, MT · 406.531.6654
blb1267@msn.com · bbrown@loloschools.org

Educator with over 13 years of experience in an elementary classroom. Has been on the negotiating
committee for 5 years and has been Lolo Education Association president for 4 years. Collaborates well
with others and is professional and courteous. Seeking to serve as a K-8 teacher representative on the
Montana Certification Standards and Practices Advisory Council.

EXPERIENCE
2007-PRESENT

KINDERGARTEN TEACHER, LOLO SCHOOL DISTRICT
Developed a structured learning environment with clearly communicated expectations that
encourages students to perform at a high level of excellence.
2009-PRESENT

KINDERGARTEN READINESS, LOLO SCHOOL DISTRICT
Designed, developed, and implemented a readiness program to enhance skills and build on
strengths in order to prepare pre-kindergarten children for a school environment.

EDUCATION
2019

EARLY LITERACY CERTIFICATION, PACIFIC LUTHERAN UNIVERSITY
Received a 4.0 GPA
2009

MASTERS OF EDUCATION, LESLEY UNIVERSITY
Received a 4.0 GPA
2005

BACHELOR OF ARTS, UNIVERSITY OF MONTANA
Received a 4.0 GPA in the School of Ed

PROFESSIONAL AND COMMUNITY ACTIVITIES
2019
DELAGATE, NEA NATIONAL LEADERSHIP SUMMIT
2018-PRESENT
TREASURER, FRIENDS OF LOLO SCHOOL PAC

2016-PRESENT
PRESIDENT, LOLO EDUCATION ASSOCIATION
2014-PRESENT
LEAD NEGOTIATOR, LOLO EDUCATION ASSOCIATION

INTERESTS
•
•
•
•
•
•

FAMILY
TRAVELING
HIKING
BIKING
READING
CONTINUING EDUCATION

2

District Office: 406.273.0451
Middle School Office: 406.273.6141
Elementary Office: 406.273.6686

Lolo School District #7
11395 Highway 93 South
Lolo, MT 59847
www.loloschools.org

“Learn Today, Lead Tomorrow!”

Fax: 406.273.2628

April 20, 2020
Pete Donovan, Executive Director
Board of Public Education
PO Box 200601
46 N Last Chance Gulch
Helena, MT 59620-0601
Dear Executive Director DonovanIt is my distinct pleasure to recommend Barbara Brown to serve as the K-8 representative on the
Montana Certification Standards and Practices Advisory Council. There no doubt that Barb will
commit time and talent to serve CSPAC, much the way I have known her to dedicate herself in the
classroom, as a school volunteer, and as an active member of her professional organization.
I feel qualified to recommend Barb for a number of reasons. I’ve known Barb for 13 years and have
worked with her as a teaching colleague, as a principal in her building, and now as the
superintendent. It makes sense, then, that we’ve had the opportunity to work together in a wide
variety of situations. In every case I can recall, Barb is professional, thoughtful, courteous, and well
spoken. No matter whether it’s a discussion on curriculum or at the bargaining table, I know I can
count on Barb to represent the genuine values of her constituents. Barb is a servant leader if ever
there were one.
Lolo School has a long history of supporting staff beyond their classrooms and offices when they have
the chance to advocate for public education in Montana. We take great pride in recommending Barb
to serve on the CSPAC. I am glad to authorize reasonable release time for Barb’s service on the
Council. You’ve got an excellent candidate in Barbara Brown, and I recommend her without
reservation. Please don’t hesitate to call if I can provide any additional information.
Sincerely,

Dale Olinger, Superintendent
Lolo School District #7
406-240-0076 voice/text

April 23, 2020

Montana Certification and Standards Advisory Council (CSPAC)
Board of Public Education
46 N Last Chance Gulch, Suite 2B
PO Box 200601
Helena, MT 59620
To Whom It May Concern,

I am writing to recommend Barb Brown to serve as the K-8 teacher
representative on the Montana Certification and Standards Advisory Council.
I have served as chair of the Lolo School Board for several years, and in my
experience she has shown herself to be someone who is not only kind and
thoughtful, but professional and dependable in every way.
Barb is a tremendous asset to our students, our teachers and our entire
district. She was instrumental in helping Lolo school communicate with our
community members as we passed the first levy for our district in 11 years.
Barb often serves as the voice of our teachers, because of the level of trust
she has earned in her profession. Barb would be a real asset to the Montana
Certification and Standards Advisory Council (CSPAC), and I am happy to
wholeheartedly recommend her.
Please feel free to reach out if I can be of any assistance.

Sincerely,

Jen Ryan Hickes

630 Mari Ct
Lolo, MT 59847
(406) 396-2939
jenhickes@loloschools.org

April 24, 2020
To Whom It May Concern:
It is my extreme pleasure to recommend Barb Brown for a position on the Certification
Standards and Practices Advisory Council. I have worked with Barb over the last 7 years
at Lolo School. Barb has taught Kindergarten during these years, while I have taught in
the middle school. Barb is an incredibly effective teacher, engaging her young students
with every lesson. She expertly manages the everyday chaos a room full of 5 year-olds
brings. In my 18 years of teaching experience, I have come across few teachers that
know their content better than Barb. She is constantly researching best practices to be
sure her students have a deep understanding of the standards she is teaching.
Mrs. Brown is the type of educator who believes that a professional and positive
presence is vital to motivate and inspire her students. She truly believes every student
can succeed. This is evidenced in her willingness to give up her duty-free lunches and
before/after school hours to be sure her students have a deeper grasp of the concepts
taught on a very regular basis. Her enthusiasm for education is impressive and genuine. I
feel strongly that Barb Brown is highly-qualified for a position on this council.
Barb has served as our local union President for the last three years and has done an
incredible job of standing up for and advising our teachers. Because of Barb’s countless
and selfless hours of training, advice-seeking and research, Barb has made our staff
better prepared to handle any situation that comes their way. In my teaching careers, I
have not come across a single union representative that is more thorough or thoughtful
in their duties. She has personally mentored several teachers along the way, and our
entire teaching staff at Lolo School holds her in the highest esteem.
Barb Brown has my full and confident endorsement. I recommend her highly for this
specific position, and honestly any position you may consider placing her within your
jurisdiction. Please contact me with any additional questions you may have. I can be
reached at 406-529-4300 or mthompson@loloschools.org.
Sincerely,

Mary Thompson

April 23, 2020
Pete Donovan, Executive Director
Board of Public Education
PO Box 200601
46 N Last Chance Gulch
Helena, MT 59620-0601
Dear Executive Director Donovan,
It is with great honor that I write this letter of recommendation for Barbara Brown. I have
known Barb for twelve years and in several capacities. Barb and I have been teachers together at
Lolo School District for over ten years. We have also worked on the board of the Lolo Education
Association together for four years. Together we have worked closely as fellow educators,
negotiators, and representatives of our staff.
As the Title 1 teacher at our school district, I spend a lot of time with the kindergarten teachers
and their students. I am lucky to be a witness to Mrs. Brown’s deep dedication and love for
education. She is warm and inviting with her students and also displays a resounding
professionalism in each setting she is in. Her knowledge and continued education prove
themselves invaluable as she leads our youngest, most vulnerable learners into a lifetime of
learning and growth.
Barb has served as our local union president for four years. In this time, our member numbers
have increased to 100% of teachers. This is in direct relation to Barb’s ability to lead. She takes
the time and consideration needed for every thought or decision that comes her way. She is
patient and understanding with members, a stellar mentor to our very young staff, and an
incredible wealth of knowledge on all union practices. Her confidentiality and ability to provide
constructive feedback, while remaining impartial, is invaluable and has allowed our members to
feel valued and heard. While working as a team, Barb listens and asks for feedback continuously
from her fellow board members, and also from those she represents. With a gentle firmness and
ability to see the right course, Barb brings us to the table time and time again as a united front. I
am deeply grateful to know her, work with her and serve with her. She will be an invaluable
member to the CSPAC. Please contact me if I can be of any further help.
Sincerely,
Jessica Lucas
Lolo School – Title 1 teacher
(406) 552-7834

INFORMATION
ITEM 3
STATE SUPERINTENDENT’S REPORT
Superintendent of Public
Instruction
Elsie Arntzen

Montana Board of Public Education
Executive Summary
Date: April 16, 2020
Presentation
Presenter

Superintendent’s Update
Elsie Arntzen

Position Title

Superintendent of Public Instruction

Overview

•
•
•
•
•

Requested Decision(s) None
Related Issue(s)

None

Recommendation(s)

None

COVID-19 Updates
DPHHS Rules on School Health and Safety
Teacher of the Year Updates
Perkins V
Ag Specialist

April 23, 2020
First off, I want to recognize Sharyl Allen as Montana’s new Deputy Superintendent! Sharyl
has a long career in education in Montana and has most recently served as OPI’s
Transformational Learning Program Manager. I thank Jule Walker for her nearly two years
of service to the OPI. She is now working for MTSBA. I also want to thank Jason Butcher as
he transitions to Reach Higher Montana.
The Governor released a directive on April 22 with provisions for a phased reopening of
Montana. Schools are able to reopen on May 7 and may continue providing distance
learning or a mixed-delivery model per MCA 20-7-118 or declare local emergency school
closures per MCA 20-9-806. This new directive essentially returns education back to local
control by districts. Districts should continue to consult with their local health authorities in
decision-making as well as the additional guidelines in the Governor's directive. Schools
should also make every effort to stick to their established academic calendar.
COVID-19 Updates
Below is a timeline of actions taken by the OPI with regards to the COVID-19 outbreak:
•

February 28: OPI and DPHHS send a guidance letter to schools

•

March 3: The Governor creates Montana’s Coronvirus Task Force which includes
OPI and OPI meeting with the Governor’s staff to urge the Governor to
waive per-pupil-instruction hours if schools have to close

•

March 12: OPI sends updated guidance to schools and briefs the Board of Public
Education

•

March 13: OPI hosts a statewide conference call with district superintendents

•

March 15: Superintendent Arntzen has a phone conversation with the Governor
regarding school closures; the Governor announced statewide school
closures and OPI issued a statement. OPI COVID-19 webpage launched

•

March 17: OPI hosts a second statewide call with local superintendents and
submits formal waiver requests to the Governor to waive per-pupilinstruction hours and allow for flexibility in pupil transportation for the
delivery of remote nutrition and education services. OPI also submitted
requests to the Board of Public Education and U.S. Department of
Education to waive required standardized testing.

•

March 20: OPI hosts third call with local superintendents

•

March 23: Superintendent Arntzen has a phone conversation with U.S. Secretary
of Education Betsy DeVos to discuss federal flexibility and waivers.
OPI launches a remote learning course on the Teacher Learning Hub.

•

March 24: OPI and MUS announce free offerings of ACT this fall, Superintendent
Arntzen submits statewide op-ed. Hosts fourth call with local supts.

•

March 25: Call with Assistant Secretary Mark Schultz regarding special education

•
•

March 31: Call with Deputy Secretary of Education and neighboring state chiefs
April 2: OPI releases federal CARES Act estimates for Montana school and hosts
a fifth statewide conference call with local superintendents

•

April 7: OPI announces the securing of 11 USDA school nutrition waivers as well
as guidance on safely preparing and delivering alternative school meals
and educational materials

•

April 9: OPI sends CARES Act funding and year-end flexibility requests to the
Governor

•

April 10: OPI, BPE, MT-PEC offer guidance on graduation ceremonies and
the remainder of the school year.

•

April 16: Zoom meeting with Montana PTA chapters

•

April 23: OPI hosts a sixth call with local superintendents to discuss the latest
directive and CARES Act funds updates

Summary:
•

OPI secures 11 USDA school food waivers

•

OPI secures testing waivers from the Board of Public Education and U.S.
Department of Education

•

OPI requests 4 waivers from the Governor for local flexibility

•

OPI launches a COVDI-19 webpage and email address

•

OPI launches a Teacher Learning Hub course to assist with distance learning

•

OPI hosts 5 statewide conference calls with county and district superintendents, 1
with local PTAs, and 1 with tribal education leaders

•

OPI participates numerous calls with the Congressional delegation, federal, state,
and local officials as well as weekly conversations with statewide education
advocacy groups which include rural and small schools

•

OPI specialists have created webinars and resources for specific content areas
including finance, special education, school nutrition, career & technical education,
licensure, accreditation, content standards, data & technology security, federal
programs, health & safety, Indian education, assessment.

•

OPI issues dozens of press releases and media interviews

•

Daily/weekly calls with statewide education associations and the Council of Chief
State School Officers and briefings from the White House, Bureau of Indian
Education, and Montana Coronavirus task force.

•

OPI is proud of our employees over 90% of which are working remotely to still serve
schools and put Montana students first

DPHHS Rules on School Heath and Safety:
The OPI is working with DPHHS to ensure that if the COVID-19 outbreak is prolonged, that
the deadlines for implementing the new rules are extended to meet school needs. Contact
Tracy Moseman with questions.
Teacher of the Year
CCSSO announced that the Kansas Teacher of the Year will become the 2020 National
Teacher of the Year. Montana is incredibly proud of Linda Rost for becoming a finalist, the
first time Montana has had that honor since 2011.
2021 Teacher of the Year nominations are still open! Please nominate a teacher by May
15th at http://opi.mt.gov/Educators/Teaching-Learning/Montana-Teacher-of-the-Year
Perkins V
Montana’s Perkins V state plan has been submitted to the U.S. Department of Education.
OPI Ag Specialist
The OPI is finalizing the hiring process for a new Ag specialist that we look forward to
having work under our new CTE Director to promote Montana’s number 1 industry for future
generations.

INFORMATION
ITEM 4
COMMISSIONER OF HIGHER EDUCATION
REPORT
Angela McLean

INFORMATION
ITEM 5
GOVERNOR’S OFFICE REPORT
McCall Flynn

INFORMATION
ITEM 6
STUDENT REPRESENTATIVE’S REPORT
• Introduction of New Student
Representative
Paris Becker

ACTION


MSDB LIAISON – (Item 7)
Mary Jo Bremner
MSDB REPORT

• Approve MSDB Calendar
• Approve Out of State Travel Requests
• Approve Human Resource Hirings
Paul Furthmyre

Office of Public Instruction
P.O. Box 202501
Helena, MT 59620-2501
406-444-3680
opi.mt.gov

2019-2020 Accreditation Status Report
SYSTEM LEVEL SUMMARY
County: 07 Cascade
System: 9089 Montana School for the Deaf & Blind
School: 9368 Montana School for the Deaf & Blind Elementary
FINAL ACCREDITATION STATUS

REGULAR

School: 9371 Montana School for the Deaf & Blind High School
FINAL ACCREDITATION STATUS

REGULAR

Office of Public Instruction
P.O. Box 202501
Helena, MT 59620-2501
406-444-3680
opi.mt.gov

2019-2020 Accreditation Status Report
SCHOOL LEVEL DETAIL
County: 07 Cascade
System: 9089 Montana School for the Deaf & Blind
School: 9368 Montana School for the Deaf & Blind Elementary
FINAL ACCREDITATION STATUS
Assurance Standards Level

REGULAR
Regular

Student Performance Standards Level

NA

Corrective Plan Required?

NO

Assurance Standards Level: Regular
There are no assurance deviations for this school.

Student Performance Standards Level: NA
Graduation Rate

ELA

Math

Science

NA

NA

NA

NA

2019 Science Criterion Referenced Test (CRT) and SBAC ELA/Math for Elementary
2019 Science (CRT), 2019 Graduation Rate, and ACT ELA/Math for High Schools

Office of Public Instruction
P.O. Box 202501
Helena, MT 59620-2501
406-444-3680
opi.mt.gov

2019-2020 Accreditation Status Report
SCHOOL LEVEL DETAIL
County: 07 Cascade
System: 9089 Montana School for the Deaf & Blind
School: 9371 Montana School for the Deaf & Blind High School
FINAL ACCREDITATION STATUS
Assurance Standards Level

REGULAR
Regular

Student Performance Standards Level

NA

Corrective Plan Required?

NO

Assurance Standards Level: Regular
There are no assurance deviations for this school.

Student Performance Standards Level: NA
Graduation Rate

ELA

Math

Science

NA

NA

NA

NA

2019 Science Criterion Referenced Test (CRT) and SBAC ELA/Math for Elementary
2019 Science (CRT), 2019 Graduation Rate, and ACT ELA/Math for High Schools

MONTANA SCHOOL FOR THE DEAF AND THE BLIND
APPROPRIATIONS - VS - EXPENDITURES
FISCAL YEAR 2020

AS OF: 4/13/2020

YEAR TO DATE
GENERAL
FUND

STATE SPECIAL
REVENUE

FEDERAL SPECIAL
REVENUE

TOTAL

PERCENT
YEAR TO DATE
FY 2020
4/13/2020

PERCENT
YEAR TO DATE
FY 19
4/17/2019

ADMINISTRATION PROGRAM BUDGET (01)

610,249.00

3,296.00

0.00

613,545.00

EXPENDITURES YEAR TO DATE

463,715.16

0.00

0.00

463,715.16

75.58%

77.05%

146,533.84

3,296.00

0.00

149,829.84

24.42%

22.95%

GENERAL SERVICES PROGRAM BUDGET (02)

635,145.00

0.00

0.00

635,145.00

EXPENDITURES YEAR TO DATE

593,282.69

0.00

0.00

593,282.69

93.41%

82.23%

41,862.31

0.00

0.00

41,862.31

6.59%

17.77%

STUDENT SERVICES BUDGET (03)

1,641,753.00

0.00

34,328.00

1,676,081.00

EXPENDITURES YEAR TO DATE

1,290,991.35

16,934.70

1,307,926.05

78.03%

66.36%

21.97%

33.64%

UNSPENT ALLOCATED BUDGET:

UNSPENT ALLOCATED BUDGET:

UNSPENT ALLOCATED BUDGET:

350,761.65

0.00

17,393.30

368,154.95

EDUCATIONAL PROGRAM BUDGET (04)

4,876,639.00

286,994.06

212,856.00

5,376,489.06

EXPENDITURES YEAR TO DATE

3,658,306.02

122,385.44

79,943.47

3,860,634.93

71.81%

75.38%

UNSPENT ALLOCATED BUDGET:

1,218,332.98

164,608.62

132,912.53

1,515,854.13

28.19%

24.62%

ALLOCATED TOTALS:

7,763,786.00

290,290.06

247,184.00

8,301,260.06

TOTAL EXPENDITURE TO DATE:

6,006,295.22

122,385.44

96,878.17

6,225,558.83

75.00%

73.89%

UNSPENT ALLOCATED BUDGET:

1,757,490.78

167,904.62

150,305.83

2,075,701.23

25.00%

26.11%

C:\Users\pfurthmyre.MSDB.001\Desktop\BOPE\May Board Meeting\2020 EXPENDITURE TO APPROPRIATIONS

Montana School for the Deaf and the Blind
2020 – 2021 School Calendar
PIR ORIENTATION
17-21 Orientation
23
Students Return
24
First Day of School

**ALL TRAVEL HOME
SCHOOL IS IN SESSION &
DISMISSED @ 12:45 PM
except on the last day &
will be dismissed at noon.
14
15-17
18
19
23-24
28

Travel Home **
Teacher Convention
Travel Return
Classes Resume
Enrichment Wkd (D/HH)
End of 1st Quarter (45 Days)

AUGUST 2020
S

M

T

W

Th

F

SEPTEMBER 2020

S

1
2

3

4

5

6

7

S

M

7

8

18

Gallaudet Day
Dress Rehearsal 9:00 AM
Christmas Program 1:00PM
Christmas Tea to follow
Travel Home**
Christmas Vacation
December 19-January 3
No School

Travel Home **
Travel Return No School
Classes Resume

Travel Home**
Spring/Easter Vacation
April 3-April 6
6
Travel Return No School
7
School in Session
16-17 Enrichment Wkd (D/HH)
20
Arbor Day and Music
Program 1:00 PM
23
EOS Fundraiser
30-1
Games for the VI

1st Quarter: October 28, 2020
2nd Quarter: January 15, 2021
3rd Quarter: March 23 , 2020
4th Quarter: May 28, 2021
www.msdb.mt.gov
1 800 882-MSDB
3911 Central Avenue
Great Falls, MT 59405-1967
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S
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2

3

4

5

8

9

10

11

12

10

11

12

13

14

15

16

17

18

19

20

21

22

13

14

15

16

17

18

19

29

20

21

22

23

24

25

26

27

28

29

30

23

24

25

26

30

31

S

M

T

W

4

5

6

7

11

12

18

19

25

26

27

28

OCTOBER 2020
Th

F

1
8

13
20
27

NOVEMBER 2020
S

S

M

2

3

1

2

3

4

9

10

8

9

10

11

14 15

16

17

15

16

17

18

19

20

21

21

22

23

24

22

23

24

25

26

27

28

28

29

30

31

29

30

S

M

S

S

M

T

W

Th

6

7

13

Th

F

T

W

Th

F

S

5

6

7

12

13 14

JANUARY 2021

T

W

1

2

3

4

5

8

9

10

11

12

3

4

5

6

7

14

15

16

17

18

19

10

11

12

13

14 1 5 16

20

21

22

23

24

25

26

17

18

19

20

21

22

23

27

28

29

30

31

24

26

27

28

29

30

31

S

M

T

W

Th

F

S

S

M

F

S

1

2

8

9

T

W

Th

F

S

1

2

3

4

5

6

1

2

3

4

5

6

7

8

9

10

11

12

13

7

8

9

10

11

12

13

14

15

16

17

18

19

20

14

15

16

17

18

19

20

21

22

23

24

25

26

27

21

22

23

24

25

26

27

28

29

30

31

S

M

APRIL 2021
S

M

T

W

F

S

1

2

3

T

W

Th

F

S

1

4

5

6

7

8

9

10

2

3

4

5

6

7

8

12

13

14

15

16

17

9

10

11

12

13

14

15

18

19

20

21

22

23

24

16

17

18

19

20

21

22

25

26

27

28

29

30

23

24

25

26

27

28

29

30

31

S

M

T

W

Th

F

S

3
JUNE 2021
M

6

7

13
20
27

Th

18
21

Labor Day – No School
(Cottages Open)
Travel Home **
Travel Return
School in Session

13-14 Focus/Goalball Enrich. (VI)
24
Travel Home**
Thanksgiving Vacation
(November 25-29)
No School
29
Travel Return
30
Classes resume

3
4
15
15
18
19

Travel Return
School in Session
End of 2nd Quarter (44 Days)
Travel Home **
Travel Return No School
Classes Resume

12
14
15
23
26-27

Travel Home **
Travel Return
Classes Resume
End of 3rd Quarter (45 Days)
Enrichment Wkd (VI)

7
10

Travel Home **
Travel Return
School in Session
Prom
Graduation 2:00 PM
Last Day of School

MAY 2021

Th

11

S

7

MARCH 2021

28

2

Th

9

FEBRUARY 2021
12
15
16

W

6

DECEMBER 2020
10
16
17

T

S

Awards Assembly 10:30 AM

Dismissed at noon
End of 4th Quarter (46 Days)
Teacher Check-out

IMPORTANT PHONE NUMBERS

JULY 2021
F

14
21
28

T

W

1

2

3

4

5

1

2

3

8

9

10

11

12

4

5

6

7

8

9

10

14

15

16

17

18

19

11

12

13

14

15

16

17

21

22

23

24

25

26

18

19

20

21

22

23

24

28

29

30

25

26

27

28

29

30

31

Administration
Education
ER/IEP Information
Cottage Office
Health Services
FAX
Videophone

406 771-6000
406 771-6030
406 771-6060
406 771-6120
406 771-6104
406 771-6164
406 205-0016

Approved:
Board of Public Education: 00/00/2020
Updated: 3/6/2020

MSDB Personal Action for BOPE Meeting
May Meeting 2020
MSDB asks that the board please approves the following personnel actions:
Retirement
Chris Gutschenritter
Dessika McKeehan

School Psychologist
TOD

41 Years of Service
24 Years of Service

Resignation
Sydney Smail
Louis Collin

DHH Paraprofessional
Cottage Behavioral Counselor

6 Months of Service
1.5 Years of Service

Death
Dawn Valley

Nurse

9 Years of Service

Hire
Melanie Whiley

Replaces Sydney Smail

ACTION


MACIE LIAISON – (Item 8)
Mary Jo Bremner
ITEM 8
MACIE REPORT

• Approve MACIE Appointments
Jennifer Smith

Montana Board of Public Education
Executive Summary
Date: May 7, 2020
Presentation
Presenters

Montana Advisory Council on Indian Education (MACIE)
Update
Jennifer Smith

Position Title

MACIE Chairperson

Overview

Update will include:
• Tribal School Leadership & Youth Voice Conversations
• American Indian Student Achievement SIG Update
• Language Preservation Act statement & celebration
discussion
• IEFA implementation in Montana State University
Systems

Requested Decision(s) Confirmation of LeEllen Bundy McLeod as CKST MACIE Rep.Bio is attached

Related Issue(s)
Recommendation(s)

none

New MACIE Member Bio
LeEllen “Ellie” Bundy McLeod
Ellie, a proud member of the Confederated Salish & Kootenai Tribe, was born and raised on the
Flathead Indian Reservation. She is the daughter of Patty Bundy and the late Jim Bundy. Most of her
professional career has been with Salish Kootenai College and the National Indian School Board
Association (N.I.S.B.A.). She most recently served as the Development Director for the SKC Foundation.
Other roles at SKC include Director of Scholarship Acquisition & Distribution, Director of Career Services,
Campus Emergency Response Team (CERT), Behavioral Intervention Team (BIT), and Title IX
Investigations. She is alumni of SKC, having earned degrees in Office Professions, Information
Technology, Business Administration/Entrepreneurship, Emergency Services, and Hazardous
Materials/Environmental Remediation.
Outside of SKC, Ellie served as a Board Commissioner for the Salish Kootenai Housing Authority and a
Utility Board Member for Mission Valley Power. She serves on Attorney General Tim Fox’s Missing
Indigenous Persons Task Force and the local CSKT Missing & Murdered Indigenous Persons Work Group.
She is an active member on the St. Ignatius Volunteer Fire Department and serves as their Secretary and
as a Board Trustee.
Ellie was elected to serve on the CSKT Tribal Council as a St. Ignatius District Representative. She was
sworn in on January 3, 2020.

Constitution of Montana -- Article X -- EDUCATION AND PUBLIC LANDS
Section 1. Educational goals and duties. (1) It is the goal of the people to establish a system of
education which will develop the full educational potential of each person. Equality of educational
opportunity is guaranteed to each person of the state. (2) The state recognizes the distinct and unique
cultural heritage of the American Indians and is committed in its educational goals to the
preservation of their cultural integrity. (3) The legislature shall provide a basic system of free quality
public elementary and secondary schools. The legislature may provide such other educational
institutions, public libraries, and educational programs as it deems desirable. It shall fund and
distribute in an equitable manner to the school districts the state's share of the cost of the basic
elementary and secondary school system.
MCA 20-1-501 (Indian Education for All)
20-1-501. Recognition of American Indian cultural heritage -- legislative intent. (1) It is the
constitutionally declared policy of this state to recognize the distinct and unique cultural heritage of
American Indians and to be committed in its educational goals to the preservation of their cultural
heritage. (2) It is the intent of the legislature that in accordance with Article X, section 1(2), of the
Montana constitution: (a) every Montanan, whether Indian or non-Indian, be encouraged to learn
about the distinct and unique heritage of American Indians in a culturally responsive manner; and (b)
every educational agency and all educational personnel will work cooperatively with Montana tribes
or those tribes that are in close proximity, when providing instruction or when implementing an
educational goal or adopting a rule related to the education of each Montana citizen, to include
information specific to the cultural heritage and contemporary contributions of American Indians,
with particular emphasis on Montana Indian tribal groups and governments. (3) It is also the intent of
this part, predicated on the belief that all school personnel should have an understanding and
awareness of Indian tribes to help them relate effectively with Indian students and parents, that
educational personnel provide means by which school personnel will gain an understanding of and
appreciation for the American Indian people.
History: En. Sec. 1, Ch. 527, L. 1999.

Important Dates in Indian Education in Montana

Essential Understandings Regarding Montana Indians
These seven elements are the guiding principles behind Indian Education for All. Tribal histories and
contemporary tribal members, governments, and nations have shaped and are shaping the social and political
landscape of Montana. An educated and contemporary Montana citizen has basic knowledge of Montana
tribes.
1.

There is great diversity among the twelve sovereign tribes of Montana in their languages, cultures,
histories, and governments. Each tribe has a distinct and unique cultural heritage that contributes to
modern Montana.

2.

Just as there is great diversity among tribal nations, there is great diversity among individual American
Indians as identity is developed, defined, and redefined by entities, organizations, and people. There is no
generic American Indian.

3.

The ideologies of Native traditional beliefs and spirituality persist into modern day life as tribal cultures,
traditions, and languages are still practiced by many American Indian people and are incorporated into
how tribes govern and manage their affairs. Additionally, each tribe has its own oral histories, which are as
valid as written histories. These histories predate the “discovery” of North America.

4.

Though there have been tribal peoples living successfully on the North American lands for millennia,
reservations are lands that have been reserved by or for tribes for their exclusive use as permanent
homelands. Some were created through treaties, while others were created by statutes and executive
orders. The principle that land should be acquired from tribes only through their consent with treaties
involved three assumptions: I. Both parties to treaties were sovereign powers; II. Indian tribes had some
form of transferable title to the land; III. Acquisition of Indian lands was solely a government matter not to
be left to individual colonists or states.

5.

There were many federal policies put into place throughout American history that have affected
Indian people and continue to shape who they are today. Many of these policies conflicted with
one another. Much of Indian history can be related through several major federal policy periods:
•
•
•
•
•
•

Colonization/Colonial Period, 1492-1800s
Treaty-Making and Removal Period, 1778-1871
Reservation Period – Allotment and Assimilation, 1887-1934
Tribal Reorganization Period, 1934-1953
Termination and Relocation Period, 1953-1968
Self-Determination Period, 1975-Present

6.

History is a story most often related through the subjective experience of the teller. With the inclusion of
more and varied voices, histories are being rediscovered and revised. History told from American Indian
perspectives frequently conflicts with the stories mainstream historians tell.

7.

American Indian tribal nations are inherent sovereign nations and they possess sovereign powers,
separate and independent from the federal and state governments. However, under the American legal
system, the extent and breadth of self-governing powers are not the same for each tribe.
See entire Essential Understandings document

May 7-8, 2020
MACIE Updates
Jennifer Smith
1. Tribal School Leadership & Youth Voice Conversations
At the request of Superintendent Arntzen, the American Indian Student Achievement Unit Director and Tribal
Family and Community Liaison were able to facilitate a listening session with the tribal school’s superintendent
and principals. The listening session was conducted to hear about the concerns, struggles, and successes that
are coming from Indian country during the Covid-19. It was the first of several sessions that will be conducted to
provide a forum for the students and leaders to be heard as well as participate in collaboration with each other
and with the OPI.
2. American Indian Student Achievement & SIG Update
The American Indian Student Achievement Unit is on the last year of the SIG grant. This update will provide the data
and information on how Heart Butte School District is doing and what the plans are in this last year of the grant.
3. Language Preservation Act History statement and celebration
MACIE is working on celebrating the anniversary of the Language Preservation Act and improving the
understanding of the purpose of this Act through all state agencies. We will do this through the MACIE statement
that will be going out to media and all state agencies on the work and support of this Act. Also, we will be planning
a celebration for the work that went into this Act. The statement and language will be finalized at the May MACIE
meeting, so it will not be included in this packet, however it will be read to the board members during the update.
4. IEFA Implementation in the Montana State University Systems
MACIE is going to begin the work of asking for a stronger implementation of IEFA in all Montana State
Universities and colleges. We are going to ask for the support of OPI, Board of Regents, and finally action from
the Board of Public Education in which all universities are colleges in the State of Montana are required to
implement IEFA into their curriculums and syllabi with the intention of providing all university students a stronger
understanding of both the contemporary and historical Montana American Indian populations and the IEFA
essential understandings. Also, MACIE wants to promote that colleges and universities help all students in
Montana to develop a sense of pride for the history of American Indian people that belongs to all Montanans.
Chairperson Jennifer Smith will update the board on timeline of the steps for this action to reach the board.
Attachments- IEFA Essential Understandings, Important historical dates of Montana Indian Education, and
timeline of this action item.
5. Appointment of LeEllen Bundy McLeod (CSKT Rep)
Appointment of LeEllen Bund McLeod for MACIE Representative. Her biography is attached.

Essential Understandings Regarding
Montana Indians

opi.mt.gov

Indian Education
Montana Office of Public Instruction

Essential Understandings
Regarding Montana Indians
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Montana Office of Public Instruction
Indian Education for All Unit

The foundation for guiding Indian Education for All began in
1999 when American Indian educators from the Montana tribes
met in Helena to discuss the most important issues regarding
Montana tribes that all Montanans need to understand. The
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Revised 2019
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Introduction
These seven elements are the guiding principles behind Indian Education for All. Tribal histories and
contemporary tribal members, governments, and nations have shaped and are shaping the social and
political landscape of Montana. An educated and contemporary Montana citizen has basic knowledge
of Montana tribes.
Essential Understandings:
1. There is great diversity among the twelve sovereign tribes of Montana in their languages, cultures,
histories, and governments. Each tribe has a distinct and unique cultural heritage that contributes
to modern Montana.
2. Just as there is great diversity among tribal nations, there is great diversity among individual
American Indians as identity is developed, defined, and redefined by entities, organizations, and
people. There is no generic American Indian.
3. The ideologies of Native traditional beliefs and spirituality persist into modern day life as tribal
cultures, traditions, and languages are still practiced by many American Indian people and are
incorporated into how tribes govern and manage their affairs. Additionally, each tribe has its own
oral histories, which are as valid as written histories. These histories predate the “discovery” of
North America.
4. Though there have been tribal peoples living successfully on the North American lands for
millennia, reservations are lands that have been reserved by or for tribes for their exclusive use as
permanent homelands. Some were created through treaties, while others were created by statutes
and executive orders. The principle that land should be acquired from tribes only through their
consent with treaties involved three assumptions: I. Both parties to treaties were sovereign
powers; II. Indian tribes had some form of transferable title to the land; III. Acquisition of Indian
lands was solely a government matter not to be left to individual colonists or states.
5. There were many federal policies put into place throughout American history that have affected
Indian people and continue to shape who they are today. Many of these policies conflicted with
one another. Much of Indian history can be related through several major federal policy periods:
•
•
•
•
•
•

Colonization/Colonial Period, 1492-1800s
Treaty-Making and Removal Period, 1778-1871
Reservation Period – Allotment and Assimilation, 1887-1934
Tribal Reorganization Period, 1934-1953
Termination and Relocation Period, 1953-1968
Self-Determination Period, 1975-Present

6. History is a story most often related through the subjective experience of the teller. With the
inclusion of more and varied voices, histories are being rediscovered and revised. History told from
American Indian perspectives frequently conflicts with the stories mainstream historians tell.
7. American Indian tribal nations are inherent sovereign nations and they possess sovereign powers,
separate and independent from the federal and state governments. However, under the American
legal system, the extent and breadth of self-governing powers are not the same for each tribe.
Essential Understandings Regarding Montana Indians
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Background
In 1972, Montana rewrote its constitution. The constitutional delegates wrote, in Article X, Section
1(2), “The state recognizes the distinct and unique cultural heritage of American Indians and is
committed in its educational goals to the preservation of their cultural integrity.” In 1999, the Montana
Legislature passed House Bill 528 into law, which codified the constitutional intent as MCA 20-1-501.
This law is known as Indian Education for All and states, “… every Montanan, whether Indian or nonIndian, be encouraged to learn about the distinct and unique heritage of American Indians in a
culturally responsive manner; and ... every educational agency and all educational personnel will work
cooperatively with Montana tribes … when providing instruction and implementing an educational
goal…. It is also the intent of this part, predicated on the belief that all school personnel should have an
understanding and awareness of American Indian tribes to help them relate effectively with American
Indian students and parents, that educational personnel provide means by which school personnel will
gain an understanding of and appreciation for the American Indian people.”
Immediately after passage of Indian Education for All the Office of Public Instruction brought together
representatives from all the tribes in Montana and created the Seven Essential Understandings
Regarding Montana Indians. These essential understandings are some of the major issues all Montana
tribes have in common. In Montana, we recognized the significance of the Indigenous voice. We knew
that if our efforts were to succeed, the information taught needed to be coming from the tribes
themselves.
Since the creation of this historic document, other states have developed their own sets of essential
understandings for the tribal nations in their respective states, and several of these include Colorado,
Nevada, North Dakota, Oregon, and South Dakota. In addition, the Smithsonian National Museum of
the American Indian developed a national set of essential understandings based on our model.
Acknowledgements
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most tribal groups in Montana refer to themselves as “American Indian.” "Indigenous" is a term that
has recently come into common usage in national and international realms, but being as tribally
specific as possible is always the best approach to using the correct terms of identification and
description. Multiple terms are used in this document in addition to relevant tribal specific references.
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Essential Understanding 1
There is great diversity among the twelve sovereign tribes of Montana in their languages, cultures,
histories, and governments. Each tribe has a distinct and unique cultural heritage that contributes to
modern Montana.
KEY CONCEPTS
•
•
•
•
•

The twelve sovereign tribes, located in what is now the state of Montana, are distinct from one
another in their history, culture, and language.
Tribal sovereignty is the inherent right of tribes to independent self-governance.
Tribal governments are fully functioning governments that provide an array of services similar
to those of federal, state, and local governments.
The political, demographic, and cultural landscape of Montana has rapidly changed in the last
two hundred years.
American Indian individuals and tribes are still here with distinct and intact governments,
languages, and cultures that contribute to modern Montana.

BACKGROUND
As sovereign nations, the tribes in what is now Montana successfully governed themselves since time
immemorial, employing a diverse array of social, cultural, and political mechanisms for maintaining
internal order among their members and interacting with other nations, including other tribes and
European and American governments. Each tribal nation in Montana continues to maintain its own
form of government, though they look very different from those of the past. Today, the tribes each
have a constitution and are governed by elected bodies, usually referred to as tribal councils. They also
have independent judiciaries and some have legislatures. For tribes without legislatures, the tribal
council fills both the legislative and executive roles.
Today, the twelve sovereign tribes in Montana are organized politically into eight federally-recognized
nations. State and federal recognition differ from tribal sovereignty in that sovereignty is the inherent
right of tribes to govern themselves. Tribal sovereignty derives from what scholars call the collective
natural law rights of individuals comprising tribal communities.1
Federal recognition is an acknowledgement of a special federal-tribal relationship that was most often
established through the signing of a treaty. Federal-tribal treaty-making ended in 1871; however,
today, tribes can receive federal recognition through other means, including acts of Congress,
presidential executive orders, federal court decisions, or through a rigorous federal acknowledgment
process. The Little Shell Tribe, for example, has been seeking federal recognition since the late 1970s
via various routes and finally received federal recognition in December of 2019. Federal recognition
gives tribes the ability to engage in government-to-government relations with the U.S. government, as
well as the right to access certain federal benefits, services, and protections.2 As of 2020, there were
574 federally-recognized tribes and ninety-five state-recognized tribes in eighteen states that had
established formal recognition programs.

Essential Understandings Regarding Montana Indians

3

Each of the tribes in Montana are now known by names that have been given to them by others,
though they each have a name for themselves in their own language. For example, the Qlispé tribe is
known as Pend d’Oreille, which derives from the French word for the pendant earrings worn by men
and women of that tribe.3 A list of the names tribes call themselves, as well as their language groups is
provided in Appendix A.
Like other governments, tribal governments have the inherent power to regulate their members and
territory. They also provide important services and perform essential governmental functions for the
benefit of their members. Through these efforts, tribes contribute significantly to the overall state
economy. According to the most recent data, tribes brought over $1 billion annually into the state for
2003-2009.4 They also bring a deep, rich history and culture that contributes to Montana’s cultural
heritage and contemporary identity.
Historically, Montana was not the homeland of all the tribes
located here today. Likewise, there were tribes such as the
Shoshoni and other bands of Chippewa in this area that are
no longer here. As settlers moved into the eastern United
States, eastern tribes were pushed west. Eventually, this
brought new tribes and settlers into the area, displacing
other tribes along the way. To contextualize this rapidly
changing cultural and political landscape, one significant
non-Indian presence in what is now Montana was the Lewis
and Clark expedition in 1805, only a little over 200 years
ago, and the first treaties between the federal
government and tribes in this area were signed in the
1850s.

Detroit Publishing Co, P. (1906) Gros Ventre Camp. Fort Belknap
reservation, Mont. Montana, 1906. [Detroit, Michigan: Detroit
Publishing Co] [Photograph] Retrieved from the Library of
Congress.

Much has changed in the last two hundred years. For one thing, in 1805, American Indians comprised
one hundred percent of the population. Today, they comprise almost seven percent, with about sixty
percent living on the seven reservations in the state.5
Like all reservations across America, these reservations are territories reserved by or for tribes for their
exclusive use as a permanent tribal homeland. Some were created through treaties while others were
created by statutes and executive orders for tribes forcibly removed from their homelands. Today,
non-Indians, as well as Indians from other tribes, reside on all the reservations in the state. For
example, non-Indians comprise as much as seventy-three percent of the population on the Flathead
Reservation and as little as four percent on Rocky Boy’s Reservation.6
Urban Indians and Other Tribes in Montana
About forty percent of Montana’s American Indian population do not live on reservations. Instead,
they reside in the small communities or urban areas of Montana. Besides American Indians from the
twelve tribal nations, numerous other American Indians representing other tribes also reside or have
resided in Montana.
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Blackfeet Reservation
The reservation is home to the Blackfeet tribe. Of the approximately 15,560
enrolled tribal members, there are about 7,000 living on or near the
reservation.
The Blackfeet, or Southern Piegan (Amskapi Pikuni), combined with their three
counterparts in Canada – the Blackfoot (Siksika), Blood (Kanai), and Northern
Piegan (Apa’tosee Pikuni) – make up the Blackfoot Confederacy.
The Blackfeet Reservation is in northwestern Montana along the eastern
slopes of the Rocky Mountains. Its one-and-a-half million acres are bordered
on the north by Canada and on the west by Glacier National Park.
Crow Reservation
About 75 percent of the Crow tribe's approximately 10,000 or more enrolled
members live on or near the reservation.
The Crow tribe call themselves "Apsaalooke," which means "children of the
large-beaked bird." It was misinterpreted as the word "Crow” by non-Indians.
The Crow Reservation is in southcentral Montana, bordered by Wyoming to
the south, with its northwestern boundary about ten miles from Billings.
Flathead Reservation
The Flathead Indian Reservation is home to the Confederated Salish and
Kootenai tribes. The tribes are a combination of the Séliš or Bitterroot Salish,
Qlispé or Upper Pend d’Oreille, and the Ksanka or Kootenai. Of the
approximately 7,753 enrolled tribal members, about 5,000 live on or near the
reservation.
The reservation is located north of Interstate 90 between Missoula and
Kalispell. The reservation comprises over 1.2 million acres.
Fort Belknap Reservation
The Fort Belknap Reservation is home to two tribes, the Assiniboine, or
Nakoda, and the Gros Ventre, who refer to themselves as A'aninin or "People
of the White Clay." Combined enrollment is approximately 4,000.
The combined reservation and additional tribal lands encompass 650,000
acres of the plains and grasslands of northcentral Montana.
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Fort Peck Reservation
The Fort Peck Reservation is home to two separate American Indian nations,
each composed of numerous bands and divisions: the Sioux, or Dakota and
Lakota, and the Assiniboine, or Nakoda. About 6,800 Assiniboine and Sioux
live on the Fort Peck Reservation, with another approximately 3,900 tribal
members living off the reservation.
The Fort Peck Reservation is in northeastern Montana, 40 miles west of the
North Dakota border and 50 miles south of the Canadian border, with the
Missouri River defining its southern perimeter. It includes more than two
million acres of land.
Little Shell Chippewa Tribe
The Little Shell Tribe of Chippewa Indians is a band of the Chippewa Indians
headquartered in Great Falls, Montana. The Little Shell enrollment total is
5,300 tribal members. The tribe is recognized by the State of Montana and
finally received federal recognition in December of 2019.
The Little Shell traditionally lived in the areas of the Red River, the
Saskatchewan River, Winnipeg and Manitoba, and Turtle Mountain, North
Dakota, to Pembina, North Dakota. They eventually settled in various
communities throughout Montana with their tribal offices located in Great
Falls.
Northern Cheyenne Reservation
The Northern Cheyenne Tribe call themselves Tsetsêhesêstâhase/So'taahe.
There are approximately 11,266 enrolled tribal members with about 5,012
residing on the reservation.
The Northern Cheyenne Indian Reservation is located in present-day
southeastern Montana, and is approximately 444,000 acres in size with 99%
tribal ownership. Lame Deer is the tribal and government agency
headquarters. It is bounded on the east by the Tongue River and on the west
by the Crow Reservation.
Rocky Boy’s Reservation
Rocky Boy's provides a home for about 2,500 members of the Chippewa-Cree
tribe. The name "Rocky Boy" was derived from the name of a leader of a band
of Chippewa Indians. It actually meant "Stone Child," but it was not translated
correctly from Chippewa into English, and "Rocky Boy" evolved.
Rocky Boy's Reservation is near the Canadian border in northcentral Montana.
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Essential Understanding 2
Just as there is great diversity among tribal nations, there is great diversity among individual
American Indians as identity is developed, defined, and redefined by entities, organizations, and
people. There is no generic American Indian.
KEY CONCEPTS
•
•
•
•
•

There exists no universally accepted rule for establishing an individual’s identity as Indian.
However, as a general rule, an Indian is a person who has some biological Indian ancestry and is
recognized as an Indian by a tribe.
For millennia, individual tribal groups successfully educated their children using highly effective
indigenous pedagogies that imbued Indian children with all the knowledge and skills they
needed to thrive in their world.
Boarding schools and other federal policies of assimilation brought disruptions to the
traditional transference of knowledge in tribal communities and have had wide-ranging and
lasting impacts on American Indian individuals and communities.
Students who maintain a strong sense of pride in their language and culture tend not to
experience school failure.
Ideally, school curricula will offer equal recognition of the contributions students’ home
cultures bring to the learning situation and will help all students develop the self-esteem and
self-confidence that can enhance their learning.

BACKGROUND
Identity is an issue with which human beings struggle throughout their lifetime. “Who am I?” and “How
do I fit in?” are universal questions of the human condition. Even larger issues of “Who is an
Indian/tribal member?” exist among Indian people themselves, as the criteria for tribal membership
has radically changed over time and now varies widely. For many tribes, membership was historically
inclusive, based on kinship, marrying into the tribe, or adoption. Through these means membership
could be extended to Indians from other tribes as well as non-Indians. This changed in the early 1900s,
when the federal government developed the first official tribal enrollment lists as a means to facilitate
and track the forced allotment of reservation lands. Tribes later inherited and maintained these rolls,
sometimes altering the membership criteria, but still largely basing enrollment on lineal descent or a
minimum blood quantum requirement.
Among tribes’ sovereign rights is the power to define their particular membership criteria. Because
tribal membership connotes citizenship in a distinct political community, it is a political classification
and not just a racial designation. This is most easily understood in the context of treaty-making; the
United States entered into treaties with tribes due to tribes’ political status as sovereign nations, not
because of their race.7 However, because enrollment criteria today are often at least partly racedbased, a person may be racially Indian but not eligible for enrollment if his/her tribal blood quantum is
comprised of ancestry from more than one tribe. Federal agencies also have their own varying
definitions for who is an Indian, which has served to further confuse the issue. For example, the Bureau
of Indian Affairs (BIA) considers only members of federally recognized tribes to be eligible for its
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programs and services while the U.S. Census Bureau counts anyone an Indian who declares to be such.
However, as a general principle, an Indian is a person who has some biological Indian ancestry and is
recognized as an Indian by a tribe. To determine a particular tribe’s enrollment criteria, one must
contact that tribe directly. Given these complexities, there exists no universally accepted rule for
establishing an individual’s identity as Indian. Additionally, educators should be aware that the term
“Indian” is a pan-ethnic term and that anyone who identifies as Indian is more likely to identify
primarily as member of one or more particular tribal groups.
Amidst all these issues, educators must remember that Indian students come to school with a variety
of backgrounds. There are those who show characteristics of tribal ways of being and belief and those
who show themselves to be tribally affiliated, yet do not have what some people might regard as
American Indian behavior and appearance. They may have deeper or subtler differences of values and
ways of being and learning. Although tribal people’s individual identities and experiences within and
outside of school vary widely, there are certain shared experiences, such as the boarding schools and
other federal policies of assimilation that brought disruptions to the traditional transference of
knowledge in tribal communities. These factors have had wide-ranging and lasting impacts on
American Indian individuals and communities.
In terms of Indian education on this continent, it is a phenomenon that spans millennia, beginning with
individual tribal groups teaching their children the specific ways of living and believing they needed to
thrive in their world. Daily hands-on or experiential ways of learning were accompanied by oral
traditions that reinforced the values and beliefs of that society and together worked to construct and
confirm tribal identity and place within the world. Needless to say, this important information, or body
of knowledge that translated into culture, was comprehensive, inclusive, relevant, necessary, and was
rooted in landscape, packaged in language, and passed on verbally.

For the 2017-2018 school year there were
20,535 American Indian/Alaska Native students
in Montana that report American Indian/Alaska
Native as at least one of their races. The number
of American Indian students in Montana has
been increasing steadily every year. Fourteen
percent of Montana’s public K-12 students are
American Indian.
American Indian Student Achievement Data Report
Fall 2018

Making Montana Proud Poster Series (2018)
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Essential Understanding 3
The ideologies of Native traditional beliefs and spirituality persist into modern day life as tribal
cultures, traditions, and languages are still practiced by many American Indian people and are
incorporated into how tribes govern and manage their affairs.
Additionally, each tribe has its own oral histories, which are as valid as written histories. These
histories predate the “discovery” of North America.
KEY CONCEPTS
•
•
•
•
•
•
•

The term spirituality within a cultural context can be limiting and misconstrued. Spirituality to
Indigenous peoples generally refers to one aspect of their worldview in which all things are
connected. Spirituality in this context does not necessarily equivocate nor denote religion.
A complex history of pre-Columbian tribal migrations and intertribal interactions, European
colonization and Christianization efforts, and federal assimilation policies have contributed to
the broad range of spiritual beliefs held by American Indians today.
Despite this history, Native people have retained their spiritual beliefs and traditions – tribal
languages are still spoken, sacred songs are still sung, and rituals and ceremonies are still
performed.
It is not important for educators to understand all the complexities of modern day American
Indian cultures; however, they should be aware of their existence and the fact they can
influence much of the thinking and practice of American Indians today.
Humor plays an important role in American Indian cultures, there was no “stoic” Indian.
Tribal oral traditions, ideologies, worldviews, and the principles and values associated with
them, are as valid as other such traditions from around the world and should be accorded the
same respect and standing.
Educators should be aware that portions of these principles and values are private and are to
be used and understood by certain individuals, groups, or the entire tribe. Tribal culture
bearers, experts, and others can assist educators in navigating these situations.

BACKGROUND
Contemporary tribal beliefs and spirituality span the continuum as a result of a complex history which
includes tribal migrations and intertribal interactions, colonization and Christianization efforts, and
centuries of federal Indian policies targeted at the elimination of tribal spiritual beliefs and the
assimilation of American Indians into mainstream society. Today, tribal beliefs and spirituality range
from what is considered “traditional,” or specific to the history and beliefs of a particular tribe, to panIndian beliefs like the Native American Church, to agnostic or even secular. What is amazing is the
degree to which tribal people have retained their traditions. Indigenous languages are still spoken.
Sacred songs are still sung. Rituals and ceremonies are still performed. It is not important for educators
to understand all of the complexities of modern day American Indian cultures; however, educators
should be aware of their existence. They should also understand the ways these cultures might
influence much of the thinking and practice of American Indians today.
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Tribal spiritual beliefs and practices are deeply embedded in place. They are “autochthonous”
traditions in that they formed or originated where they are found; they were not imported to this
continent. In terms of how American Indian
“Imagine if you could speak a language where
spiritual beliefs and ideologies compare to
you see the world alive around you—every
religions, it is profound to note that no
description, everything you see, everything you
American Indian language has a word for
look at, everything you sense, is described via the
“religion,” at least as it is conceived of by
language as an action. A state of being; a state of
Westerners, as institutionalized spirituality.8 In
action. Nothing is stationary. Nothing is
general, tribal sacred ways “do not try to
inanimate, nothing is dead, but everything is
explain or control all phenomena in the
alive.”
universe. They do not, as organizations, seek to
dominate peoples’ thoughts or ways of
- Darrell Robes Kipp, Ed.M, Blackfeet educator, historian
personal worship. This is what makes these
and founder of the Piegan Institute
sacred ways distinct – from 'schools' of
philosophy in the history of ideas or 'denominations' in the history of religion.”9
Thus, American Indians’ spiritual beliefs and traditions were and are a way of living life that imparts a
particular worldview, or a “distinctive vision of reality [that] provides people with a distinctive set of
values, and identity, a feeling of rootedness, of belonging to a time and a place, and a felt sense of
continuity with a tradition that transcends the experience of a single lifetime.”10
Like other groups of people around the world, American Indian tribes each have their own histories
and ways of recording and passing on the important events, values, and principles of the tribe. These
ways included markers like winter counts, usually drawings on an animal hide that tracked important
events, and oral traditions such as storytelling and songs. In general, tribal oral traditions explain the
creation and functioning of the world, teach abstract notions and behavior, cosmology, and ways of
seeing or thinking about things (or culture and worldview), communicate morals or lessons, and offer
entertainment to listeners. They are one of the primary keys to the survival of the tribe. In addition,
because they are place-based, they reflect the unique landscapes on which they have developed; thus,
they also work to demonstrate how deeply tribal groups are tied to a particular place.
These tribal oral histories are as valid as written histories and predate the “discovery” of North
America. Because they are as valid as other such traditions from around the world, Native ideologies,
worldviews and the principles and values associated with them should be accorded the same respect
and standing.
Many of these principles and values persist into contemporary times, including ongoing spiritual
practices, other cultural activities, and even how tribes govern themselves and their territories. These
values include respect, humility, generosity, honesty, courage, collaboration, responsibility,
community, cooperation, selflessness, humor, and reciprocity, among many others.
Additionally, it was and remains common that portions of these principles and values are private and
are to be used and understood by certain individuals, groups, or the entire tribe. Educators should be
aware of this issue when asking students about their histories, ceremonies, and stories. Tribal
education departments, found on each reservation, can assist educators in navigating these situations
so that private information remains protected. At times, it is also important to be sensitive about
norms and practices associated with sharing written and oral information at certain times of the year.
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Salish at Medicine Tree (1923)
Courtesy of Archives & Special Collections, Mansfield Library, University of Montana
Late Pend d’Oreille elder Pat Pierre speaks to members of the Confederated Salish and Kootenai Tribes during
a visit to the Medicine Tree in the Bitterroot valley, 2018. Photo courtesy of Char-Koosta News, B.L. Azure
photographer.
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Essential Understanding 4
Though there have been tribal peoples living successfully on the North American lands for millennia,
reservations are lands that have been reserved by or for tribes for their exclusive use as permanent
homelands. Some were created through treaties while others were created by statutes and
executive orders. The principle that land should be acquired from tribes only through their consent
with treaties involved three assumptions:
I.
II.
III.

Both parties to treaties were sovereign powers.
Indian tribes had some form of transferable title to the land.
Acquisition of Indian lands was solely a government matter not to be left to individual
colonists or states.

KEY CONCEPTS
•
•
•
•
•
•
•

Reservations are lands that have been reserved by tribes or for tribes for their exclusive use as
permanent homelands.
Some reservations are the remnants of a tribe’s original land base while others were created by
Congressional statute or executive order for the resettling of Indian people forcibly relocated
from their homelands.
Original Indian title to land was acknowledged by tribes and European nations, as well as the
United States.
Indian tribes fought to protect their lands and resources including actively utilizing American
courts and the Indian Claims Commission.
Today, there are 326 reservations in the United States, seven of which are located in Montana.
There are two main treaties that affected Montana tribal lands:
o The Fort Laramie Treaty, 1851, 1868
o The Hellgate Treaty of 1855
After Congress officially ended treaty-making with tribes in 1871, the federal government used
other means to further reduce Indian landholdings on reservations.

BACKGROUND
“Old Man came from the south, making the mountains, the prairies, and the forests as he passed
along, making the birds and the animals also. He traveled northward making things as he went, putting
red paint in the ground here and there—arranging the world as we see it today. He made the Milk
River and crossed it; being tired, he went up on a little hill and lay down to rest. As he lay on his back,
stretched out on the grass with his arms extended, he marked his figure with stones. You can see those
rocks today; they show the shape of his body, legs, arms and hair.” ~Blackfeet Napi Origin Story
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Badger Two Medicine. A glimpse of the “backbone of the world.” © Tony Bynum

“In the settler mind, land was property, real estate, capital, or natural resources. But to our people, it
was everything: identity, the connections to our ancestors, the home of our nonhuman kinfolk, our
pharmacy, our library, the source of all that sustained us. Our lands were where our responsibility to
the world was enacted, sacred ground. It belonged to itself; it was a gift, not a commodity, so it could
never be bought or sold. These are the meanings people took with them when they were forced from
their ancient homelands to new places. Whether it was their homeland or the new land forced upon
them, land held in common gave people strength; it gave them something to fight for. And so – in the
eyes of the federal government – that belief was a threat.”11
Tribal land cessions and reservations cannot be discussed without also touching on the concept of land
ownership among American Indian tribes. It has often been incorrectly asserted that tribes lost their
lands to Europeans and Americans because they had no concept of land ownership. While it is true
American Indians held and continue to hold a very different view of the land and natural world than
Europeans and Americans (seeing themselves as an integrated part of an animated natural and
spiritual world requiring equal respect), they also held shared notions of both public and private
property. This included recognition of tribal territories and resources, which were relied upon for
survival and which tribes fought to defend from encroachment or loss to other tribes, as well as EuroAmericans.
Different tribal groups were compelled to relinquish control of their lands for a variety of reasons.
Eastern tribes relinquished their lands under different circumstances than western tribes, though both
often did so under duress and in the face of growing colonial settler populations and devastating tribal
population declines from European diseases and war. The federal intent to extinguish Indian land titles
has been very clear and has taken a variety of forms. While federal legislation such as the Indian
Removal Act of 1830 and various “takings” drove many tribes from their homelands in the east,
treaties were often used in the west after the Louisiana Purchase.
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“Maybe they did not own the land in European
terms where you have to have a piece of
paper, but they had left artifacts; they had an
experience here; their stories were here; their
people that they loved and cherished were
buried here; their sacred sites were here If
that isn’t a sign of ownership, I don’t know
what is.”
- Richard Littlebear, Ed.D., Northern Cheyenne educator,
poet and President of Chief Dull Knife College

As a result of removal and treaty-making, the
United States acquired nearly two billion acres of
Indian homelands, which now constitute the
entirety of the lower forty-eight states. From
their land cessions to the United States, tribes
withheld for their own use 138 million acres that
comprise the majority of today’s reservations in
the United States. As of 2017, there were 326
reservations (sometimes also called pueblos,
rancherias, missions, villages, and communities)
in America; seven of these are located in
Montana where three were created by treaties,
two by Congressional statutes, and two by
presidential executive orders.

*Tribal territories map indicates boundaries determined by non-Indian officials at treaty time and does not include
several other tribes that were also historically in Montana.

After Congress officially ended treaty-making with tribes in 1871, the federal government used other
means to further reduce Indian landholdings on reservations. Some of the reservations in Montana,
including the Blackfeet and Crow, have been diminished in size through federal revisions to the treaties
that established them. Additionally, Article 11 of the Hellgate Treaty of 1855 closed the Bitterroot
Valley to non-Indian settlement and stipulated the existence of a “conditional” reservation in the
Bitterroot for the Salish, dependent upon the outcome of a presidentially authorized survey to
determine the location’s suitability for the tribe. The survey was never conducted and settlers were
never kept out. Thirty-six years after the treaty signing, in 1891, the federal government sent the U.S.
Army to forcibly remove the Salish to the current Flathead Reservation.12
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In addition to this, Congress passed the General Allotment Act in 1887, which broke up communallyheld reservation land and opened most reservations to non-Indian settlement. As a result of allotment,
between 1887 and 1934 Indian landholdings fell by nearly one hundred million acres, down to just
forty-eight million.13 With the exception of Rocky Boy’s Reservation, every reservation in Montana was
allotted, though Fort Belknap and Northern Cheyenne were not opened to non-Indian homesteading.
(Rocky Boy’s Reservation evaded allotment due mostly to the fact it was not created until 1916.)
The table below shows the method and year of creation for each of the reservations in Montana.
Reservation

Method and Year of Creation

Total Acreage

Blackfeet

Treaty, 1855

1.5 million

Crow

Treaty, 1868

2.2 million

Flathead

Treaty, 1855

1.3 million

Fort Belknap

Congressional Statute, 1888

Fort Peck

Executive Order, 1886

Little Shell

No Reservation

Northern Cheyenne

Executive Order, 1884

445,000

Rocky Boy’s

Congressional Statute, 1916

122,000

698,000
2.1 million
Landholdings in Great Falls
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Essential Understanding 5
There were many federal policies put into place throughout American history that have affected
Indian people in the past and continue to shape who they are today. Many of these policies
conflicted with one another. Much of Indian history can be related through several major federal
policy periods:
Colonization/Colonial Period, 1492 - 1800s
Treaty-Making and Removal Period, 1778 – 1871
Reservation Period - Allotment and Assimilation, 1887 - 1934
Tribal Reorganization Period, 1934 - 1953
Termination and Relocation Period, 1953 - 1968
Self-Determination Period, 1975 - Present
KEY CONCEPTS
•
•

•
•

The complexity of contemporary American Indian rights and sovereignty can be difficult to
decipher; however, this history can be easier to understand when it is divided into major
federal policy periods.
Early in American history, Congress exerted extensive power over Indians and since has enacted
over four hundred treaties and statutes dealing with Native Americans. Regulations and
guidelines implementing these laws are even more numerous, making American Indians the
most regulated population in the United States.
Federal Indian policies have fluctuated between respecting tribal sovereignty and terminating
tribes’ sovereign status altogether.
Although the history of federal Indian policy is long and complex, understanding its main
legislative pieces and outcomes helps provide context for the contemporary experiences of
Indian students and communities.

BACKGROUND
American Indians are subject to more legal regulations than any other people in the United States. In
fact, “Congress, which early in the Nation’s history was found to possess extensive power over Indians,
has enacted over four hundred treaties and statutes dealing with Native Americans. Regulations and
guidelines implementing these laws are even more numerous.”14 Thus, the complexity of
contemporary American Indian legal rights and life is difficult to decipher. However, this history can be
broken into several major federal policy periods, which have fluctuated drastically, between respecting
tribal sovereignty and terminating tribes’ sovereign status altogether. Until the 1970s, “the most
striking feature of federal Indian policy was the total lack of Indian involvement or consent in its
formulation.”15 Following is a review of the major phases of federal Indian policy and their impacts on
American Indian individuals and tribes. Although the history of federal Indian policy is long and
complex, understanding its main legislative pieces and outcomes helps provide context for the
contemporary experiences of Indian students and communities.
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Colonization/Colonial Period, 1492 – 1778
As Europeans arrived to the “new world,” they encountered thousands of tribes of indigenous peoples
already living here. During this period, Europeans developed the ideas that would later “justify” the
taking of Indian lands. From Columbus’s first expedition to the first colony at Jamestown, the Doctrine
of Discovery proclaimed that non-Christian peoples had no legal right to their land and that the right to
acquire legal title was bestowed upon the first European nation to “discover” the land. According to
this rationale, title to Indian lands could be acquired through conquest, or “just” war, or through
purchase or treaties.
As the French, English, Spanish, and Dutch vied for colonial positioning, they entered into treaties of
commerce and military alliances with Indian nations. During the French and Indian War, Algonquin
tribes and others aligned themselves with the French while the powerful six-member-nation Iroquois
Confederacy and other tribes fought on the side of the British. The war ended in 1763 with the Treaty
of Paris wherein the French ceded to England their claims to land east of the Mississippi River and
England ceded their claims to lands west of the Mississippi to France. Within a decade, the British
colonists would engage in the American Revolution for control of their colonies, ending with colonial
independence in 1776. This time, most tribes, including various members of the Iroquois Confederacy,
allied themselves with the British Crown.16
Treaty-Making and Removal Period, 1778 – 1871
Just as European nations interacted diplomatically with tribes via treaties, so did America after its
declaration of independence, signing its first treaty in 1778 with the Delaware Indians. Originally, the
treaties the United States initiated with tribal nations were peace and friendship agreements, as tribes
often retaliated against settlers who invaded their lands and used tribal resources. There was constant
conflict between the numerous groups and the federal government offered protection to all sides
through the treaties. The Indians usually agreed to halt depredations on settlers and the United States
promised to keep settlers off Indian lands and away from Indian resources. However, the United States
often failed to enforce its treaty obligations, so tribes responded. Thus, as was the case for the British
Crown, the United States, after its war for independence, found itself increasingly assuming the role of
protector of the tribes in order to avoid costly Indian wars. The United States quickly realized that “if
stability were to be achieved, it had to be by placing Indian affairs in the hands of the federal
government. After a period of uncertainty under the articles of Confederation, the [ratification of the
U.S.] Constitution did just that.”17
With the federal government in charge of Indian affairs, Congress enacted the Trade and Intercourse
Acts which established the boundaries of Indian Country, allowed for only the federal government to
acquire Indian lands, subjected trade to regulation by the federal government, and guaranteed
compensation to non-Indians for injuries inflicted by Indians, and vice versa.
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In 1830, President Andrew Jackson asked Congress to pass a bill providing for the removal of all eastern
tribes to west of the Mississippi River, which was designated as “Indian Territory.” Congress passed the
Indian Removal Act despite “protests that the act violated previous treaties and laws recognizing
Indian sovereignty. […] The bill gave some individual tribal members a choice: they could stay […] and
submit to state laws, or they could move west.”18 Those who chose to stay were relentlessly pressured
for their lands. After removal, with the balance of power
The United States negotiated at
tipped in favor of the Americans, treaties would become
least forty-five treaties that were
the catalyst for transferring tribal lands to the United
signed in good faith by tribes but
States and a way to facilitate westward expansion.

were never ratified by Congress.
Tribes now in Montana signed six
treaties that went unratified.

The United States made their final treaty with a tribal
nation in 1868 and, in 1871, Congress passed legislation
officially ending the practice of making treaties with
- Charles J. Kappler,
tribes. Between 1778 and 1871, the United States
Indian Affairs: Laws and Treaties (1904).
negotiated over four hundred treaties with American
Indian tribes, though Congress ratified only 375.
After 1871, the United States still engaged in negotiating land cessions with tribal nations, but now it
took the form of Congressional and executive “agreements.” By 1894, these treaties and agreements
embodied 720 tribal land cessions to the United States.19
Reservation Period – Allotment and Assimilation, 1887 – 1934
As part of the treaties, hundreds of tribes ceded much of their lands to the United States, though they
often reserved small tracks on which to live. Non-Indians were expressly excluded from these
reservations of land – and Indians were not allowed to leave without permission from the federal
Indian agents stationed on each reservation. This situation led to widespread poverty and poor health,
and combined with the cost of fulfilling treaty obligations to tribes, created a sizeable financial and
ethical problem for the federal government. This instigated the next phase of federal Indian policy
after treaties: assimilation, or “civilizing” American Indians
by turning them into self-sufficient farmers and integrating
them into mainstream American society.
Within sixteen years of the end of treaty-making with
tribes, Congress passed the General Allotment in Severalty,
or Dawes Act, of 1887. This act delegated authority to the
Office of Indian Affairs to allot parcels of reservation land
to individual Indians – 160 acres to each head of family,
eighty acres to each single person over eighteen years of
age, and eighty to each orphaned child.
Louie Pierre farming on the Flathead Reservation, 1914
Photo from the National Archives at Denver

Individual allotments would remain in trust for twenty-five years, after which landholders were issued
a fee patent for their allotment, granted American citizenship, and made subject to “the laws, both civil
and criminal, of the State or Territory in which they may reside.” Additionally, the act stipulated that
after eligible Indians had received their allotments, all remaining, or “surplus,” reservation lands were
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to be purchased by the federal government and opened to non-Indian homesteading. The payment
was held by the federal government “for the sole use of the tribe or tribes of Indians” and “subject to
appropriation by Congress for the education and civilization of such tribe or tribes of Indians and the
members thereof.”
Other assimilation efforts included Indian agents actively suppressing tribal spiritual beliefs and
practices. In the 1920s, Circular No. 1665 and its supplement outlawed give-aways and banned spiritual
practices on reservations including the “sun-dance and all similar dances and so called religious
ceremonies,” which were thereafter considered punishable “Indian Offenses.”20
During this period, the federal government also contracted with Christian denominations to educate,
or “civilize,” Indian children at church-run boarding schools located both on and off reservations.
Attendance was compulsory and children were forbidden to speak their tribal language or practice
their spiritual beliefs or cultures so they could be assimilated into the dominant culture. Children spent
their days focused only partially on academics and then shifted to training in industrial trades and
physically laboring in school farms, laundries, and shops.21
The only reservation in Montana not allotted was Rocky Boy’s. Fort Belknap and Northern Cheyenne
reservation were allotted but the surplus lands were not opened to non-Indian homesteading. The
Blackfeet Allotment Act was repealed after twelve years and the surplus lands were returned to the
Blackfeet Tribe. The Flathead Reservation Allotment Act was passed in 1904 and subsequently
amended eighty times. Fort Peck was allotted in 1908 and surplus lands not allotted were opened to
non-Indian settlement in 1913.22
Tribal Reorganization Period, 1934 – 1953
The realization that allotment and other assimilation policies were not working prompted a reform
movement during the 1920s. The direction of this movement was influenced by numerous studies on
the appalling living conditions on reservations; one of the most important was “The Problem of Indian
Administration,” or the Meriam Report. The shocking findings reported in these publications led to the
passage of the Indian Reorganization Act (IRA) in 1934.
Under the IRA, allotment of Indian reservations ended and Indian allotments were put into permanent
trust status, not alienable or taxable. Tribal nations were also encouraged to reorganize their
traditional governing structures by creating formal governments or business committees fashioned
after models developed by the BIA in Washington, D.C. Tribes developed constitutions, charters, and
by-laws, all of which were subject to the ultimate authority of the federal government. Although the
IRA made steps towards returning some self-governing powers to tribes, it was not designed to confer
complete autonomy and not all tribes were inclined to adopt it. Each tribe had to specifically vote
against the IRA for it not to be implemented. Because many of the Indians who were against the IRA
were traditionalists, they avoided voting at all. This lack of votes against the IRA was counted as votes
for it. Ultimately, 181 tribes voted to accept the IRA, including the Confederated Salish and Kootenai
Tribes, which were the first in the nation to reorganize under its terms. Seventy-seven tribes, including
the Crow Tribe, voted against it.
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Delegates of the Confederated Salish and
Kootenai Tribes of the Flathead Indian
Reservation standing outside the White
House as they visit Washington to be the first
tribe to submit a constitution under the
Wheeler-Howard Act (1935). Photo from
Library of Congress, prints & Photographs
Division, photograph by Harris 7 Ewing.
[reproduction number LC-HC-B-8426].

Termination and Relocation Period, 1953 – 1968
Within fifteen years of the passage of the IRA, Congress passed termination legislation intended to
terminate the federal-tribal trust relationship and to encourage full and final assimilation of tribal
people into mainstream American society. Supporters of termination considered the policy liberating
to Indians by freeing them from federal control; however, termination also meant saving the federal
government money by ending the federal government’s trust and treaty obligations to tribes.
In 1953, Congress passed House Concurrent Resolution 108, officially seeking to end their trust
relationship with all tribes. Shortly thereafter, they passed several acts terminating the existence of
specific tribal governments and reservations. One hundred nine Indian governments were terminated,
affecting 1,362,155 acres of land and 11,466 Indian people. Under these acts, Indian lands were sold,
state legislative and taxation authority imposed, federal programs discontinued, and tribes’ sovereign
authority ended.23 These acts targeted specific tribes, including the Confederated Salish and Kootenai
Tribes. Though, in the end, Congress did not repeal or modify existing tribal governments in
Montana. (Termination proved so detrimental to tribal people that Congress has since restored
numerous tribes’ sovereign status, though once dissolved, reservations and tribal assets were
unrecoverable.)
As reservations were being dissolved, Congress passed the Indian Relocation Act of 1956 to encourage
Indians to leave reservations and move to cities like Chicago, Denver, Los Angeles, Cleveland, and
Seattle to access employment opportunities and assimilate into mainstream society. Indians who were
willing to relocate were provided with financial assistance to help with moving and obtaining training
and housing. In the end, though, relocation worked mostly to create sizable populations of
unemployed and impoverished Indians in the target cities,24 though it also led to the development of
pan-Indian communities out of which the American Indian Movement would later be created.
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During the termination period, Congress also passed Public Law 83-280,25 which mandatorily
transferred full federal criminal and some civil jurisdiction to six states with large Indian populations
and gave all other states the option to do so. Montana was not among the states forced to assume PL
280 jurisdiction; however, in 1963, it opted in. At that time, only the Confederated Salish and Kootenai
Tribes favored concurrent jurisdiction, though almost immediately they tried to reconsider. In 1993,
the CSKT successfully secured a partial retrocession, which allowed the tribe to reassume exclusive
jurisdiction over misdemeanor crimes committed by Indians while still allowing for continued
concurrent state-tribal jurisdiction over felony crimes committed by Indians.
Self-Determination Period, 1975 – Present
By the late 1960s, it had become evident that the federal termination policies had been enormous
failures. During the 1970s, American Indian leaders pushed for greater control over tribal affairs, which
contributed to the passage of the Indian Self-Determination and Education Assistance Act of 1975.26 A
hallmark component of Self-Determination is the option for tribes to enter into “638 contracts” for the
assumption of administrative control of federal programs serving their reservations that were
previously run by the BIA.
Although tribes perceived self-determination as an improvement over termination, several major
issues arose with its implementation. This included federal agency personnel refusing to fully fund
tribal indirect costs, establishing unduly burdensome reporting requirements, thus preventing tribes
from adapting programs to meet local needs, and in general interfering with the success of the
contracting program.27 This, in addition to exposed corruption and fiscal mismanagement within the
BIA, prompted Congress to amend the Self-Determination Act in 1988, addressing many of the most
notable issues and creating the Self-Governance Demonstration Project, giving a cohort of ten tribes –
including the Confederated Salish and Kootenai Tribes – the opportunity to take contracting a step
further by allowing tribes the freedom to compact management of one or more federal programs, to
redesign the programs to suit local needs, and to reallocate funds for these efforts as they deem
necessary.
Due to the success of the demonstration projects, Congress amended the Self-Determination Act in
1994 to establish Tribal Self-Governance as a permanent program within the Department of the
Interior (DOI) and within the Department of Health and Human Services (DHHS) in 2000.28 Today, any
tribe that acquires self-governance status can negotiate a management compact and annual funding
agreement with the DOI and DHHS for a broad array of programs, including those administered by the
BIA and Indian Health Service, and a handful of other programs at the discretion of the Secretary of the
Interior.
Tribes receiving federal dollars to carry out self-determination contracts and self-governance compacts
are subject to annual audits and trust evaluations to monitor their execution of the federal trust
functions they are performing on behalf of the federal government.
Despite its shortfalls, the current federal Indian policy importantly recognizes tribal sovereignty and
the government-to-government relationship between tribes and the federal government, as well as
the existence of the federal trust responsibility to tribes.
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Essential Understanding 6
History is a story most often related through the subjective experience of the teller. With the
inclusion of more and varied voices, histories are being rediscovered and revised. History told from
American Indian perspectives frequently conflicts with the stories mainstream historians tell.
KEY CONCEPTS
•
•
•
•
•
•

•

History is a story most often related through the subjective experience of the teller.
Much of America’s history has been told from the Euro-American perspective. Only recently
have American Indians begun to write about and retell history from an indigenous perspective.
A huge amount of political capital is involved in the telling of history.
History is a primary vehicle through which power is distributed and used; thus, the whole notion
of political identity and ideology and who the United States is as a nation plays into how the
story is told, and who has been privileged to tell the story.
It is critical that history curricula include the stories and experiences of individual men and
women of diverse racial, ethnic, and religious groups.
Providing students with textbooks, primary source documents, and surviving oral traditions
allows them to gain a more objective view of history and provides them with a historical
context in which to situate and understand the experiences and perspectives of these groups in
American society today.
By giving students the opportunity to view our past through the eyes of many, they can begin
to create their own view of our collective history, understand the present, and become better
prepared to engage the problems of the future.

BACKGROUND
Our stories play a decisive role in defining our identities; they shape how we view ourselves, the world
around us, and our place within it. Just as tribal oral traditions have shaped the identities, views, and
values of tribal people, written histories have shaped the identities, views, and values of Americans.
However, “there is little evidence in classroom materials – textbooks, curricula, national learning
standards – of important historical and contemporary events that include American Indian knowledge
and perspective, and little or no integration of these events into the larger narratives of American and
world history.”29 As a result, history told from American Indian perspectives frequently conflicts with
the stories mainstream historians tell.
Take, for example, the implications inherent in the assertion that Columbus “discovered” America. In
reality, as we know, there were millions of indigenous people already living here; “Columbus and his
successors were not coming into an empty wilderness, but into a world which in some places was as
densely populated as Europe itself, where the culture was complex, where human relations were more
egalitarian than in Europe.”30
Similarly, referring to Lewis and Clark as the “Corp of Discovery” implies they were entering an
uninhabited country waiting to be claimed. Salish educator and historian, Julie Cajune states, “There is
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a huge political amount of capital in the telling of history. Alan Munslow said that history is never
innocent storytelling. It’s a primary vehicle through which power is distributed and used. And so, the
whole notion of political identity and ideology and who the United States is as a nation plays into how
the story is told, and who has gotten to tell the story.”31
Because of this, it is crucial our history curricula include the view “from the shore” to balance the view
“from the ship.” Likewise, it is important to include the perspectives of individuals and not just nations
or governments. As Howard Zinn points out, history has often been told as the story of a nation, but
“nations are not communities and never have been. The history of any country […] conceals fierce
conflicts of interest between conquerors and conquered, masters and slaves, capitalists and workers,
dominators and dominated in race and sex.”32 The histories of nations thus provide an inaccurate and
simplistic view of history that handicaps students by keeping them from fully understanding and being
able to contextualize the complicated situations arising in the world today.
Therefore, it is critically important that history curricula include the stories and experiences of
individual “men and women of diverse racial, ethnic, and religious groups.”33 Providing students with
textbooks, primary source documents, and surviving oral traditions allows them to gain an objective
view of history. It also provides them “with an historical context in which to situate and understand the
experiences and perspectives of these groups in American society today.”34
By giving students the opportunity to view our past through the eyes of many, they can begin to create
their own view of our collective history, understand the present, and become better prepared to
engage the problems of the future.

Fort Parker site of the original Crow Agency just outside Livingston, near
the Crazy Mountains where Crow Chief Plenty Coup had a powerful vision.
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Essential Understanding 7
American Indian tribal nations are inherent sovereign nations and they possess sovereign powers,
separate and independent from the federal and state governments. However, under the American
legal system, the extent and breadth of self-governing powers are not the same for each tribe.
KEY CONCEPTS
•
•
•
•
•
•

Tribal sovereignty stems directly from the fact that tribal nations constitute distinct political
communities that have the right to determine their own laws and form of government.
Tribal self-governing powers predate the existence of the United States and are not delegated
powers granted by Congress or any other entity; they are inherent powers of sovereign nations
that have never been extinguished.
Some limitations have been placed on tribal sovereignty throughout the past two centuries by
Supreme Court rulings and Congressional statues, which is why tribes are sometimes referred
to as “limited” sovereigns today.
In general, tribes are free to exercise any of their sovereign powers unless Congress has
specifically limited or modified them in some way.
The extent and breadth of self-governing powers is not the same for every tribe.
Despite the complex evolution of tribal sovereignty in America, it remains one of the most
important attributes of tribal independence.

BACKGROUND
Although complex, tribal sovereignty is one of the most important concepts to understand about tribal
governance today. Tribal sovereignty stems directly from the fact that tribal nations constitute distinct
political communities that have the right to determine their own laws and form of government. Tribal
self-governing powers predate the existence of the United States and are not delegated powers
granted by Congress or any other entity; they are inherent powers of sovereign nations that have
never been extinguished.
Because of tribes’ sovereign status, and in accordance with European norms and ideas governing
international relations, European and later American nations treated with tribes as sovereigns. As time
wore on, however, the U.S. Congress and Supreme Court began discovering limitations on tribal
sovereignty. The John Marshall rulings of the 1820s and 1830s were among the first such cases.
Cherokee Nation v. Georgia in 1831 was especially damaging because it established the political
standing of tribes as domestic, dependent nations. Chief Justice John Marshall wrote for the majority,
asserting that when tribes signed treaties with the United States they formed a particular political
alliance that implicitly limited their powers of external sovereignty, or their ability to interact with
foreign nations other than the United States.35
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Tribal rights also include a varying
array of powers over non-Indians
in instances where non-member
conduct threatens or directly
affects the political integrity,
economic security, or health or
welfare of the tribe, as well as in
instances where non-Indians have
entered into contractual
relationships with tribes.37

Although tribes’ external sovereignty has been diminished
in certain circumstances – for example, tribes cannot cede
their lands to or wage war on foreign countries or print
and circulate their own forms of currency – tribes retain
their full powers of internal, or domestic, sovereignty.
This includes the right to:
• determine their own form of government
• define the conditions of tribal membership
• legislate (or make civil and criminal laws) in
relation to internal tribal matters and members.
This includes regulating the domestic affairs of
tribal members, prescribing the rules of
inheritance, levying taxes and protecting tribal land
and resources)
• administer justice (through their own tribal justice
systems, which include tribal and appellate courts,
detention facilities, and law enforcement)
• exclude individuals from tribal territory38

By virtue of their sovereign status,
tribes can and do enter into
intergovernmental agreements
with other domestic governments
such as states, counties, and cities.
In general, tribes are free to
exercise any of their sovereign
powers unless Congress has
specifically limited or modified
them in some way. To “determine
whether sovereignty has been
modified, it may be necessary to
examine relevant statutes,
treaties, executive policies, and administrative or judicial decisions.”39

Ramey Growing Thunder (Fort Peck Sioux and Assiniboine Tribes), Chief John Spotted Tail (Rosebud Sioux Tribe), Carolyn
Brugh (Fort Peck Sioux and Assiniboine Tribes), and Tamara Stands and Looks Back–Spotted Tail (Rosebud Sioux Tribe) take
part in a ceremony at the National Museum of the American Indian honoring the Treaty of Fort Laramie. (Paul Morigi/AP
Images for Smithsonian's National Museum of the American Indian)
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The history of federal policies such as termination have robbed some tribes of their sovereign status.
Additionally, different tribes have different relationships with the federal government. Tribes that
missed the opportunity or that refused to sign treaties with the United States or are otherwise not
federally recognized, do not have a government-to-government relationship with the federal
government. Additionally, some tribes have entered into Self-Determination or “638” program
management contracts with the BIA, while other tribes with Self-Governance status have taken on
greater powers of self-government and management responsibility through federal compacts. Thus,
the extent and breadth of self-governing powers is not the same for every tribe.
Despite the complex evolution of tribal sovereignty in America, it remains one of the most important
attributes of tribal independence. Educators who have a general understanding of tribal sovereignty
will be able to craft curricula that can better equip our future leaders for navigating the complicated
situations that arise as a result of this history. Over the long term, students who understand both these
concepts and history will become a more accurately informed citizenry, which can help decrease
tensions between governments and neighbors, and ultimately help create stronger relationships,
economies, and communities across Montana.
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Appendix A: Tribal Groups, Languages, Membership and Data on
the Establishment of Reservations in Montana
The primary source for the information in the Appendices is the Montana Office of Public Instruction
publication, Montana Indians Their History and Location, which was written by individual
representatives from each tribe.

Reservation

Method and
Year
Established

Official Name of
Tribal
Government

Contemporary
Name of Tribal
Groups

Name Tribes
Call Themselves

Language
Family

Membership
Population,
(c. 2015)

Blackfeet

Treaty, 1855

Blackfeet
Nation

Blackfeet

Pikuni

Algonquin

17,321

Crow

Treaty, 1868

Crow Tribe of
Indians

Crow

Apsaalooke

Siouan

13,269

Flathead

Treaty, 1855

Confederated
Salish and
Kootenai
Tribes

Salish, Pend d’
Oreille,
Kootenai

Selis, Qlispe,
Ksanka

Salishan,

7,920

Fort
Belknap

Congressional
Statute, 1888

Fort Belknap
Indian
Community

Assiniboine,
Gros Ventre

Nakoda,
A’aninin/Aaniiih

Siouan,
Algonquin

7,000

Fort Peck

Executive
Order, 1886

Fort Peck Tribes

Assiniboine,
Sioux

Nakoda, Lakota,
Dakota

Siouan

12,975

Landholdings
in Great Falls

N/A

Little Shell Tribe
of Chippewa
Indians

Little Shell
Chippewa

Anishinaabe,

Chippewa

5,300

Northern
Cheyenne

Executive
Order, 1884

Northern
Cheyenne Tribe

Northern
Cheyenne

Algonquin

11,266

Rocky Boy’s

Congressional
Statute, 1916

Chippewa Cree
Tribe

Chippewa Cree

Algonquin

6,000

Little Shell

Métis

Tsististas and
Suhtaio/

Salishan,

Kootenai

So’taa’eo’o
Annishinabe, Nei-yah-wahk
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Irnportant Dates

Indian Education
.--- - ____,.
1864: fir,t Mi11ionary School i1Mootana

i1 <lf)efltd to wr,e American Indian, in
ll lgnatiu1 (pre,ent day flathead Rel•rvation)
1947: Montana', public 1chool required to allow

American Indian 11udenu 10 anend the 11ate'1
public 1chool1.

19TI: Con11i1u1ional Convention Moe11 in Helena. MT
-New d-0<umen1 include! language 1pedfic 10
pre,e,ving the cultural integrity of the 1tate'1 tribal nationl
1973: !tate enaCII the Indian !tudie, Law
requiring all 1eache11 . . . but later repeal! it
1975: The !tate Boardof Education convened educa10<1
10 create an Indian Culture Ma11er Plan, which oudined a
plan 10 •nrich the background ol public school per,onnel in
Mati,. American cultures

,

Jn

1984: The fir,t 1<hool lunding lmuit,
Helena School Di11. v. !tate, found that the Indian Education dauw
in rhe Nomana Conui1u1ion "esublishes aspecial burden in
Montana for the education of American Indian children that mull
be addrmed asa part of the school lunding i11ue,.•
1984: The Montana Advisory Council on Indian Education (MACIE)
wa, created 10 aa in an advi,o,y capacity 10 the Office of Public
ln11ruc1ioo and the Boardof Public Educatioo.

Montana

-- -

1999: !tate legi1la1ure, in acc0<dance with the 11ate Com1i1111ioo,

pa11e, Indian Educatioo for All Law
(Montana Code Annotated 20.1-101. 1999).

2000: The OPI bting1 Indianeducator, together and they
create the E.11en1ial Undemanding, Regarding American lndiam
2004: Montana Quality Education Coalition 1ue111ate over the
uncomtitutiooality of iu 1<hool funding scheme
(Columbia Fall, YI. !tate).

1990: Indian educator, gathered and created a !tate Plan,
which outlined action 11ep, for all the major 1takeholdm in
Indian Education.

2005: legi1lature define, "quality educatioo" and that definition
includes IIIA.

1997: !tate legislature pasw, American Indian Heritage Day law.

2005: !tate legi1lature fund, Indian Education for All.

----:
1864

1947

1972
19731975

1984

1990

1999 2004
1997 2000 2005

Montana Advisory Council on Indian Education
IEFA Implementation for Montana universities and colleges
Timeline
May 6th, 2020- MACIE will complete their final draft of the language for this action item, they
will ask for Superintendent Arntzen feedback on the implementation plan and statement during
the MACIE meeting.
May 7th, 2020- MACIE will present in the update to the Board of Public Education to let the
board know that this work is starting in order to get their feedback on the process and action.
May 7-31- The statement and implementation plan will continue to be developed in committee
work.
June - The statement and implementation plan will be presented to Superintendent Arntzen by
the committee in order for support of the action.
July- The statement and implementation plan will be presented to the Board of Regents by the
committee in order for their feedback and support of the action.
August 5th, 2020 - The final statement will be on the agenda for MACIE board action item.
August 6th , 2020- The final statement will be presented to the Board of Public Education for an
action item on their agenda.

LeEllen “Ellie” Bundy McLeod
Ellie, a proud member of the Confederated Salish & Kootenai Tribe, was born and raised on the
Flathead Indian Reservation. She is the daughter of Patty Bundy and the late Jim Bundy. Most of her
professional career has been with Salish Kootenai College and the National Indian School Board
Association (N.I.S.B.A.). She most recently served as the Development Director for the SKC Foundation.
Other roles at SKC include Director of Scholarship Acquisition & Distribution, Director of Career Services,
Campus Emergency Response Team (CERT), Behavioral Intervention Team (BIT), and Title IX
Investigations. She is alumni of SKC, having earned degrees in Office Professions, Information
Technology, Business Administration/Entrepreneurship, Emergency Services, and Hazardous
Materials/Environmental Remediation.
Outside of SKC, Ellie served as a Board Commissioner for the Salish Kootenai Housing Authority and a
Utility Board Member for Mission Valley Power. She serves on Attorney General Tim Fox’s Missing
Indigenous Persons Task Force and the local CSKT Missing & Murdered Indigenous Persons Work Group.
She is an active member on the St. Ignatius Volunteer Fire Department and serves as their Secretary and
as a Board Trustee.
Ellie was elected to serve on the CSKT Tribal Council as a St. Ignatius District Representative. She was
sworn in on January 3, 2020.
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Requested Decision(s)
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COVID-19 Accountability Waiver Update
Implications of Accountability Waiver
COVID-19 Funding Flexibility Waiver Update
Impacts of Flexibility Waiver
Next steps

April 21, 2020
Federal Updates Regarding ESSA
1. COVID-19 Accountability Waiver Update
The Montana Office of Public Instruction (OPI) requested and received approval from the U.S.
Department of Education for waivers relative to the Elementary and Secondary Education Act (ESEA)
reauthorized as the Every Student Succeeds Act (ESSA) that were afforded to our State given the
growing novel coronavirus (COVID-19) pandemic.
Timeline:
•
•

•

On March 19, 2020: The OPI Submitted an intent waiver letter to U.S. Department of Education
for the provisions specific to state assessment, accountability, and reporting.
On March 26, 2020: Pursuant to section 8401(b) of the Elementary and Secondary Education
Act of 1965 (ESEA), as amended as Every Student Succeeds Act (ESSA), the OPI submitted a
one-year waiver for the provisions specific to state assessment, accountability, and reporting
using the USED universal waiver form.
On March 26, 2020: U.S. Department of Education issued a formal approval of the OPI waiver
pursuant to section 8401(b) of the Elementary and Secondary Education Act of 1965 (ESEA),
as amended, of the following requirements.

Waivers Granted:
o

Assessment requirements in section 1111(b)(2): the requirements to administer all
required assessments in school year 2019-2020.

o

Accountability and school identification requirements in sections 1111(c)(4)
and1111(d)(2)(C)-(D): the requirements that a State annually meaningfully differentiate
all public schools and the requirements to identify schools for comprehensive and
targeted support and improvement and additional targeted support and improvement
based on data from the 2019-2020 school year.

o

Report card provisions related to certain assessments and accountability in
section1111(h) based on data from the 2019-2020 school year.

2. Waiver Implications on Accountability System and School Identification
Any school that is identified for comprehensive or targeted support and improvement or additional
targeted support and improvement in the 2019-2020 school year will maintain that identification status

in the 2020-2021 school year and continue to receive supports and interventions consistent with the
school’s support and improvement plan in the 2020-2021 school year.
Please see attached COVID19-FAQs for the Accountability System
3. COVID-19 Funding Flexibilities Waiver Update – Public Comment
The Montana Office of Public Instruction (OPI) requested a waiver from the U.S. Department of
Education for funding flexibilities, authorized under section 3511 of Division A of the Coronavirus Aid,
Relief, and Economic Security Act (CARES Act), P.L. 116-136 (H.R. 748), 34 Stat. 281 (Mar. 27, 2020).
The waiver provides flexibility in the use of funds and other requirements covered under the Elementary
and Secondary Education Act of 1965 (ESEA), including the Title I, Parts A-D, Title II, Title III, Part A,
Title IV, Parts A-B, and Title V programs.
Timeline:
•

•

•

On April 4, 2020, USDE announced it was authorizing states to seek waivers and obtain
additional flexibilities that were authorized under the CARES Act, including allowing schools to
repurpose existing K-12 education funds for technology infrastructure and teacher training on
distance learning. Other flexibilities would enable schools to move resources to areas of highest
need during the national emergency.
On April 8, 2020: Pursuant to section 3511 of Division A of the Coronavirus Aid, Relief, and
Economic Security Act (CARES Act), P.L. 116-136 (H.R. 748), 34 Stat. 281 (Mar. 27, 2020) the
OPI submitted a waiver for flexibility in the use of funds and other requirements covered under
the Elementary and Secondary Education Act of 1965 (ESEA), including the Title I, Parts A-D,
Title II, Title III, Part A, Title IV, Parts A-B, and Title V programs.
On April 8, 2020: U.S. Department of Education issued its preliminary approval of the OPI’s
request and with that, an authorization to begin implementing the requested waiver.

Waivers Granted:
• Section 1127(b) of Title I, Part A of the ESEA to waive the 15% carryover limitation for Title I,
Part A funds;
• Section 421(b) of the General Education Provisions Act (GEPA) to extend the period of
availability of prior fiscal year funds, for Title I, Parts A-D, Title II, Title III, Part A, Title IV, Parts
A-B, and Title V, Part B programs, and the McKinney-Vento Homeless Children and Youth
program;
• Section 4106(d) of Title IV, Part A of the ESEA to waive a needs assessment to justify the use
of funds;
• Section 4106(e)(2)(C), (D), and (E) of Title IV, Part A of the ESEA to waive content-specific
spending requirements;
• Section 4109(b) of Title IV, Part A of the ESEA to waive spending restrictions on technology
infrastructure; and
• Section 8101(42) of the ESEA to waive the definition of “professional development,” which might
otherwise limit the ability to quickly train school leaders and teachers on topics like effective
distance learning techniques.
4. Impacts of Flexibility Waiver
• The SEA will use, and ensure that its subgrantees use, funds under the respective programs in
accordance with the provisions of all applicable statutes, regulations, program plans, and
applications not subject to these waivers.

•

The SEA will work to mitigate, and ensure that its subgrantees work to mitigate, any negative
effects, if any, that may occur as a result of the requested waivers.

Please see attached COVID19-FAQs for Fiscal Flexibility
5. Next Steps:
• The OPI is seeking Public Comment to learn about the impacts and implications of the waivers
on LEAs. OPI invites all interested parties to submit any comments related to the waiver by to
ESSAinput@mt.gov
•

The OPI is reviewing what additional federal laws might need waivers.

COVID-19 FAQ
for the Accountability System

The 2020 state and federal waivers are important as they provide school districts with some relief and
the ability to focus locally on the basic educational services and needs of students. Waiving the
accountability system requirements has implications under the Every Student Succeeds Act (ESSA).
Therefore, the OPI is seeking public comment on these approved waivers. Any comments on this
waiver should be directed to essainput@mt.gov.

Q: Did OPI receive a federal waiver for accountability?

Answer: Yes. On Monday, March 30, OPI received a waiver from the U.S. Department of
Education (USED) for specific assessment and accountability requirements for this school year.
The OPI applied for the waiver due to extraordinary circumstances created by the COVID-19
pandemic and resulting school closures. The waiver covers:
• requirement to administer all required assessments in the 2019–2020 school year,
section 1111(b)(2) of the ESEA and/or,
• the accountability and school identification requirements that a State annually
meaningfully differentiate all public schools and the requirements to identify schools for
comprehensive and targeted support and improvement and additional targeted support
and improvement based on data from the 2019–2020 school year, sections 1111(c)(4)
and 1111(d)(2)(C)-(D) and/or,
• the state report card requirements related to assessments and accountability in section
1111(h) for the 2019–2020 school year (see waiver for details).

Q: How will the suspension of testing affect school and district
accountability ratings?

Answer: Due to the suspension of testing, schools will not receive accountability ratings for the
2019–20 school year.

Q: How does the waiver affect schools currently identified as
Comprehensive or Targeted Support and Improvement?

Answer: Any school that is identified for comprehensive or targeted support and improvement
or additional targeted support and improvement in the 2019–2020 school year will maintain that
identification status in the 2020–2021 school year and continue to receive supports and

interventions consistent with the school’s support and improvement plan in the 2020–2021
school year.

Q: How will this affect federal funding that schools identified as
Comprehensive or Targeted receive to support improvement efforts tied to
accountability?
Answer: Comprehensive and Targeted Schools will continue to receive supports and
interventions consistent with the school’s support and improvement plan in the 2020–2021
school year.

Q: How will this impact school and district accountability in the 2020–2021
school year?
Answer: Currently, no changes to accountability system for the 2020–2021 school year have
been planned. Based on public comment, the OPI will investigate and consider any additional
waivers that may need to be requested to address calculations, business rules, and/or
indicators within the accountability model.

Q: How does the waiver impact growth models and calculations for this
year and future years?

Answer: Since we will not administer assessments this spring there will be longer-term
technical implications, such as the impact on growth models. We are seeking public comment to
start to consider how to address the gap in data.

Q: How does the waiver impact the state flexible 5th Indicator of the
Accountability System?

Answer: Based on public comment, the OPI may need to investigate and consider waivers for
Satisfactory Attendance and College and Career Readiness.

Q: How does the waiver impact the Long-term goals set for Every Students
Succeeds Act (ESSA) – Would this year be a gap year, and can goals be
pushed forward a year without a formal amendment to the ESSA plan?
Answer: USED has not issued any guidance to this effect. However, based on public
comment, the OPI will consider if a waiver related to this issue is needed.

Q: How will the waiver of a year for identification for Comprehensive
Support and Improvement (CSI) and Targeted Support and Improvement
(TSI) or Additional Targeted Support and Improvement (ATSI) impact
monitoring performance against exit criteria. Since this is year three of data
collection by which CSI schools would need to meet exit criteria.
Answer: USED has not issued any guidance to this effect. However, based on public
comment, the OPI will consider the need of a waiver related to this issue, to address whether
we consider waiving this year and counting next year as year three so that if we wanted to grant
a true year four for a school that would still be a possibility. This would ensure that we do not
lose the option to extend a fourth year.

COVID-19 FAQ
for Fiscal Flexibility

The U.S. Department of Education is providing states with funding flexibilities to best meet the needs of
students and educators during the COVID-19 national emergency. The new flexibilities, authorized under the
Coronavirus Aid, Relief, and Economic Security (CARES) Act, allow schools to repurpose existing K-12 education
funds for technology infrastructure and teacher training on distance learning, among other flexibilities to move
resources to areas of highest need during the national emergency. The OPI is seeking public comment on these
approved waivers. Any comments on this waiver should be directed to essainput@mt.gov.

Q: Did OPI receive a waiver from USDE for fiscal flexibility?

Answer: Yes. The Montana OPI submitted this waiver to the U.S. Department of Education on April 8th
and received approval on April 8th.
The waiver provides flexibility in the use of funds and other requirements covered under the Elementary
and Secondary Education Act of 1965 (ESEA), including the Title I, Parts A-D, Title II, Title III, Part A, Title
IV, Parts A-B, and Title V programs.

Q: What funding flexibilities does the waiver provide?

Answer: This allows the OPI to waive the following:
1. Carryover limitation in section 1127(b) of the Elementary and Secondary Education Act of
1965 (ESEA) for Federal fiscal year (FY) 2019 Title I, Part A funds (i.e., the Title I, Part A funds that
will become carryover funds on October 1, 2020): the requirement that limits an SEA’s ability to
grant to its LEAs a waiver of the 15 percent Title I, Part A carryover limitation in section 1127(a)
more than once every three years.
2. Period of availability of funds in section 421(b) of the General Education Provisions Act
(GEPA): to extend the period of availability of FY 2018 funds for programs in which the SEA
participates under its approved consolidated State plan until September 30, 2021.
a. Title I, Part A of the ESEA (Improving Basic Programs Operated by LEAs), including the
portions of the SEA’s Title I, Part A award used to carry out section 1003 school

improvement, section 1003A direct student services, if applicable, and Title I, Part D,
Subpart 2
b. Title I, Part B of the ESEA (State Assessment Formula Grants)
c. Title I, Part C of the ESEA (Education of Migratory Children)
d. Title I, Part D, Subpart 1 of the ESEA (Prevention and Intervention Programs for
Children and Youth Who Are Neglected, Delinquent, or At Risk)
e. Title II, Part A of the ESEA (Supporting Effective Instruction)
f. Title III, Part A of the ESEA (English Language Acquisition, Language Enhancement,
and Academic Achievement)
g. Title IV, Part A of the ESEA (Student Support and Academic Enrichment Grants)
h. Title IV, Part B of the ESEA (21st Century Community Learning Centers)
i. Title V, Part B, Subpart 2 of the ESEA (Rural and Low-Income School Program)
j. McKinney-Vento Education for Homeless Children and Youth Program
3. The following requirements in Title IV, Part A of the ESEA. Note: These requirements are only
applicable to LEAs that received $30,000 or more in Title IV, Part A funds:
a. Needs assessment requirements in section 4106(d) for the 2019-2020 school year.
b. Content area spending requirements in section 4106(e)(2)(C), (D), and (E): the
requirements to use a minimum percentage of Title IV, Part A funds for activities under
sections 4107, 4108 and 4109 for FY 2019 funds and any available FY 2018 carryover
funds.
c. Spending limitation in section 4109(b): the 15 percent limit on the use of funds under
section 4109 to purchase technology infrastructure for FY 2019 funds and any available
FY 2018 carryover funds.
4. The definition of professional development in section 8101(42) of the ESEA for the 2019-2020
school year. Due to the suspension of testing, schools will not receive accountability ratings for
the 2019-20 school year.

Q: How does the waiver impact the carryover limit for 2019-2020 Title, Part A Funds?

Answer: Normally, LEAs may only carry 15% of their Title I, Part A funds over from one year to the next,
a limit the State can waive once every three years. With ED’s waiver, LEAs are not limited in how much
Title I, Part A money they carry over from 2019-2020 to 2020-2021. This is true even for LEAs that
already received a waiver from the State within the last three years.

Q: How does the waiver impact the period of availability for 2018-2019 funds?

Answer: Normally, any money awarded on or around July 1, 2018 must be spent by September 30,
2020. With ED’s waiver, LEAs now have an extra year to spend the funds until September 30, 2021.

Q: What flexibility does the waiver provide for the Title IV, Part A needs assessment
for 2019-2020?
Answer: Normally, LEAs that receive $30,000 or more in Title IV, Part A funds must conduct a
comprehensive assessment of needs for improved access to a well-rounded education, school

conditions for student learning, and access to personalized learning experiences. LEAs must then spend
Title IV, Part A funds consistent with their needs. With ED’s waiver, LEAs will not have to amend the
needs assessment conducted for 2019-2020 funds in light of COVID-19 and extended school closures.

Q: What flexibility does the waiver provide for the requirement to spend Title IV, Part
A funds in three areas?

Answer: Normally, LEAs that receive $30,000 or more in Title IV, Part A funds must spend at least: 20%
of their allocation on activities to support a well-rounded education ; 20% on activities to support safe
and healthy students; and some funds to support the effective use of technology. With ED’s waiver,
LEAs may now spend remaining 2018-2019 funds (if any) and 2019-2020 funds on any allowable Title IV,
Part A activity and do not have to spend across all three areas.

Q: What flexibility does the waiver provide for the limit on spending Title IV, Part A
funds on technology infrastructure?
Answer: Normally, LEAs may not spend more than 15% of the funds earmarked for technology on
purchasing technology infrastructure including devices, equipment, software applications, platforms,
digital instructional resources and/or other one-time IT purchases. With ED’s waiver, LEAs are not
limited in how much they spend on technology infrastructure. ED clarified this waiver applies to LEAs
with awards of any size (not exclusive to LEAs receiving $30,000 or more).

Q: How does the waiver impact the ESEA’s definition of professional development for
2019-2020?
Answer: Normally, professional development activities supported with ESEA funds must, among other
things, be sustained, intensive, and collaborative. With ED’s waiver, LEAs may use ESEA funds to
support shorter-term professional development as long as they are otherwise allowable under the
relevant program.

Q: What are the implications of the fiscal waivers for existing ESEA funds?

Answer: With the waivers, LEAs have more time to spend existing funds and have more flexible
spending options like:
 More professional development options
 More flexibility for LEAs within Title IV

Q: What transferability considerations does the waiver provide?

Answer: Funds can be transferred from Title II, Part A and Title IV, Part A to:
• Title I, Part A
• Title I, Part C (Migrant)
• Title I, Part D (N&D)
• Title II, Part A
• Title III, Part A
• Title IV, Part A
• Rural Education programs

Q: What are examples of spending options for Schoolwide Title I programs?
Answer: Schoolwide Title I programs can spend on things like:
o Support for online learning (curriculum, digital instructional materials, technology, etc.)
o Counseling and mental health
o Instructional support services
o Behavior support strategies for online environments
o Professional development and other supports to improve online instruction
o Coordinating with IHEs to provide access to postsecondary courses
LEAs can use central-level Title I funds for district-led initiatives that benefit all or a subset of Title I
schools. Supplement not supplant (SNS) considerations need to be made. Reminder: ESSA changed how
SNS works in Title I – three presumptions of supplanting do not apply under ESSA. ESSA Title I SNS: “Title
I neutral” state and local allocation methodology that does not deny Title I schools state and local funds
because of their Title I status. Note, it is unclear how extended closures might affect allocation
methodologies. As a reminder, CARES Act funding is not Title I money (so will not affect carryover, etc.).

Q: What are local ESEA spending options for existing funds: Title II, Part A?

Answer: Examples include:
• Professional development related to distance learning:
• Using technology
• Effective instructional practices
• Supporting students with disabilities
• Supporting English learners
• Professional development on conditions for student learning, such as available mental health
services
• Developing feedback mechanisms to improve working conditions

Q: What are local ESEA spending options for existing funds: Title IV, Part A?
Answer: Examples for local ESEA spending options for existing funds include:
• Devices
• Online instructional materials
• Technology infrastructure
• Technology related professional development
• Online access for students in rural, remote, and underserved areas
• Mental health services
• Relationship-building skills and effective communication strategies
• Training for school personnel on suicide prevention, trauma, and related issues
• Integrating well-rounded educational services into online learning

Q: What does a LEA need to do to amending applications and budgets?

Answer: LEAs must spend ESEA funds consistent with their approved application and budget (34 CFR §
76.700). Typically, LEAs need state approval for major changes to their approved application and budget
(2 CFR § 200.308). Currently, the OPI is considering ways to streamline and expedite amendment
processes through E-grants.
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Overview

As required by 20-9-344, MCA, the Board of Public Education must
approve the distribution of K-12 BASE aid for public education.

Requested
Decision(s)

Approval of Dates.

Related Issue(s)

None.

Recommendation(s) Approval of Schedule.

PROPOSED PAYMENT SCHEDULE - FISCAL YEAR 2021
The following distribution dates for FY 2021 BASE aid payments to K-12 schools are proposed to the Montana
Board of Public Education and are scheduled according to 20-9-344, MCA.

August 26

Direct State Aid, Quality Educator Component, At Risk Component, Indian Education for
All, Student Achievement Gap, Data for Achievement, Special Education, Technology, and Transportation
Prepayment

September 25 Direct State Aid, Quality Educator Component, At Risk Component, Indian Education
for All, Student Achievement Gap, Data for Achievement, and Special Education

October 27 Direct State Aid, Quality Educator Component, At Risk Component, Indian Education for
All, Student Achievement Gap, Data for Achievement, and Special Education

November 20 Direct State Aid, Quality Educator Component, At Risk Component, Indian Education

for All, Student Achievement Gap, Data for Achievement, Special Education, State Coal Mitigation Block
Grant, and Indian Language Immersion Payment

December 18 Guaranteed Tax Base Aid for General Fund, State Lands Block Grant, and County
Retirement

January 26 Direct State Aid, Quality Educator Component, At Risk Component, Indian Education for
All, Student Achievement Gap, Data for Achievement, and Special Education

February 23 Direct State Aid, Quality Educator Component, At Risk Component, Indian Education
for All, Student Achievement Gap, Data for Achievement, and Special Education

March 26 Direct State Aid, Quality Educator Component, At Risk Component, Indian Education for
All, Student Achievement Gap, Data for Achievement, Special Education, and Transportation

April 27 Direct State Aid, Quality Educator Component, At Risk Component, Indian Education for All,
Student Achievement Gap, Data for Achievement, and Special Education

May 26 Guaranteed Tax Base Aid, State Lands Block Grant, State Coal Mitigation Block Grant,
Education Improvement Payment, State Major Maintenance Aid, and Debt Service Assistance

June 25 Direct State Aid, Quality Educator Component, At Risk Component, Indian Education for All,
Student Achievement Gap, Data for Achievement, Special Education, and Transportation

Prepared 4/21/20
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Overview

This brief presentation is offered to propose a revised
timeline of activities for the adoption of Computer Science,
Career and Technical Education, Library Media/Information
Literacy, Social Studies, and Technology Integration
standards.
Due to the COVID19-related school closures, the OPI is
requesting that the Board of Public Education approve a
modified timeline for the Montana Administrative
Procedures Act activities (see attached).

Requested Decision(s)

Action item.

Related Issue(s)

None.

Recommendation(s)

Recommend approval of revised MAPA timeline for adoption of
content and program delivery standards.

Content Standards Revision Timeline
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Overview
This presentation provides to the Board of Public
Education (BPE) recommendations from the state
superintendent to approve Initial and Renewal of
Variances to Standards. The summary report of
the recommendations from the state
superintendent is attached.
Requested Decision(s)
Action
Related Issue(s)
Recommendation(s)

Action One: Approve the recommendation of
State Superintendent Arntzen of the seven
requests for Initial Variances to Standards.
Action Two: Approve the recommendation of
State Superintendent Arntzen of the three
requests for Renewal of Variances to Standards.

Office of Public Instruction
P.O. Box 202501
Helena, MT 59620-2501
406.444.5643
888.231.9393
406.444.0235 (TTY)
opi.mt.gov

Montana Board of Public Education
May 7-8, 2020
Superintendent’s Recommendations on the Applications for a Variances to Standards
(ARM 10.55.604) Submitted by Schools, March 2020 for Implementation
First Semester of the 2020-2021 School Year

Initial Applications
Application 1
South School (SC: 1281) ‐ variance to ARM 10.55.709. The superintendent recommends approval of
the initial request for the variance as submitted in this application.
Application 2
Hellgate Elementary Primary Grades (SC: 1863) and Hellgate Elementary Lower Grades (SC: 1573) ‐
variance to ARM 10.55.709. The superintendent recommends approval of the initial request for the
variance as submitted in this application.
Application 3
Polson Middle School (SC: 1498) ‐ variance to ARM 10.55.709. The superintendent recommends
approval of the initial request for the variance as submitted in this application.
Application 4
Shelby Elementary School (SC: 1176) ‐ variance to ARM 10.55.709. The superintendent recommends
approval of the initial request for the variance as submitted in this application.
Application 5
Shepherd Middle School (SC: 1794) ‐ variance to ARM 10.55.709. The superintendent recommends
approval of the initial request for the variance as submitted in this application.
Application 6
Flathead High School (SC: 0462) ‐ variance to ARM 10.55.709. The superintendent recommends
approval of the initial request for the variance as submitted in this application.
Application 7
Highland Park School (SC: 0355) ‐ variance to ARM 10.55.709. The superintendent recommends
approval of the initial request for the variance as submitted in this application.

Office of Public Instruction
P.O. Box 202501
Helena, MT 59620-2501
406.444.5643
888.231.9393
406.444.0235 (TTY)
opi.mt.gov

Renewal Applications
Application 8
Troy 7-8 (SC: 1663) ‐ variance to ARM 10.55.709. The superintendent recommends approval of the
renewal request for the variance as submitted in this application.
Application 9
Elysian Middle School (SC: 1831) ‐ variance to ARM 10.55.709. The superintendent recommends
approval of the renewal request for the variance as submitted in this application.
Application 10
Glacier Gateway Elementary (SC:0418) ‐ variance to ARM 10.55.709. The superintendent
recommends approval of the renewal request for the variance as submitted in this application.

VARIANCES TO STANDARDS APPLICATION
Initial Application (two years)
Purpose: ARM 10.55.604(1) “A local board of trustees may apply to the Board of Public Education
through the Superintendent of Public Instruction to implement a variance to a standard or a section of
standards, excluding standards stating statutory criteria, standards pertaining to educator licensure or
endorsement, and content standards as defined by the Board of Public Education and provided in
guidance from the Superintendent of Public Instruction.”

DUE DATES (check one)
✔

First semester implementation; first Monday in March
Second semester implementation; first Monday in July

COUNTY: Toole County
DISTRICT: Shelby Public School District
LIST EACH SCHOOL THAT IS REQUESTING THE VARIANCE:
Shelby Elementary School

1. Standard(s) for which a variance is requested, e.g., 10.55.709. If there is a program delivery
standard, be sure to list it as well, e.g., 10.55.1801.

10.55.709 Library Media Services, K-12

Elsie Arntzen, Superintendent • Montana Office of Public Instruction
December 2018

2. Provide evidence that local community stakeholders were involved in the consideration and
development of the proposed variance. Community stakeholder groups include parents,
community members, and students as applicable.

Shelby School District has maintained three staff members in our two Libraries to exceed
student needs. When the elementary school numbers increased beyond 250 to 264 this
year, we continued to maintain a full-time paraprofessional and a .5 Librarian in the
elementary library. We posted this variance to standards on our November Board meeting
agenda (see attached). We had no public concerns expressed regarding offerings in the
Library or it being staffed as stated above.

3. Provide evidence that local school stakeholders were involved in the consideration and
development of the proposed variance. School stakeholder groups include trustees,
administrators, teachers and classified school staff.

The Shelby School Board discussed the Variance to Standards regarding our elementary
Library at the November 12, 2019, Board Meeting (See Board Minutes).

Elsie Arntzen, Superintendent • Montana Office of Public Instruction
December 2018

4. Attach Board of Trustee meeting minutes that show the Board of Trustees adopted the
application for a variance at an official, properly noticed meeting.
5. Describe the variance requested.

Shelby Public School District currently uses a .5 Librarian with a 1.0 paraprofessional in our
Elementary Library. The current paraprofessional has been working in the Library for the
past five years. She is highly skilled at supporting students that need to take AR tests, she is
able to effectively recommend books for students to checkout based on their interests and
reading level, and she also works with small groups when the .5 Librarian is doing whole
class instruction. As a 1.0 paraprofessional in the library, this allows our .5 Librarian the
opportunity to join classroom instruction throughout the day while still allowing students
that need to visit the library the opportunity to do so.
Shelby Elementary School and Shelby Junior High/High School are on the same block. So
although we have two libraries (one in each building), our librarian is easily able to move
from one facility to the next in a manner of minutes. Both facilities have a 1.0
paraprofessional servicing the library in additional to our 1.0 Librarian (.25 HS, .25 JH, .5
Elem).
6. Provide a statement of the mission and goals of this proposed variance.

As stated in 10.55.709, Shelby Elementary School believes that "[t]he school library media
program is essential in creating independent learners who are efficient consumers and
producers of information. By using a variety of information formats, focusing on the
learning process and collaborating with other disciplines, school libraries provide the entire
school community with opportunities to acquire the information skills they need to interact
responsibly in a global society. An ongoing desire to know, a love for reading and a respect
for information will transform a student into a lifelong independent learner. The role of
libraries in a democratic society is to embrace the social responsibility of learning." To
achieve this end, Shelby Elementary School offers weekly lessons taught by the .5 Librarian
to grades K-6. These 30 minute lessons focus on the achieving the requirements stated in
10.55.709. As our Library is staffed by a paraprofessional as well as the .5 Librarian the
facility is open throughout the entirety of the school day for independent student use (AR
Testing, book check-out, research, or other needed activities).

Elsie Arntzen, Superintendent • Montana Office of Public Instruction
December 2018

7. List specific measurable objectives that demonstrate the proposed variance will meet or exceed
the results under the current standard(s).

1. We will continue to create a schedule that allows our Librarian to support student
learning where and when it is needed. We will be able to measure this by reviewing
the schedule and ensuring student contact time (30 minutes per week per student) is
met.
2. We will measure the number of AR tests completed and at what level those tests
are completed to ensure student growth in reading and comprehension.
3. Star reading data will be evaluated to determine future needs and opportunities
for improvement
4. Shelby's yearly teacher evaluation system will evaluate the Librarian's ability to
continue delivering effective institution in meeting the Library Media Standards.

8. What data or evidence will be gathered to document progress toward meeting the measurable
objectives?

Shelby Elementary School will gather evidence as stated in question 7. We will
evaluate the schedule, measure AR data, evaluate Star Testing data, and evaluate
the Librarian using our adopted Danielson model evaluation tool.
In addition to the aforementioned data gathering, sample lessons and assessments
will also be gathered to document the Elementary School's deliverance of the
Library Media Standards.

Elsie Arntzen, Superintendent • Montana Office of Public Instruction
December 2018

9. Describe how and why the proposed variance would be:
a. Workable.

Funding - No additional funding is needed to meet our current needs.
Staff - The .5 Librarian had over 20 years of experience in Library Education along with
her K-12 Librarian certification, she also has a K-12 Reading Endorsement and a K-8
Elementary Endorsement. Our Paraprofessional has 5 years of experience in the Library
School configuration - Our Elementary School is already configured in one facility, as
such no configuration change is needed.
Enrollment - We anticipate our enrollment to to fluctuate between 240-270 in our
elementary for the foreseeable future
Facilities - Our facilities meet the needs of our current student population
Scheduling - We already have a schedule designed to meet the needs of our K-6
students
b. Educationally sound.

Shelby School District has a 1.0 FTE certified K-12 Librarian who serves our K-6 building
and our 7-12 building. We employ two paraprofessional that assist our librarian as
stated above. All K-6 students are scheduled to receive between 30 minutes per week
of instruction in the Library Media Standards, that instruction is delivered by our K-12
certified Librarian with paraprofessional support when needed. The library is always
open for student use, regardless of if our certified librarian is available as we have a
paraprofessional staff member working to meet student needs.

Elsie Arntzen, Superintendent • Montana Office of Public Instruction
December 2018

c. Where applicable, aligned with program standards under
ARM 10.55.1101 through
10.55.2101.

Shelby Elementary School aligns with 10.55.1801 in the following 3 areas:
1. develops and maintains a library collection that is current, balanced, and reflects
authentic historical and cultural contributions of Montana's American Indians and other
minority and ethnic groups;
2. engages in comprehensive long range planning to administer and manage, in a secure
area, the human, financial, and physical resources of the library to locate, access, and
use on-site resources that are organized and cataloged; and
3. implements a viable collection development policy
* Language taken from ARM 10.55.1801

d. Where applicable, aligned with content standards under
ARM Chapters 53 and 54.

Shelby Elementary School's current library program meets each benchmark for
grade 4. All students in grades K-6 have 30 minutes of scheduled library time in
which our librarian adheres to those benchmarks and standards. Students are
educated in the inquiry process and how to retrieve information. Additionally,
students have time throughout the week to visit our library, practice their
research skills and get individualized support from our Certified Librarian or the
paraprofessional in the Library.

Elsie Arntzen, Superintendent • Montana Office of Public Instruction
December 2018

Shelby Public School District #14
__________________________________________________________________________________________

1010 Oilfield Ave ~ Shelby, MT 59474
www.ShelbyPublicSchools.org
Phone: (406) 424-8910 ~ Fax: (406) 434-2959

SHELBY SCHOOL BOARD MEETING AGENDA
Location: Shelby Board Room, District Office
Date: Tuesday, November 12, 2019
Time: 7:00 PM
1.
2.
3.
4.
5.
6.

7.

8.

9.
10.
11.

Call To Order
Pledge Allegiance
Review and Approval of Minutes
Review and Approval of Claims and Voided Checks
Public Comment
Reports
a. E-Sports
b. Elementary Board Report
c. JH/HS Board Report
d. Superintendent Schedule
Action Items
a. Hiring
i. Transportation Director - TBA
ii. HS Ass’t Basketball Coaches - Zachary Hayes
iii. Volunteer Speech and Drama Coach - Tanner Dean
iv. Volunteer Wrestling Coach - Kyle Fisher
v. JH Volleyball Coach - TBA
vi. JH Ass’t Volleyball Coaches - TBA
vii. JH Boys’ Basketball Coach - Zachary Hayes
viii. JH Ass’t Boys’ Basketball Coaches - Eric Tokerud & Tom Reynolds
ix. JH Cheer Coach - Jennifer Hayes
b. Custodial CBA
c. Bus Driver CBA
d. Second Reading: BP 7400 - P-Card Use
e. First Reading: BP 1310 - Adoption and Amendment of Policies
f. Variances to Standards
g. Attendance/Transportation Agreements
Discussion Items
a. Mathematics Offering
b. Wellness Updates
c. Bus Purchase Update
d. Schedule Walk Through
e. Staff Christmas Dinner
Correspondence
Next Meeting of the Board - Tuesday, December 10, 2019
Adjournment

Elliott Crump
Superintendent

Melit Flynn
District Clerk

Ms. James
Ms. James
Ms. James
Ms. Flynn
Ms. James
Preston & Darius
Mr. Smith
Mr. Fisher
Mr. Crump
Mr. Crump

Mr. Crump

Mr. Crump
Ms. James
Ms. James

Rikki James
Chairman of the Board

MINUTES
November 12, 2019
CALL TO ORDER
A regular meeting of the Board of Trustees, School District #14, Toole County, Montana, was held
in the Board Room of the Administrative Offices at 1010 Oilfield Avenue. The meeting was called to
order at 7:00 p.m. by Chairperson Rikki James.
Members present were: Rikki James, Brian Aklestad, Dan Leck, Krista Mellinger, Jay Hould and Angela
Lamb. Member(s) absent: Richard Jorata. The superintendent, clerk, elementary and high school
principals were present. Visitors present were Suzanne Hough, John Hough, Ron Gruber, Philip
Kleinsasser, Peter Hofer, Kendra Seymour, Kim Johnson, Darcy McAllister, Merle Clark Bancroft, Emily
McDermott, Diane Hould, Preston Mellinger and Darius Radmanesh.
The Pledge of Allegiance was recited.
APPROVAL OF MINUTES
A motion was made to approve the minutes of the October 8, 2019 regular board meeting.
Motion: Angela Lamb
Second: Krista Mellinger- passed unanimously.
Approval of Bills and Student Activity Accounts
A motion was made to approve the claims approval list. The approved warrants were numbered
70544 through 70612. The student activity checks for this month were numbered 15209 through
15259. The claims approval list may be referenced in the claims approval file in the Administration
office and the Student Activities accounts may be referenced in the Student Activities file in the
administration office.
Motion: Brian Aklestad
Second: Angela Lamb - passed unanimously.
Public Comment
Kendra Seymour asked the Board if there is a way that a new school bus stop can be created. She
added that CCA is willing to help with the project. Ron Gruber congratulated the volleyball and
football team for a wonderful season.
Reports
ESports
John Hough explained to the Board what ESports is and how it would benefit students that do not
play physical sports and in the long run it will also help students to be better in academics. He added
that students that will participate in ESport will have the opportunity to earn scholarships. He also
told the Board that he is willing to be the volunteer coach and that right now the district have 5
computers that can be used but we need at least 9 to 10 computers to join the league. Mr. Hough
explained that the next season starts in March and it cost $65 per student in a season.
Elementary School Principal Report
Elementary Principal Dustin Smith discussed the previous and the upcoming events happening at
the Elementary School.
Junior High/High School Report
Principal Kyle Fisher discussed the previous and the upcoming events happening and enrollments at
the junior high and high school.
Superintendent’s Report
The Superintendent told the Board that he will be attending the State Volleyball Tournament in
Bozeman.
ACTION ITEMS
Hiring
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Superintendent Crump made a recommendation to hire Bryan Kell-Dell as the new Transportation
Director.
Motion: Angela Lamb made the motion to accept the hiring recommendation depending on results
of the background check.
Second: Brian Aklestad- passed unanimously.
High School Assistant Basketball Coach- Zachary Hayes
Motion: Krista Mellinger
Second: Angela Lamb- passed unanimously.
Volunteer Coaches:
Volunteer Wrestling- Kyle Fisher
Volunteer Speech and Drama- Tanner Dean
Motion: Brian Aklestad

Second: Angela Lamb- passed unanimously.

Junior High CoachesBoys Basketball Coach- Zachary Hayes
Assistant Boys Basketball Coaches- Eric Tokerud and Tom Reynolds
Cheer Coach- Jennifer Hayes
Motion: Krista Melliger
Second: Angela Lamb- passed unanimously.
Custodial CBA
A motion was made to approve the Custodial CBA.
Motion: Brian Aklestad
Second: Krista Mellinger- passed unanimously.
Bus Driver CBA
A motion was made to approve the Bus Driver CBA.
Moiton: Brian Aklestad
Second: Jay Hould- passed unanimously.
Board Policy 7400- PCard Use-Review of Policy- 2nd Reading
A motion was made to approve the second and final reading of Board Policy 7400.
Motion: Brian Aklestad
Second: Dan Leck- passed unanimously.
First Reading Board Policy 1310- Adoption and Amendment of Policies
There was no motion made.
Variances to Standard
Mr. Crump reported that due to the enrollment numbers in the elementary school and only have one
librarian the district received a deficient report from the Office of Public Instruction. He asked the
Board to allow him to explain to OPI that we are meeting the standards in our district.
Motion: Jay Hould
Second: Krista Mellinger- passed unanimously.
DISCUSSION
Mathematics Offering
The Board suggested to change the wordings on the survey about the math offerings.
Wellness Update
The wellness event for employees on November 1st was a success. There was a lot of positive
feedback about it.
Bus Purchase Update
Mr. Crump told the Board about the few issues of the new Coyote Bus. He added that it rides really
nice and the mechanics are very high quality.
Schedule Walk Through
Mr. Crump suggested that the Board has to schedule a walk through. No date and time was decided
at this time.
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Staff Christmas Dinner
Mr. Crump announced that the Staff Christmas Dinner will be on December 16, 2019 at the Frontier
Supper Club.
Correspondence
A picture was donated to the district by Mr. Gaetano La Roche.
NEXT MEETING OF THE BOARD
Regular Meeting, Tuesday, December 10, 2019 at 7:00 p.m.
Board Room, District Administration Office, 1010 Oilfield Avenue, Shelby, Montana
ADJOURNMENT
Chairperson Rikki James adjourned the meeting at 8:50 p.m.

___________________________________
BUSINESS MANAGER/CLERK

__________________________________________
CHAIRPERSON OF THE BOARD
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BOARD MINUTES
February 12, 2020
A regular meeting of the Board of Trustees for Shepherd School District #37 was held
Wednesday, February 12, 2020 in the Board Room of the Administration Building.
Chairman, Carl Openshaw called the meeting to order at 6:30pm.
Pledge of allegiance was recited.
Members present: Jeff Branson, Shane Flowers, Julie Hinkle, Carl Openshaw, Carl
Parker, Shane Rekdal, and Shayne Vandivort.
Superintendent/Curriculum Director – Drea O’Donnell, Clerk – Janice Ripley, HS
Principal – KJ Poepping, and MS Principal/AD – Rich Hash were present for the entire
open session meeting.
CONSENT AGENDA
An Elementary motion was made by Julie Hinkle, seconded by Shane Rekdal, to approve
the Elementary business claims and accounts, to include January claims 129725– 129792.
A High School/Joint motion was made by Shayne Vandivort, seconded by Carl Parker, to
approve the High School business claims and accounts, to include January claims 129725
– 129792, and the January regular and special meeting minutes.
Both motions passed unanimously.
HEARING OF THE PUBLIC
None
COMMUNICATIONS

INFORMATIONAL
1) Building use requests: As posted in the agenda.
2) Nurse’s Report
3) Water Report
4) Resignations: Monty Harrison – HS Business Teacher
5) Missing Children
6) Spring ANB Count
No action.

OLD BUSINESS
Superintendent Search
The Board Chair stated that he was moving this agenda item to the last item on the
agenda.
Bond / Building Update
Travis from Collaborative Design advised the Board that Phase 1 is on schedule. Jason
from Langlas stated that they are planning to advertise the bids for phase 1 the 24th of
February and probably looking at bid opening the around the 10th or 17th of March. They
will advertise in the YCN, with the exchanges, and also send out bid invites. They plan
to hold the pre-bid meeting at the school as well as the bid opening. A Groundbreaking
Ceremony is planned for March 23, 2020.
The Board decided to move the March meeting from 3/11/2020 to 3/18/2020, allowing
time for the bidding process to be completed, and bids accepted by the Board at the
March meeting.
Board Policies 2161P, 3310, 3650
A High School/Joint motion was made by Shane Flowers, seconded by Julie Hinkle to
approve policies 2161P, 3310, and 3650 for final reading.
Motion passed unanimously.
NEW BUSINESS
Human Resources
Asst. Golf Coach – Todd Rose and the substitute list.
A High School/Joint motion was made by Shayne Vandivort, seconded by Jeff Branson
to approve the golf coach and the substitute list as presented.
Motion passed unanimously.
Out-of-District Students
One Elementary out-of-district student and one Middle School student.
An Elementary motion was made by Jeff Branson, seconded by Shane Rekdal to approve
the out-of-district students for the 2019-2020 school year.
Motion passed unanimously.

Adult Education – Workout Classes
It was recommended to approve the addition of workout classes to our Adult Education
Program.
A High School/Joint motion was made by Carl Parker, seconded by Julie Hinkle, to
approve the addition of workout classes to the Adult Education Program.
Motion passed unanimously.
MS Library Variance
It was recommended to approve the Middle School Library variance with the State, to not
add the extra .5 librarian position. The school has 2 separate districts, the K-8 and the 912 districts. For purposes of library, OPI goes by schools and not by districts.

A High School/ Joint motion was made by Julie Hinkle, seconded by Shayne Vandivort
to approve the MS Library variance be submitted to the State for the school years of
2020-2021 and 2021-2022.
Motion passed unanimously.
SRO Contract with Yellowstone County
It was recommended to enter into a contract with Yellowstone County Sheriff’s Office so
the school can have a SRO for the next three years. The plan is to share this officer with
Huntley Project.
A High School/Joint motion was made by Shane Rekdal, seconded by Jeff Branson, to
approve hiring an SRO for the next three years through a contract with the Yellowstone
County Sheriff’s Office.
Motion passed unanimously.
2021-2022 School Calendar
A calendar for the 2021-2022 school year was discussed. Usually, the school calendars
are not approved this far in advance. However, this one was prepared so the construction
company would have a couple more weeks in the summer of 2021 to complete the
proposed remodeling inside the school buildings.
A High School/Joint motion was made by Jeff Branson, seconded by Julie Hinkle, to
approve the 2021-2022 school year calendar.
Motion passed unanimously.

Policy 5228 First Reading
5228- Drug and Alcohol Testing Policy
A High School/Joint motion was made by Shane Flowers, seconded by Carl Parker to
approve policy 5228 for first reading.
Motion passed unanimously.
Out-of-State Trip – National Speech and Drama
Speech and Drama would like approval to participate in the NSDA National Tournament
in Albuquerque, NM June 14-19, 2020. Mr. Moore is planning to apply for a grant, as
well as fund raise to pay for the trip.
A High School motion was made by Julie Hinkle, seconded by Shane Rekdal, to approve
the out-of-state trip to Speech and Drama National Tournament.
Motion passed unanimously.
Principal Re-hires and Administrative Salaries
It was recommended to re-hire the following:
• Mr. Richard Hash as the Middle School Principal
• Mrs. Autumn Arlian as the Elementary Principal
• Mr. KJ Poepping as the High School Principal
All three have been evaluated. It was also recommended that they receive the same
percentage of salary increase as the certified teaching staff.
An Elementary motion was made by Shane Flowers, seconded by Julie Hinkle, to re-hire
Mr. Richard Hash as the Middle School Principal and Mrs. Autumn Arlian as the
Elementary Principal and provide them with the same percentage salary increase that the
District provides to the certified teaching staff.
A High School motion was made by Shayne Vandivort, seconded by Carl Parker to rehire Mr. KJ Poepping as the High School Principal as well as provide him with the same
percentage salary increase that the District provides to the certified teaching staff.
Both motions passed unanimously.
Trustees Call for an Election
In February, the Board of Trustees are required to pass a resolution calling for a school
election in May. The resolution must state the purpose of the election. The Trustee
positions that are open and a mill levy to support the general funds are the normal items
on the resolution. The resolution also states, “any portion of the election that is not
required, the Board of Trustees authorizes the election administrator to cancel that

portion of the election”. At a later date the Board of Trustees will pass another resolution
that would set levy amounts, if it is decided they need to run a mill levy.
An Elementary motion was made by Shane Rekdal, seconded by Jeff Branson, to approve
the resolution calling for an election.
A High School motion was made by Julie Hinkle, seconded by Carl Parker to approve the
resolution calling for an election.
Both motions passed unanimously.
Student Discipline Hearing – Possible Executive Session to Protect the Individual’s
Right of Privacy
This item was moved to after the Administrator’s reports.
STANDING COMMITTEE REPORTS
•

•
•

Facilities Committee – The design team and facilities committee will meet every
Monday in the Board Room at 4:00pm from now until March. Each week there
will be areas of the construction project that will be discussed and designed with
the construction and architect groups. They are planning on breaking ground
March 23, 2020.
Policy Committee – The policy committee will continue to meet and bring
policies to the Board that need review. A policy committee meeting needs to be
scheduled for March.
Negotiations Committee – The negotiations committee met with the SEA on
January 29, 2019. No agreement was made at that time, so we will continue with
negotiations. Mr. Openshaw asked for opinions from all the Board members on
random drug testing of all certified staff. Classified staff, administrators, and
Board members are already on a list for random drug testing. The general
consensus at this time is that the Board would like to move forward with schoolwide random drug testing.

ADMINISTRATION REPORTS
Mrs. O’Donnell asked the Board if they would be willing to re-schedule the April 8, 2020
board meeting. A decision was made to move the April meeting Wednesday, April 15,
2020, at 6:30pm.
Mr. Hash advised the Board that MHSA is planning to add Girls’ Wrestling as a new
sport. This may force schools to add an additional Boys’ sport to stay in compliance. He
is to keep the Board apprised of the situation as it progresses.
Mr. Poepping stated that he is considering offering two different diplomas to graduation
seniors. The normal diploma would require the current 24 credits for graduation. He is
considering an honors diploma, which would require 26 credits and participation in some
of the honors programs. No decisions have been made at this time.

EXECUTIVE SESSION
Student Discipline Hearing – Possible Executive Session to Protect the Individual’s
Right of Privacy
At 7:35pm Carl Openshaw closed the meeting for an executive session to conduct a
student discipline hearing.
At 8:02pm the meeting resumed in open session.
A High School motion was made by Shayne Vandivort, seconded by Julie Hinkle to
expel Lucas Phillips. He will be allowed to petition the Board in August to see about
returning to school for the 2020-2021 school year, for violating policy 3310.
Motion passed unanimously.
Superintendent Search
This last agenda item is for discussing the upcoming Superintendent interviews.
Therefore, Mr. Openshaw excused Mrs. O’Donnell from the meeting.
A list of interview questions and how the interviews should be conducted were discussed.
OPEN SESSION TOPICS FOR NEXT MEETING
None.
EXECUTIVE SESSION TOPICS FOR NEXT MEETING
None.
ANNOUNCEMENTS
None.
ADJOURNMENT
Time of adjournment: 9:15pm.

Chairman

Carl Openshaw

Clerk

Janice Ripley

A regular meeting of the Board of Trustees for School District #1- Lincoln County was
called to order at 6:00 p.m. in High School Library on January 13, 2020 by Board Chair
Maffit. Others present were Trustees Damon, Valentine, Fontaine, Hanson, Orr;
Superintendent Francom; Principal Schertel, Vice Principal McGinnis and Clerk Todd.
Guests present were

The regular meeting was opened at 6:00 p.m.
Superintendent Francom recognized and honored students, staff and community members
– list attached.
Valentine moved that the Board approve the December 2019 minutes AS READ.
THE MOTION CARRIED.
Fontaine moved that the Board approve the District Obligations for the month of
December 2019.
THE MOTION CARRIED.
Damon moved that the Board approve the United Clubs Troy High School Balance for
the month of December 2019.
THE MOTION CARRIED.
Administration Report: Superintendent Francom provided a report with various updates
– see attached.

Special education and Title Presentation
Moved that the Board Consider and Approve the Library Variance to Accreditation
Standards.
THE MOTION CARRIED.
Moved that the Board Consider and Approve the Hiring of Luke Haggerty as Head High
School Football Coach, Jordan Graves as Head High School Girls Volleyball Coach.
THE MOTION CARRIED.
Moved that the Board Consider and Approve the Hiring of Kerri Grant as Junior High
Track Coach and Sara Guinard as District Paraprofessional.
THE MOTION CARRIED.
Discussed the Board Evaluation.

Board Chair Maffit found that the right of privacy exceeded the public’s right to know in
this matter in accordance with Section 2-3-203, MCA. The regular meeting closed at
7:27 p.m.
The regular session reopened at 8:19 p.m.

Fontaine moved that the Board adjourn until the next regularly scheduled meeting to be
held on February 10, 2020 at 6:00 p.m. in the high school library.
THE MOTION CARRIED.
The regular meeting adjourned at 8:28 p.m.

______________________________________________________________
Chairperson
______________________________________________________________
District Clerk

VARIANCES TO STAN DARDS APPLICATION
Renewal Application (three years)
Purpose: ARM 10.55.604(4) "Following the second year of implementation of a variance to standards,
the school district shall provide evidence to the Superintendent of Public lnstruction that the methods
selected by the district implement, meet, or exceed results that could have been achieved under
established standards."

DUE DATE:

First Monday in March

COUNTY: Yellowstone
DISTRICT:

Elysian School District #23

IIST EACH SCHOOLTHAT

¡S REQUESTING THE VARIANCE:

Elysian Middle School
1.

Standard(s) for which a variance is requested, e.g., 10.55.709. lf there is a program delivery
standard, be sure to list it as well, e.g., 10.55.1801.

10.55.709

"pi''*" Elsie Arntzen, Superintendent

. Montana

Office of Public lnstruction
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December 2018
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2.

Provide evidence that local community stakeholders were involved in the consideration and
development of the proposed renewal variance application. Community stakeholder groups
include parents, community members, and students as applicable.

lnformation regarding the renewal application for variance of standards for ARM 10.55.709
Library Media Services, K-12 was posted on our district website and PTO Facebook page.

3.

Provide evidence local school stakeholders were involved in the consideration and development
of the proposed renewal variance application. School stakeholder groups include trustees,
administrators, teachers and classified school staff.

Administrators, teachers and classified staff were provided opportunity to discuss and
make recommendations concerning requested renewal variance on December 4,2079 at
regular scheduled staff meeting.

"Pr'tso'

Elsie Arntzen, Superintendent

¡ Montana Office of Public lnstruction
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December 2018
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4.

Attach Board of Trustee meet¡ng minutes that show the Board of Trustees approved the
application for a renewal variance at an official, properly noticed meeting.

5.

Reflection upon initial variance:
a. Describe the specific measurable objectives that were listed in the initial variance
application that demonstrated how the proposed variance was to meet or exceed the
results under the current standard(s).

The initial variance detailed the efficiency and ongoing function of the Library to

maintain and improve the overall performance of student knowledge related to reading
and Library Media Standards.

b.

Provide a summary of the evidence or data gathered to demonstrate that the initial
variance meets or exceeds results that could have been achieved under the establ¡shed
standard.

Our Elysian students continue to show growth and progress on standard assessments as
measured by our District through MAPS and the State through SBAC. This variance
allows for our Para to do managerial and organizational tasks in the Library allowing our
Certified Teacher to design and deliver quality instruction relating to Reading and Library
Media Standards. Our students made gains in reading as measured by MAPS and SBAC
results. The District went from 57% ol our students scoring Proficient or Advanced for
reading in the Spring of 2018 lo 62% scoring Proficient or Advanced on the SBAC in the
Spring of 2079. They increased from 74.5% Proficient and Advanced in reading on MAPS
in2OL7 to79% Proficient and advanced in 2019.

Elsie Arntzen, Superintendent

.

Montana Office of Public lnstruction
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December 2018
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Office of Public lnstruction
Elsie Amtzen, Supelintendent

c.

After reflection on the initial var¡ance, describe any adjustments that need to be made to
meet the specific needs of the students in the school(s).
For this second year the district hired an additional Para position with part of the
designed duty to help in the Library. This provided a more consistent level of coverage
and help. The recommendation for that Para is attached from our November board

meeting.

6.

Provide a statement of the mission and goals of this proposed renewal variance.
As stated in our initial variance, reading is the foundational backbone

for all other learning. lt
continues to be one of the top educational priorities at Elysian. This renewed variance allows
for managerial and clerical tasks to be done by a Para allowing our certified teacher to focus on
instruction and the lessons being delivered relating to Reading and Library Media standards.

7.

List specific measurable objectives that demonstrate the proposed renewal variance will meet or
exceed the results under the current standard(s).

The renewed variance will allow for the Library schedule to stay in place allowing all students
access to the resource weekly as detailed in the master schedule. lt will provide our Certified
Librarian time to plan and execute her instruction to those students weekly addressing Reading,

Writing and Media Literacy standards please see attached sample lesson plans. These results
will be measured on our students performance on district and state assessments.

nT

oP''reo*

Elsie Arntzen, Superintendent

¡ Montana Office of Public lnstruction
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8.

What data or evidence will be gathered to document progress toward meeting the measurable
objectives of the renewal variance?
The districts yearly results on district and state reading assessments will be reviewed and

monitored. Grade level lessons will be reviewed regularly by administration. The schedule
will be updated yearly to provide time for our Elementary and Middle schools to access the
Library resources.

9.

ln what way does this variance meet the specific needs of the students in the school(s)?
The variance will allow students in our elementary and middle school to have access to

a

well maintained library that is capable of meeting their academic needs and also meet the
state program delivery standards.

10. Describe how and why the proposed variance would be:

a.

Workable

Due to the fact that Elysian Elementary and Elysian Middle School are housed in the same
building, we are able to schedule a .001 FTE Para time in the Library. This will allow the Library to

remain open to assist students as needed. lt will also allow our Librarian time to plan and deliver
instruction to our students on Reading and Library Media Literacy standards.

b.

Educationallysound.

lt
provides for weekly lessons centered around literacy and Media as outlined by State Standards to

The variance allows for students to have access to a full functioning Library and all its resources.

be provided by our Certified Teacher.

"Pi"n* Elsie Arntzen, Superintendent

.

Montana Office of Public lnstruction
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c

Where applicable, aligned with program standards under ARM 10.55.1101through
10.55.2101.

The renewed variance will allow Elysian to continue to meet the Library standards. Working
as a team, Elysian's Administration, Librarian, and teachers will be able to improve Elysian's
current Library through its access to resources for student check-out, projects and delivery of

instruction.

d.

Where applicable, aligned with contend standards under ARM Chapters 53 and 54.

following the Montana Literacy / Library Media Content Standards this variance will allow
students to access and evaluate information and gain an appreciation and respect for diverse
ideas and creative expressions using literacy skills in all aspects of learning, and assist
students to become life long learners. These standards will be aligned under (ARM
10.54.6510-6513 through ARM L0.54.660L-6660).
By

oe¡''4*

Els¡e Arntzen, Superintendent

¡ Montana Office of Public lnstruction
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Required school district signatures:
Board Chair Name:

Í9.^"!- A,c^t

/
Date

Board Chair Signature:

,2 /cl /zo ,--

Superintendent Name:
Date

Superintendent Signature:

Mailthe signed form to:
Accreditation and Educator Preparation Division
Office of Public Instruction
PO Box 2O25Ot

Helena, MT 59620-2501

OPI USE ONLY
of Public Instruction:

Date

Board of Public Education Chair

"P'''o* Els¡e Arntzen, Superintendent

Date
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11t25t2019

Elysian School Mail

C¡I

-

1214 agenda - Staff Profess¡onal Development

Luke Shelton <lukeshelton@elysianschool.org>

t.¡t,t¡rrth

1214 agenda -

Staff Professional Development

1 message

Ryan Truscott <ryantruscott@elysianschool.org>

Mon, Nov 25,2019 at 9:42 AM

To: Luke Shelton <lukeshelton@elysianschool.org>
Agenda - Staff Professional Development for December 4th, zotg
r:3o - Discuss LibraryVariance with Staff
r:45 - Suicide Prevention video training for Staff (Jason Foundation)
z:3o - Protocol student suicide prevention discussion with staffgiven from school counselor Mrs. McNeil
2:45-g:go - Committee's meet to plan professional development ideas for following year.

Ryan Truscott
Elysian School Principal

4o6-656-4tor

ttAn investrnent

in knowledge pays the best interest." Benjamin Franklin

https://mail.google.com/mail/ul0?ik=143dc140"19u¡gvu=pt&search=all&permthid=thread-f%3A1651192782493358332&simpl=msg-f%3A165119278249..
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Board of Trustees Meeting
Elysian Elementary School
Tuesday, November 1 2, 2019 6:00PM
Any person present who wishes to address the board or raise any question about public school district matters or
governing policies may do so under public comment. No discussion of personnel or individual students is permitted at
this time. A limit of three minutes is placed on each speaker. Persons who want more time may make arrangements to
be placed on a future agenda. The public is also reminded that they may provide input on all motions being considered
by the board at this meeting.
Call to Order

il.

il.

IV

V

1. Pledge of Allegiance
1. Public Comment
2. Correspondence
Consent Agenda
1. October 1" board meeting minutes
2. Warrants #23025276 - 23025301 (September 8'h); Warrants 23025302 - 23025318 (September 24'h)
3. Expenditure Report as of September 30'n
4. Activity Account Balances as of October 28,2019
Board Action ltems
1. Elysian School Closure Procedure
2. Budget Amendment Petition
3. New Classified Staff - Paraprofessional 8 hour per day Lynelle Berchtold (replace Ronny Webster);
Betty Truscott 5 hour Aide (Morning Car Duty, Lunchroom and Recess, K-2* Aide, Library Aide)
4. New Guest Staff - Jessica Hanson, Hailey Brakke, Morgan Schye, Matthew Latimore
5. Adult Ed Contracts - Volleyball - Chad Duca; Braids with Burley - LeeAnn Burley
6. New Stipend Contracts - Colton Hutchinson Head Boys' Basketball Coach; Jared Kimmet Assistant
Boys' Basketball; Yearbook Jennifer Sundsted
7. County Safety Committee - Appoint Elysian School Representative
8. MSGIA changes
9. Second Reading 2150; Suicide Awareness and Prevention
lndividuals, Delegations, Gorrespondence

10. Second Reading 3422;Suicide
11. Second Reading 5000 Series - Personnel
A. 5002 - Accommodating lndividuals with Disabilities; 5010 - Equal Employment opportunity and
Non-Discrimination; 5012 - Sexual Harassment and Sexual lntimidation in the Workplace; 5015
- Bullying Harassment intimidation; 5120 - Hiring Process and Criteria; 5122 - Fingerprints and
Criminal Background lnvestigations; 5130 - Staff health; 5213 - Vacancies; 5222 - Evaluation
of Non-Administrative Staff; 5225 - Tobacco Free Policy; 5228P - Drug and Alcohol Testing for
School Bus and CommercialVehicle Drivers
12. Review of School District Policies 5000 series - Personnel from Policy 5240 - 5510

District Reports

1. Clerk's Report
2. Superintendent'sReport
A. School Expansion
B.

vl.

Board Training December 3'd at 6:30PM

Adjourn

Next Regular meet¡ng is Tuesday, December 3.o@ 6:00 PM

ns

L¡b
a}'n/2O2O
Literacg:
P.e me mb e r, i nteg

rat i o n p ro mote s c re at i v i tg, adaptab

i I i tg, c r i t i c al re as o n i ng, an

d

coLlaboration.
Procedore
30 minuþ clnsses
Read from pictore or chnpter book depending on the gradeT- lO minotes
Do Goat Lesson activitg by grade 10-15 minutes

1.
2.
3.

Check out books final 7-10 minutes

EDUCATION STANDARDS
'CovereÅ in this montlt's l¿ssons
4.1.4 Seek infornntion for personûl learning in a varietg of formats and genres
{.4.1 ldentifg ou}n

araÌi

of int¿rest

3.1.4 Use technotogg and oth¿r informntion tools

to org onize ond displng knourlzdge and understanding in urags that oth¿rs con

vieo, ose, and assess.

3.1.6 Use information and technologg ethicaþ ond responsibtg.
{.2.1 Disptng coriositg bg pursuing interests through muttipte resources.

Week:2-G
OVERVIEh'

T

PURPOSE

Tour tlr¿ librarg seeing changes for th¿ primarg graÅæ especiattg. 4th and Sthget vote done

for clqter

book read alood

OBJECTIVES
Refamiturize r¡ithth¿ librarg. See neto shetving tactics. Explore reoÁingprefereîcæ.
MATER,IALS NEEDED
Promethean, tnptoø storybook

ACTMry
Yoonger stodents oitt tour the tibrarg taking in those things that are neu) to them os oetl os famiÜarize
themsetves urith safetg proctices. Older stodents uritl express their interests in fictional materials and

part in a vote to choose our first rqÁ a\ood.
Pead

K-lst ZackeryZueenand th¿ Aþhabet
2-5: Chosen chnpter books are Located on th¿ Yeltor¡

Podiom r¡ith books mnrks indicating ctass nam¿

taþ

Week: Seot q-13
I

OVERVIEI^' O PUR,POSE
Care ond Keeping of books/reviet¡ of th¿ Be a Rebel re¡ders board

--

OBJECTIVES
Learn hoo lo carefor tibrarg books. Get kids started on th¿ PeoÅers board.
MATER,IALS NEEDED
Promethean, tætoø storgbook

ACïVrry
K-3: vieo googte stides of bookcare,discuss ltþ'//bil.lg/ZRUgOid
4-5: Take th¿ book vote and start th¿ novel chosen- Revier¡ llw Be a RebeL readers boar4 take ang
interviet¡s needed.
PeoÅ

K-lsLTh¿re filas An Otd Ladg Ltlho St¡attooed Some Books
Chosen clrnpter boo( onthe Yeltot¡ Podiumr¡ithbooks marks indicating clnss nam¿

2-5:

lileek:16-20
OVERVIEW ê PURPOSE
Parts of the book and hor¡ to gather information from it. Roþ of th¿ librariaru
OBJECTIVES
Become famjUar t¡ith hoo books are structured in order to use them for pÞasore and informÂtion ond hor¡
does the tibrarian

fit into that information gathering.

MATER.IALS NEEDED
Promethean, laptoø storgbook

ACïVtry
K- Leantlre clwckoot process. l.^latchth¿ stideshoro and activetg do clwckouttogether.
1-3: Cover the basic structure of th¿ book osing th¿ first part of the slide shor¡. Tatk about tlw role of th¿
tibrarian, t¡h¿t does sh¿ do

4-5:

al.t dag.

Use the bocket o qoestions to plag areview of übrarg ulorkings.

F.ead

K-

lsl

storg time after theg Jwve clucked oot their books
Roscal Racoon and the thing c]ranger.

onÜn¿

2-5:

Chosen chnpter boo[ on the Yettor¡ Podium r¡ith books marks indicating clnss nam¿

lüeek:23-27

Elysian Elementary School
Board of Trustees

February 4,2020
Board Chair, Brad McCall, called to order at 6:00PM the regular meeting of the Board of
Trustees of School District #23, Yellowstone County, Montana. Trustees present were
Louie Watt, Shanna Herrick, Monica Zieske and Shane Hardy. Superintendent Luke
Shelton, Principal Ryan Truscott and Clerk Laurie Hickethier were present. Guest
present was Jen Sundsted.

All present recited the Pledge of Allegiance.

Public Comment
There was no Public Comment.

Correspondence
There was no correspondence

Gonsent Agenda
Monica Zieske motioned to approve the consent agenda. Second from Louie Watt, all
trustees present voting yes, motion passed. Consent agenda items were the minutes
from the January 7'n regular board meeting, warrants 23025379 - 23025393 (January
8th), Warrants 2302394 - 23025409 (January 22"d), Expenditure Report as of December
31o, and Activity Account Balances as of January 23,2020.
2020-2021 School Calen dar

After a brief discussion on the survey results and the potential to match SD#2 calendar
more closely, Louie Watt motioned to accept the presented 2020-2021 School Calendar
with one change in moving the January 4* PIR/PD day to January 18'h. Second to the
motion was Shane Hardy. All Trustees present voting yes, motion passed.
TR-6 Bus Route Re imbursement Glaim

-

1

Monica Zieske motioned, second by Shane Hardy, to approve the 1o Semester TR-6
Bus Reimbursement Claim. All trustees present voting yes, motion passed.

Fund 82 Blue Creek. Elvsian. Elder
Agreement

and Canvon Creek Multidistrict

Superintendent Shelton presented the board with an updated Fund 82 Multidistrict
Agreement. Supt. Shelton explained that Elysian currently has a multidistrict agreement
with Fund 82 with Blue Creek and this updated agreement is just allowing Elder Grove

and Canyon Creek to join this multidistrict agreement. Monica Zieske motioned to
approve this Fund 82 Multidistrict Agreement with Blue Creek, Elysian, Elder Grove and
Canyon Creek. Second to the motion was Louie Watt. All Trustees present voting yes,
motion passed.
New Guest Teacher

- Seiffert. Feller

Monica Zieske motioned to approve Julie Seiffert and Ryan Feller as new guest
teachers at Elysian. Second to the motion was Shanna Herrrick. All Trustees present
voting yes, motion passed.

Activitv Account

-

Ghanoe F undraisinq to School Store

The current fundraising activity account has not been used in years, and Mrs. lngraham
is going to start a new school store with her middle school math students. Monica
Zieske motioned to change the name on the activity account to School Store from
Fundraising. Second to the motion was Shanna Herrick. All Trustces prescnt voting
yes, motion passed.

Trustee Resolution Reouestino

Conduct Election Mav 5.2020

Monica Zieske motioned to request the county conduct the Elysian School Election on
May 5, 2020. The term is up in in May for both Trustee McCall and Trustee Watt's
trustee seats, therefor the election is for two (2) Trustees for three (3) year terms.
Second to the motion was Shane Hardy. All Trustees present voting yes, motion
passed.

Librarv Variance Renewal 2020-2021throuqh June 2024
Superintendent Shelton presented to the board information in regards to state
accreditation standards. The state accreditation standards currently require 1.001 FTE
to meet our elementary and middle school library needs at Elysian. Mr. Shelton has
submitted a variance of standards application in accordance with ARM 10.55.604.1 to
the Board of Public Education requesting a .001 variance. This variance will allow
Elysian School to appoint a Para-Professional to the .001 requirement in the library.
Monica Zieske motioned to approve this request for variance in regards to the library
needs at Elysian. Second to the motion was Shane Hardy. All Trustees present voting
yes, motion passed.

Superintendent Contract

- Mr. Shelton

Monica Zieske motioned to approve the 2"d year of a three-year contract for
Superintendent Shelton. Second to the motion was Shanna Herrick. All Trustees
present voting yes, motion passed.

Principal Contract

- Mr. Truscott

Superintendent Shelton presented the board with comments from Mr. Truscott's
evaluation of his first year at Elysian School as Principal. Then, Mr. Shelton presented
the board with a recommendation of a two-year contract for Mr. Truscott with the
following additions:
Salary - 2020-2021 a 2o/o increase from the prior year or a total of $76,500;
2021-2022 a salary of $80,000
2Year Contract
Additional of Full Family Dental Benefits
Longevity Bonus - Bonus of $2,000 (single payment) after the 5'h year of service
to Elysian and a $4,000 (single payment)following the 10'h year of service at
Elysian as Principal; After 10 years of service at Elysian as Principal, upon
retirement shall be paid a bonus of 10% of his final contract salary
Educational/Endorsement Benefit - Principal shall have the option of attending a
national conference of his choice every three (3) years to be paid by the district.
Monica Zieske motioned to approve the two-year contract for Mr. Truscott with the
above additions. Second to the motion was Shane Hardy. All Trustees present voting
yes, motion passed.

.
.
.
.

.

Readinq - 5430F Elvsian School
Resources and Social Networkinq

G

eoerone Contract: 5460 Electronic

Monica Zieske motioned to approve the second reading of 5340F - Elysian School
Chaperone Contract and 5460 Electronic Resources and Social Networking. The
Elysian School Chaperone Contract will be signed by each of the Chaperone's on any
Elysian School Field Trip or Activity where a volunteer is present. Second to the motion
was Shanna Herrick. All Trustees present voting yes, motion passed.

Review of School District Policies 6000 Series
The review of the 6000 Series has been tabled until the March board meeting

Glerk's Report
Clerk Hickethier notified the board of the May 2020 School Election and Elysian will
have 2 Trustees that their term is May 2020; Brad McCall and Louie Watt - both of
those being 3-year seats.

Principal Truscott's Report
Mr. Truscott presented the following to the board
a

February 12'h is School Board Day at the school - and Trustees are welcomed to
visit classrooms throughout the day and have breakfast and lunch with the
students

a

Tomorrow, February 5'h is early out for students. The staff will be working on
their safety meeting and following up on the active shooter training that they
received the last PIR day. The staff will also be looking at the information for the
Smarter Balance Assessments.
Friday, February 14'n is the 7^ and 8* grade ski Trip to Red Lodge Mountain.

Superintendent Shelton's Report
Mr. Shelton presented the following to the board
o

a

Mr. Shelton presented to the board accreditation standards that Elysian School
will be hit with in the coming years with additional students and staff. After the
discussion on accreditation standards for library, counseling, and administration,
next year the need will be to hire an additional .5 Teacher. Business Manager
Hickethier has added that position to the proposed budget for 2020-2021 school
year as we look at the budget through the Spring.
Representatives from the Billings Clinic will be attending tlre March Boarcl
meeting to discuss added health benefits for our staff in the coming years.

There being no further business to come before the Board at this time, Chair Brad
McCall called to adjourn. This meeting adjourned at 7:33PM.
Approved
Date:

ATTEST:

Elysian Elementary School
Board of Trustees

February 4,2020
Board Chair, Brad McCall, called to order at 6:00PM the regular meeting of the Board of
Trustees of School District #23, Yellowstone County, Montana. Trustees present were
Louie Watt, Shanna Herrick, Monica Zieske and Shane Hardy. Superintendent Luke
Shelton, Principal Ryan Truscott and Clerk Laurie Hickethier were present. Guest
present was Jen Sundsted.

All present recited the Pledge of Allegiance

Public Gomment
There was no Public Comment.

Correspondence
There was no correspondence.

Consent Aqenda
Monica Zieske motioned to approve the consent agenda. Second from Louie Watt, all
trustees present voting yes, motion passed. Consent agenda items were the minutes
from the January 7th regular board meeting, warrants 23025379 - 23025393 (January
8th), Warrants 2302394 - 23025409 (January 22nd), Expenditure Report as of December
31st, and Activity Account Balances as of January 23,2020.
2020 -2021 School Calenda r

After a brief discussion on the survey results and the potential to match SD#2 calendar
more closely, Louie Watt motioned to accept the presented 2020-2021 School Calendar
with one change in moving the JanuaW 4'n PIR/PD day to January 18th. Second to the
motion was Shane Hardy. All Trustees present voting yes, motion passed.
TR-6 Bus Route Reimbursement GIaim

- lst Semester

Monica Zieske motioned, second by Shane Hardy, to approve the 1st Semester TR-6
Bus Reimbursement Claim. All trustees present voting yes, motion passed.

Fund 82 Blu e Creek. Elvsian. Elder Grove and Ganvon Greek Multidistrict
Aqreement
Superintendent Shelton presented the board with an updated Fund 82 Multidistrict
Agreement. Supt. Shelton explained that Elysian currently has a multidistrict agreement
with Fund 82 with Blue Creek and this updated agreement is just allowing Elder Grove

and Canyon Creek to join this multidistrict agreement. Monica Zieske motioned to
approve this Fund 82 Multidistrict Agreement with Blue Creek, Elysian, Elder Grove and
Canyon Creek. Second to the motion was Louie Watt. All Trustees present voting yes,
motion passed.

New Guest Teac her

-

Seiffert. Feller

Monica Zieske motioned to approve Julie Seiffert and Ryan Feller as new guest
teachers at Elysian. Second to the motion was Shanna Herrrick. All Trustees present
voting yes, motion passed.

Activitv Account

-

Chanqe Fundraising to School Store

The current fundraising activity account has not been used in years, and Mrs. lngraham
is going to start a new school store with her middle school math students. Monica
Zieske motioned to change the name on the activity account to School Store from
Fundraising. Second to the motion was Shanna Herrick. All Trustees present voting
yes, motion passed.

Trustee Resolution Requestinq Countv Conduct Election Mav 5. 2020
Monica Zieske motioned to request the county conduct the Elysian School Election on
May 5, 2020. The term is up in in May for both Trustee McCall and Trustee Watt's
trustee seats, therefor the election is for two (2) Trustees for three (3) year terms.
Second to the motion was Shane Hardy. All Trustees present voting yes, motion
passed.

Librarv Variance Renewal

2O2O-2O21

th

June 2024

Superintendent Shelton presented to the board information in regards to state
accreditation standards. The state accreditation standards currently require 1.001 FTE
to meet our elementary and middle school library needs at Elysian. Mr. Shelton has
submitted a variance of standards application in accordance with ARM 10.55.604.1 to
the Board of Public Education requesting a .001 variance. This variance will allow
Elysian School to appoint a Para-Professional to the .001 requirement in the library.
Monica Zieske motioned to approve this request for variance in regards to the library
needs at Elysian. Second to the motion was Shane Hardy. All Trustees present voting
yes, motion passed.

Suoerintendent Co tract

-

Mr. Shelton

Monica Zieske motioned to approve the 2nd year of a three-year contract for
Superintendent Shelton. Second to the motion was Shanna Herrick. All Trustees
present voting yes, motion passed.

Princioal Contra ct - Mr. Truscott
Superintendent Shelton presented the board with comments from Mr. Truscott's
evaluation of his first year at Elysian School as Principal. Then, Mr. Shelton presented
the board with a recommendation of a two-year contract for Mr. Truscott with the
following additions:
Salary - 2020-2021 a 2o/o increase from the prior year or a total of $76,500;
2021-2022 a salary of $80,000
2Year Contract
Additional of Full Family Dental Benefits
Longevity Bonus - Bonus of $2,000 (single payment) after the 5th year of service
to Elysian and a $4,000 (single payment) following the 1Oth year of service at
Elysian as Principal; After 10 years of service at Elysian as Principal, upon
retirement shall be paid a bonus of 10% of his final contract salary
Educational/Endorsement Benefit - Principal shall have the option of attending a
national conference of his choice every three (3) years to be paid by the district.
Monica Zieske motioned to approve the two-year contract for Mr. Truscott with the
above additions. Second to the motion was Shane Hardy. All Trustees present voting
yes, motion passed.

.
.
.
o

o

Resources and Social Networkinq
Monica Zieske motioned to approve the second reading of 5340F - Elysian School
Chaperone Contract and 5460 Electronic Resources and Social Networking. The
Elysian School Chaperone Contract will be signed by each of the Chaperone's on any
Elysian School Field Trip or Activity where a volunteer is present. Second to the motion
was Shanna Herrick. All Trustees present voting yes, motion passed.

Review of School

ct Policies 6000 Series

The review of the 6000 Series has been tabled until the March board meeting

Glerk's Report
Clerk Hickethier notified the board of the l,Aay 2020 School Election and Elysian will
have 2 Trustees that their term is May 2020; Brad McCall and Louie Watt - both of
those being 3-year seats.

Principal Truscott's Report
Mr. Truscott presented the following to the board
o

February 12th is School Board Day at the school - and Trustees are welcomed to
visit classrooms throughout the day and have breakfast and lunch with the
students

o

Tomorrow, February Sth is early out for students. The staff will be working on
their safety meeting and following up on the active shooter training that they
received the last PIR day. The staff will also be looking at the information for the
Smarter Balance Assessments.
Friday, February 14th is the 7th and 8th grade Ski Trip to Red Lodge Mountain.

Superintendent Shelton's Report
Mr. Shelton presented the following to the board
o

o

Mr. Shelton presented to the board accreditation standards that Elysian School
will be hit with in the coming years with additional students and staff. After the
discussion on accreditation standards for library, counseling, and administration,
next year the need will be to hire an additional .5 Teacher. Business Manager
Hickethier has added that position to the proposed budget for 2020-2021 school
year as we look at the budget through the Spring.
Representatives from the Billings Clinic will be attending the March Board
meeting to discuss added health benefits for our staff in the coming years.

There being no further business to come before the Board at this time, Chair Brad
McCall called to adjourn. This meeting adjourned at 7:33PM.
App roved

: 4tnmrcn it1^tU LottL
Date

ATTEST

ACTION
ITEM 14
RECOMMEND APPROVAL OF THE 2019-2020
CORRECTIVE PLANS AND TIMELINES OF
ACCREDITED SCHOOLS IN STEP 2 OF
INTENSIVE
Patty Muir
Nathan Miller

Montana Board of Public Education
Executive Summary
Date: May 7, 2020
Presentation

Recommend Approval of the 2019 – 2020
Corrective Plans and Timelines of Accredited
Schools in Step 2 of the Intensive Assistance
Process

Presenter

Patty Muir, M.Ed.

Position Title

Accreditation Program Director
Office of Public Instruction

Overview

This presentation provides the Board of Public
Education the 2019 – 2020 Corrective Plans and
Timelines for schools moving into Step 2 of the
Intensive Assistance Process.
District Board of Trustee Chairs and
Superintendents will be presenting.

Requested Decision(s)

Action

Related Issue(s)

None

Recommendation(s)

Action One: Recommend APPROVAL of the
2019 – 2020 Corrective Plan and Timeline for
Circle High School.
Action Two: Recommend APPROVAL of the
2019 – 2020 Corrective Plan and Timeline for
Frazer Elementary School.

Action Three: Recommend APPROVAL of the 2019
– 2020 Corrective Plans and Timelines for Hot
Springs 7-8 and Hot Springs HS.
Action Four: Recommend APPROVAL of the
2019 – 2020 Corrective Plans and Timelines for
Libby Elementary School and Libby Middle School.
Action Five: Recommend APPROVAL of the
2019 – 2020 Corrective Plan and Timeline for
Rosebud School.
Action Six: Recommend APPROVAL of the
2019 – 2020 Corrective Plan and Timeline for
Southside School.
Action Seven: Recommend APPROVAL of the
2019 – 2020 Corrective Plan and Timeline for
Thompson Falls Elementary School.

History of Schools in STEP 2 Intensive Assistance
Move to Step 2 Intensive Assistance
Pryor Public Schools
• Pryor 7-8 (1668)
Wyola Elementary
• Wyola 7-8 (1583)
Circle Public Schools
• Circle High School (0733)
Poplar Public Schools
• Poplar 7-8 (1550)
Rosebud Public Schools
• Rosebud School (1470)
Hot Springs K-12 Schools
• Hot Springs 7-8 (1766)
• Hot Springs High School (1058)
Thompson Falls Public Schools
• Thompson Falls Elementary (1047)
Frazer Public Schools
• Frazer Elementary (1205)

Returning to Step 2 Intensive Assistance
Libby K-12 Schools
• Libby Elementary School (1526)
• Libby Middle School (0704)
Wolf Point Public Schools
• Southside School (1020)

5/7/20 & 5/8/20

Page 1 of 6

History of Schools in STEP 2 Intensive Assistance
Move to Step 2 Intensive Assistance

Pryor Public Schools
Pryor 7-8
Year
2019-2020
2018-2019
2017-2018
2016-2017
2015-2016

Accreditation
Status
DEFICIENCY
DEFICIENCY
DEFICIENCY
ADVICE
REGULAR

Assurance
Level
Advice
Regular
Advice
Advice
Regular

Performance
Level
Deficiency
Deficiency
Deficiency
Regular
Regular MD

Assurance Deviations (Years of Occurrence)
Basic Education Program
Misassigned Teacher
Basic Education Program

Wyola Elementary
Wyola 7-8
Year
2019-2020
2018-2019

Accreditation
Status
DEFICIENCY
DEFICIENCY

Assurance
Level
Deficiency
Deficiency

Performance
Level
Deficiency
Deficiency

2017-2018

DEFICIENCY

Deficiency

Deficiency

2016-2017
2015-2016

ADVICE
DEFICIENCY

Advice
Deficiency

Regular MD
Regular MD

Assurance Deviations (Years of Occurrence)
Misassigned Teacher (2)
Nonlicensed Library Media Specialist (2)
Misassigned Teacher
No School Counselor FTE
Nonlicensed Library Media Specialist
Nonlicensed Teacher
Misassigned Teacher
No Library Media Specialist FTE

Circle Public Schools
Circle High School
Year
2019-2020
2018-2019
2017-2018
2016-2017
2015-2016

Accreditation
Status
DEFICIENCY
DEFICIENCY
DEFICIENCY
ADVICE
DEFICIENCY

5/7/20 & 5/8/20

Assurance
Level
Deficiency
Deficiency
Deficiency
Advice
Deficiency

Performance
Level
Regular
Regular
Regular MD
Regular MD
Regular

Assurance Deviations (Years of Occurrence)
Misassigned Teacher (4)
Misassigned Teacher (3)
Misassigned Teacher (2)
Misassigned Teacher
Nonlicensed Teacher
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History of Schools in STEP 2 Intensive Assistance
Poplar Public Schools
Poplar 7-8
Year
2019-2020
2018-2019
2017-2018
2016-2017
2015-2016

Accreditation
Status
DEFICIENCY
DEFICIENCY
DEFICIENCY
REGULAR
ADVICE

Assurance
Level
Advice
Regular
Regular
Regular
Advice

Performance
Level
Deficiency
Deficiency
Deficiency
Regular MD
Regular MD

Assurance Deviations (Years of Occurrence)
Basic Education Program

Misassigned Teacher

Rosebud Public Schools
Rosebud School
Year
2019-2020
2018-2019
2017-2018
2016-2017
2015-2016

Accreditation
Status
DEFICIENCY
DEFICIENCY
DEFICIENCY
REGULAR
REGULAR

Assurance
Level
Deficiency
Deficiency
Deficiency
Regular
Regular

Performance
Level
NA
NA
NA
Regular
Regular

Assurance Deviations (Years of Occurrence)
Nonlicensed Teacher (2)
Nonlicensed Teacher
CSIP Not Completed

Hot Springs K-12 Schools
Hot Springs 7-8
Year
2019-2020
2018-2019
2017-2018
2016-2017
2015-2016

Accreditation
Status
DEFICIENCY
DEFICIENCY
DEFICIENCY
ADVICE
DEFICIENCY

Assurance
Level
Regular
Deficiency
Deficiency
Advice
Deficiency

Performance
Level
Deficiency
Regular
Regular
Regular
Regular

Assurance Deviations (Years of Occurrence)

Misassigned Teacher (3)
Misassigned Teacher (2)
Misassigned Teacher
Nonlicensed Teacher

Hot Springs High School
Year
2019-2020
2018-2019
2017-2018
2016-2017
2015-2016

Accreditation
Status
DEFICIENCY
DEFICIENCY
DEFICIENCY
ADVICE
REGULAR

5/7/20 & 5/8/20

Assurance
Level
Deficiency
Deficiency
Deficiency
Advice
Regular

Performance
Level
Regular MD
Advice
Regular
Regular MD
Regular

Assurance Deviations (Years of Occurrence)
Misassigned Teacher (4)
Misassigned Teacher (3)
Misassigned Teacher (2)
Misassigned Teacher

Page 3 of 6

History of Schools in STEP 2 Intensive Assistance
Thompson Falls Public Schools
Thompson Falls Elementary
Year
2019-2020

Accreditation
Status
DEFICIENCY

Assurance
Level
Deficiency

Performance
Level
Regular

2018-2019

DEFICIENCY

Deficiency

Regular

2017-2018
2016-2017
2015-2016

DEFICIENCY
REGULAR
REGULAR

Deficiency
Regular
Regular

Regular
Regular
Regular

Assurance Deviations (Years of Occurrence)
Nonlicensed Teacher (3)
Nonlicensed Superintendent (2)
Nonlicensed Teacher (2)
Nonlicensed Superintendent
Insufficient Library Media Specialist FTE
Nonlicensed Teacher

Frazer Public Schools
Frazer Elementary
Year
2019-2020
2018-2019

Accreditation
Status
DEFICIENCY
DEFICIENCY

Assurance
Level
Deficiency
Deficiency

Performance
Level
Deficiency
Advice

2017-2018

DEFICIENCY

Deficiency

Deficiency

2016-2017
2015-2016

REGULAR
REGULAR

Regular
Regular

Regular MD
Regular MD

5/7/20 & 5/8/20

Assurance Deviations (Years of Occurrence)
Nonlicensed Teacher (3)
Nonlicensed Teacher (2)
No School Counselor FTE
Nonlicensed Teacher
Library Media Specialist Not Endorsed
Superintendent Not Endorsed
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History of Schools in STEP 2 Intensive Assistance
Returning to Step 2 Intensive Assistance

Libby K-12 Schools
Libby Elementary School
Year
2019-2020

Accreditation
Status
DEFICIENCY

Assurance
Level
Deficiency

Performance
Level
Regular

2018-2019
2017-2018

ADVICE
DEFICIENCY

Advice
Deficiency

Regular
Regular

2016-2017

DEFICIENCY

Deficiency

Regular

2015-2016

DEFICIENCY

Deficiency

Regular

Assurance Deviations (Years of Occurrence)
Library Media Specialist Not Endorsed (2)
Nonlicensed Teacher
Class Size (5)
Library Media Specialist Not Endorsed
Insufficient Library Media Specialist FTE (5)
Class Size (4)
Nonlicensed Teacher (2)
Insufficient School Counselor FTE
Insufficient Library Media Specialist FTE (4)
Class Size (3)
Nonlicensed Teacher
Misassigned Teacher
Insufficient Library Media Specialist FTE (3)
School Counselor Not Endorsed (2)
Class Size (2)

Libby Middle School
Year
2019-2020
2018-2019
2017-2018
2016-2017

Accreditation
Status
DEFICIENCY
REGULAR
DEFICIENCY
DEFICIENCY

Assurance
Level
Deficiency
Regular
Deficiency
Deficiency

Performance
Level
Regular
Regular
Regular
Regular MD

2015-2016

DEFICIENCY

Deficiency

Regular

5/7/20 & 5/8/20

Assurance Deviations (Years of Occurrence)
Nonlicensed Teacher
No Library Media Specialist FTE
Insufficient Library Media Specialist FTE (4)
Misassigned Teacher
School Counselor Not Endorsed
Insufficient Library Media Specialist FTE (3)
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History of Schools in STEP 2 Intensive Assistance
Wolf Point Public Schools
Southside School
Year
2019-2020

Accreditation
Status
DEFICIENCY

Assurance
Level
Deficiency

Performance
Level
Advice

2018-2019
2017-2018
2016-2017
2015-2016

REGULAR
ADVICE
DEFICIENCY
DEFICIENCY

Regular
Regular
Deficiency
Deficiency

Regular MD
Advice
Regular
Regular MD

5/7/20 & 5/8/20

Assurance Deviations (Years of Occurrence)
Nonlicensed Teacher
Misassigned Teacher
School Counselor Not Endorsed

Nonlicensed Teacher (2)
Nonlicensed Teacher
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ACTION
ITEM 15
RECOMMEND APPROVAL OF THE 2019-2020
CORRECTIVE PLANS AND TIMELINES OF
ACCREDITED SCHOOLS IN ONGOING
ASSISTANCE OF THE INTENSIVE
ASSISTANCE PROCESS
Patty Muir
Nathan Miller

Montana Board of Public Education
Executive Summary
Date: May 7, 2020
Presentation

Recommend Approval of the 2019-2020
Corrective Plans and Timelines of Accredited
Schools in Ongoing Assistance of the
Intensive Assistance Process.

Presenter

Patty Muir, M.Ed.

Position Title

Accreditation Program Director
Office of Public Instruction

Overview

This presentation provides the Board of
Public Education the 2019-2020 Corrective
Plans and Timelines for schools in Ongoing
Assistance of the Intensive Assistance
Process.

Requested Decision(s)

Action

Related Issue(s)

None

Recommendation(s)

Action One: Recommend APPROVAL of the
2019 – 2020 Corrective Plan and Timeline for
Roy 6-8.
Action Two: Recommend APPROVAL of the
2019 – 2020 Corrective Plan and Timeline for
Roy High School.
Action Three: Recommend APPROVAL of the
2019 – 2020 Corrective Plan and Timeline for
Two Eagle River High School.
Action Four: Recommend APPROVAL of the
2019 – 2020 Corrective Plan and Timeline for
Sidney High School.
Action Five: Recommend APPROVAL of the
2019 – 2020 Corrective Plan and Timeline for
Lustre School.
Action Six: Recommend APPROVAL of the
2019 – 2020 Corrective Plan and Timeline for
Wolf Point 7-8.
Action Seven: Recommend APPROVAL of the
2019 – 2020 Corrective Plan and Timeline for
Box Elder High School.
Action Eight: Recommend APPROVAL of the
2019 – 2020 Corrective Plan and Timeline for
Conrad High School.
Action Nine: Recommend APPROVAL of the
2019 – 2020 Corrective Plan and Timeline for
Northern Cheyenne Tribal Elementary School.

Action Ten: Recommend APPROVAL of the
2019 – 2020 Corrective Plan and Timeline for
Northern Cheyenne Tribal 7-8.
Action Eleven: Recommend APPROVAL of the
2019 – 2020 Corrective Plan and Timeline for
Northern Cheyenne Tribal High School.

History of Schools in Ongoing Assistance Intensive Assistance
Move to Ongoing Assistance
Lodge Grass Public Schools
• Lodge Grass 7-8 (1669)

Wolf Point Public Schools
• Wolf Point 7-8 (1532)
Lustre Elementary
• Lustre School (1223)

Roy K-12 Schools
• Roy 6-8 (1689)
• Roy High School (0379)

Return to Ongoing Assistance

Two Eagle River Schools
• Two Eagle River High School (9405)

Conrad Public Schools
• Conrad High School (0893)

Sidney Public Schools
• Sidney High School (0981)
Brockton Public Schools
• Barbara Gilligan School (1025)
Ashland Elementary
• Ashland 7-8 (1763)

Remain in Ongoing Assistance
Northern Cheyenne Tribal Schools
• Northern Cheyenne Tribal
Elementary (9369)
• Northern Cheyenne Tribal 7-8 (9946)
• Northern Cheyenne Tribal High
School (9370)
Box Elder Public Schools
• Box Elder High School (0571)
Poplar Public Schools
• Poplar High School (1016)

5/7/20 & 5/8/20
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History of Schools in Ongoing Assistance Intensive Assistance
Move to Ongoing Assistance

Lodge Grass Public Schools
Lodge Grass 7-8
Year
2019-2020
2018-2019
2017-2018
2016-2017
2015-2016

Accreditation
Status
DEFICIENCY
DEFICIENCY
DEFICIENCY
DEFICIENCY
REGULAR

Assurance
Level
Regular
Regular
Advice
Deficiency
Regular

Performance
Level
Deficiency
Deficiency
Deficiency
Advice
Regular MD

Assurance Deviations (Years of Occurrence)

Misassigned Teacher
Nonlicensed Teacher

Roy K-12 Schools
Roy 6-8
Year
2019-2020

Accreditation
Status
DEFICIENCY

Assurance
Level
Deficiency

Performance
Level
NA

2018-2019

DEFICIENCY

Deficiency

NA

2017-2018

DEFICIENCY

Deficiency

Deficiency

2016-2017
2015-2016

DEFICIENCY
REGULAR

Deficiency
Regular

NA
NA

5/7/20 & 5/8/20

Assurance Deviations (Years of Occurrence)
Misassigned Teacher (3)
Nonlicensed Teacher
Nonlicensed Superintendent (2)
Nonlicensed Principal (2)
Misassigned Teacher (2)
Nonlicensed Teacher (2)
Nonlicensed Superintendent
Nonlicensed Principal
Misassigned Teacher
Nonlicensed Teacher
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History of Schools in Ongoing Assistance Intensive Assistance
Roy K-12 Schools
Roy High School
Year
2019-2020

Accreditation
Status
DEFICIENCY

Assurance
Level
Deficiency

Performance
Level
NA

2018-2019

DEFICIENCY

Deficiency

NA

2017-2018

DEFICIENCY

Deficiency

Regular

2016-2017
2015-2016

DEFICIENCY
REGULAR

Deficiency
Regular

NA
Regular

Assurance Deviations (Years of Occurrence)
Misassigned Teacher (3)
Nonlicensed Teacher
Nonlicensed Superintendent (2)
Nonlicensed Principal (2)
Misassigned Teacher (2)
Nonlicensed Teacher (2)
Nonlicensed Superintendent
Nonlicensed Principal
Misassigned Teacher
Nonlicensed Teacher

Two Eagle River Schools
Two Eagle River High School
Year
2019-2020
2018-2019

Accreditation
Status
DEFICIENCY
DEFICIENCY

Assurance
Level
Deficiency
Deficiency

Performance
Level
Deficiency
Deficiency

2017-2018
2016-2017
2015-2016

DEFICIENCY
DEFICIENCY
ADVICE

Deficiency
Deficiency
Regular

Deficiency
Advice
Advice

Assurance Deviations (Years of Occurrence)
Misassigned Teacher (2)
No School Counselor FTE
Misassigned Teacher
Nonlicensed Teacher
Advice Status for Two Years

Sidney Public Schools
Sidney High School
Year
2019-2020

Accreditation
Status
DEFICIENCY

Assurance
Level
Deficiency

Performance
Level
Regular

2018-2019
2017-2018
2016-2017
2015-2016

DEFICIENCY
REGULAR MD
DEFICIENCY
DEFICIENCY

Deficiency
Regular MD
Deficiency
Deficiency

Regular
Regular MD
Regular MD
Regular

5/7/20 & 5/8/20

Assurance Deviations (Years of Occurrence)
Nonlicensed Athletic Director (2)
Nonlicensed Teacher
Misassigned Teacher
Nonlicensed Athletic Director
Class Size
Nonlicensed Teacher (3)
Nonlicensed Teacher (2)
Misassigned Teacher
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History of Schools in Ongoing Assistance Intensive Assistance
Brockton Public Schools
Barbara Gilligan School
Year
2019-2020
2018-2019
2017-2018
2016-2017

Accreditation
Status
DEFICIENCY
DEFICIENCY
DEFICIENCY
DEFICIENCY

Assurance
Level
Advice
Regular
Regular
Deficiency

Performance
Level
Deficiency
Deficiency
Deficiency
Regular MD

2015-2016

REGULAR

Regular

Regular MD

Assurance Deviations (Years of Occurrence)
School Counselor Not Endorsed

No Library Media Specialist FTE
Nonlicensed Long-Term Substitute
Nonlicensed Teacher

Ashland Elementary
Ashland 7-8
Year
2019-2020
2018-2019
2017-2018
2016-2017
2015-2016

Accreditation
Status
DEFICIENCY
DEFICIENCY
DEFICIENCY
ADVICE
DEFICIENCY

Assurance
Level
Regular
Deficiency
Deficiency
Advice
Deficiency

Performance
Level
Deficiency
Advice
Advice
NA
NA

Assurance Deviations (Years of Occurrence)

No Library Media Specialist FTE
Advice Status for Two Years
Basic Education Program
Misassigned Teacher (3)

Remain in Ongoing Assistance

Northern Cheyenne Tribal Schools
Northern Cheyenne Tribal Elementary
Year
2019-2020
2018-2019
2017-2018
2016-2017
2015-2016

Accreditation
Status
DEFICIENCY
DEFICIENCY
DEFICIENCY
DEFICIENCY
REGULAR

5/7/20 & 5/8/20

Assurance
Level
Deficiency
Regular
Regular
Deficiency
Regular

Performance
Level
Deficiency
Deficiency
Deficiency
Regular MD
Regular MD

Assurance Deviations (Years of Occurrence)
Nonlicensed Teacher

Nonlicensed Teacher
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History of Schools in Ongoing Assistance Intensive Assistance
Northern Cheyenne Tribal Schools
Northern Cheyenne Tribal 7-8
Year
2019-2020
2018-2019
2017-2018
2016-2017

Accreditation
Status
DEFICIENCY
DEFICIENCY
DEFICIENCY
ADVICE

Assurance
Level
Deficiency
Regular
Regular
Advice

Performance
Level
Deficiency
Deficiency
Deficiency
Regular MD

2015-2016

DEFICIENCY

Deficiency

Advice

Assurance Deviations (Years of Occurrence)
Nonlicensed Teacher

Basic Education Program
Misassigned Teacher
Nonlicensed Teacher

Northern Cheyenne Tribal High School
Year
2019-2020
2018-2019
2017-2018
2016-2017

Accreditation
Status
DEFICIENCY
DEFICIENCY
DEFICIENCY
ADVICE

Assurance
Level
Deficiency
Regular
Deficiency
Advice

Performance
Level
Advice
Deficiency
Deficiency
Advice

2015-2016

DEFICIENCY

Deficiency

Deficiency

Assurance Deviations (Years of Occurrence)
Nonlicensed Teacher
Nonlicensed Teacher
Basic Education Program
Misassigned Teacher
Nonlicensed Teacher (3)

Box Elder Public Schools
Box Elder High School
Year
2019-2020
2018-2019
2017-2018
2016-2017

Accreditation
Status
DEFICIENCY
DEFICIENCY
DEFICIENCY
DEFICIENCY

Assurance
Level
Regular
Deficiency
Regular
Deficiency

Performance
Level
Deficiency
Deficiency
Deficiency
Regular MD

2015-2016

DEFICIENCY

Deficiency

Advice

5/7/20 & 5/8/20

Assurance Deviations (Years of Occurrence)

Nonlicensed Teacher
No Curriculum Coordinator FTE
Principal Not Endorsed
Nonlicensed Teacher (3)
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History of Schools in Ongoing Assistance Intensive Assistance
Wolf Point Public Schools
Wolf Point 7-8
Year
2019-2020

Accreditation
Status
DEFICIENCY

Assurance
Level
Deficiency

Performance
Level
Advice

2018-2019

DEFICIENCY

Deficiency

Deficiency

2017-2018

DEFICIENCY

Deficiency

Deficiency

2016-2017

DEFICIENCY

Deficiency

Regular MD

2015-2016

DEFICIENCY

Deficiency

Regular MD

Assurance Deviations (Years of Occurrence)
Misassigned Teacher (5)
Nonlicensed Teacher
Misassigned Teacher (4)
Nonlicensed Library Media Specialist
Misassigned Teacher (3)
No Library Media Specialist FTE
Nonlicensed Long-Term Substitute
Nonlicensed Teacher
Misassigned Teacher (2)
Basic Education Program
No Library Media Specialist FTE
Nonlicensed Teacher
Misassigned Teacher

Lustre Elementary
Lustre School
Year
2019-2020

Accreditation
Status
DEFICIENCY

Assurance
Level
Deficiency

Performance
Level
Regular

2018-2019
2017-2018
2016-2017
2015-2016

DEFICIENCY
DEFICIENCY
REGULAR
DEFICIENCY

Deficiency
Deficiency
Regular
Deficiency

Regular
Regular
Regular
Regular

5/7/20 & 5/8/20

Assurance Deviations (Years of Occurrence)
Nonlicensed Teacher (3)
Nonlicensed Principal
Misassigned Teacher
Nonlicensed Teacher (2)
Nonlicensed Teacher
Misassigned Teacher (6)
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History of Schools in Ongoing Assistance Intensive Assistance
Return to Ongoing Assistance

Conrad Public Schools
Conrad High School
Year
2019-2020
2018-2019
2017-2018
2016-2017
2015-2016

Accreditation
Status
DEFICIENCY
ADVICE
DEFICIENCY
DEFICIENCY
DEFICIENCY

5/7/20 & 5/8/20

Assurance
Level
Deficiency
Advice
Deficiency
Deficiency
Deficiency

Performance
Level
Regular MD
Regular
Regular MD
Regular MD
Regular

Assurance Deviations (Years of Occurrence)
Nonlicensed Teacher
Misassigned Teacher
Nonlicensed School Counselor
Misassigned Teacher (5)
Misassigned Teacher (4)
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ASSESSMENT COMMITTEE – (Item 16)
Anne Keith
ITEM 16
ASSESSMENT REPORT
Ashley McGrath

Montana Board of Public Education
Executive Summary
Date: May 2020
Presentation

Assessment Update for the 2019–2020 School Year

Presenter

Ashley McGrath

Position Title

State Assessment Director
Assessment Department
Office of Public Instruction

Overview

The Office of Public Instruction (OPI) will present
several updates for the Montana Comprehensive
Assessment System (MontCAS) including the public
comment activities of the Assessment COVID-19
waivers, the status of the science assessments and
other assessments, and some remote-learning tools.

Requested Decision(s)

Informational Item.

Related Issue(s)

Chapter 56 Assessment

Recommendation(s)

None.

Montana
Office of Public Instruction
May Board of Public Education Meeting
OPI Assessment Update
Ashley McGrath | Assessment Director | OPI Assessment Unit

Location: Helena, Montana
• Ashley McGrath, Assessment Director
Note: slides were prepared on April 8, 2020.

1

Presentation Overview
1.
2.
3.
4.

COVID-19 Waiver
Public Comment
Flexibilities
Score Report Plan

5. Remote Learning
Tools
6. Educator Spotlight
7. Educator
Opportunities

2

Assessment COVID-19 Waiver
Novel coronavirus (COVID-19)

•
•
•
•
•

March 17-OPI Intent Letter
March 19-OPI Intent Letter
March 26-Board Meeting
March 27-CCSSO Meeting
March 30-USED Letter

More info.: Assessment FAQ
Click Here
3

Waiver Public Comment
Purpose: Public participation matters. Input will
help the OPI address real-world concerns and
understand how stakeholders are feeling about
the changes in testing, accountability, and
reporting. These ideas will strengthen the quality
and relevance of resources to support the
implementation of the current plan.

•
•
•
•

What is impacted?
What do we know today?
What don't we know?
What questions do we have?

Why? Waiving these testing requirements is
likely to have vast implications under the
Administrative Rules for Montana (ARM)
Chapter 56 and 55 and the Every Student
Succeeds Act (ESSA).

More info.: Assessment Bulletin

Montana 2020 Website (coming soon!)
Comments should be directed to
essainput@mt.gov
4

Flexibilities
The OPI and Office of Commissioner of
Higher Education (OCHE) announced
Montana juniors have the opportunity to
take the ACT free of charge this coming
fall semester of their senior year.
The alternative testing dates for
these students will be:
•
•

October 6 (initial), and
October 20 (makeup).
March 24 OPI/OCHE Joint Press Release

Conduct Science Standards Setting
Event
•
•
•

July 27-31, 2020
Bozeman, MT
More info.: Assessment Bulletin

Assessment 411
OPI Press March 31 Release
5

Flexibilities Cont…
Given the inability to conduct a census
independent field test for 2020 the OPI
proposes an alternative timeline and
solution:
– Plan for no double-testing in 2020-21 school
year
– Operational field test in spring 2021
– Working with test delivery contractor to finalize
contingency plan
– Continue design and development efforts
– Conduct test validation activities this summer

More info.: Assessment Bulletin

6

Score Report Plan
Communication Plan:
1.
•
•
2.
3.
4.

Identify Schools
Who are the schools?
How many tests were completed?
Hold the 4/15 webinar
Notify these schools via email
Provide guidance on downloading
score reports
5. Provide recommendations and
possible uses for the scores
6. Provide training on disseminating
scores

7

#1 Identify Schools
Completed Tests:
• # of Accredited Schools
• # of Students in Accredited
Schools
• # of Schools with Completions
• # of Students with Completions
8

#2 Hold the Webinar
Meaningful Score Reports Webinar:
April 15 at 3:30–4:30 PM
Purpose: anyone responsible for
accessing the Online Reporting
System (ORS) and using data from
this system to inform local decisions
or parents about student
performance.
Objective: provide training on
accessing, interpreting, and strategies
for sharing results with parents.

OPI Webinar

9

Remote-Learning Tools
Smarter Balanced Interims
•
•

Available in Grades K–12 and will remain available to schools until May 22.
The OPI recommends (see OPI Allowed Interim Use to Support Remote Learning):
– IABs to show individual student attainment of the math and ELA standards for
specific learning targets and to connect to online instructional resources within the
Digital Library.
– ICAs to be given in the fall to show prior knowledge and growth over the school year
on the same scale as the summative assessment.

WIDA Exit and Screening
Implement the new exit criteria (overall 4.7 composite) during the 2020–21 school year
pending final approval from US Department of Education. Providing educational services and
identifying EL students is still a requirement under state and federal law.
•
The Provisional English Learner Identification Procedure remote-learning guidance
document provides a means of provisionally identifying ELs in times of extended school
closures. Exiting a student requires the student meets the criteria for proficiency in both
English language proficiency, academic achievement, and full participation in society
within and without school per the Montana English Leaner Guidance for School Districts.
•
Here are some online instructional resources:
– Working with WIDA Global Educators: Teaching Multilingual Learners Online
– EL Online Resources
10

Remote-Learning Tools
ACT Resources
•
•
•

ACT Academy as a free resource to support educators, students, and
parents.
It provides personalized practice to help students work on collegeand career-readiness skills.
It is an online learning tool and test practice program designed to
help students be successful on the ACT test and beyond.

Multi-State Alternate Assessment Resources
• Ensuring access and equity for all students.
• Much of the guidance is related to core fundamental
components of the IDEA, Office of Civil Rights, the Federal
Educational Rights to Privacy Act, as well as numerous other
federal laws, agency regulations and guidance.
• Visit the OPI’s Special Education COVID- 19 information page.
11

Educator Spotlight
• Paula Schultz
• Special Education Expert
• Smarter Balanced
Accessibility and
Accommodations State
Lead
• Consultant and content
reviewer for MSA and
AMSA
• RTI and MTSS Consultant
12

Educator Opportunities
May

• Public Comment Zoom Meeting May 21.

Jun.

• Public Comment Zoom Meeting May 21
• AMSA Content Review June 9 in Helena, MT.
• MSA Item Writing June 10-11 in Helena, MT.

Jul.

• Public Comment Zoom Meeting May 21
• High school science (ACT) standards-setting event Jul. 27-31 in
Bozeman, MT.

Aug.

• Summer Science Institute Aug. 12-13 in Bozeman, MT.
• Fall Assessment Roadshow starting in Aug. in 9 MASS Regions.

Sept.

• Science Operational Test Zoom Trainings

Oct.

• MSA Content Approval Committee Oct. 15-16 in Great Falls, MT
(concurrent with MFPE Educators’ Conference).
13

Questions?
Ashley McGrath
State Assessment Director
Montana Office of Public Instruction
Phone: 406.444.3656
E-mail: amcgrath@mt.gov

14

ACTION
LICENSURE COMMITTEE – (Items 17-21)
ITEM 17
REQUEST FOR ONE-YEAR EXPIRATION
EXTENSION FOR BOTH PROVISIONAL
LICENSES AND THIRD YEAR INTERNSHIPS
EXPIRING 6-30-2020
Kris Thatcher

Montana Board of Public Education
Executive Summary
Date: May 7, 2020
Presentation

Request for One-Year Expiration Extension for
Both Provisional Licenses and Third-Year
Internships That are Expiring 6-30-2020

Presenter

Kristine Thatcher
Office of Public Instruction

Position Title

Educator Licensure, Program Manager

Overview

Due to impacts from COVID-19, Educational
Testing Service (ETS), began experiencing the
closing of Praxis testing stations nationwide in
mid-March of this year; by late March, all stations
were closed.
As a result, this left a multitude of educators
nationwide without the ability to complete their
Praxis test. Unfortunately, this includes our
Montana educators.
ETS is currently working on a “Praxis at Home”
solution. This would allow educators to take their
required Praxis at home or at another secure
location while test centers remain closed. This
solution offers the same test and is supported by
the same services, but is proctored remotely by a
trained specialist through ETS collaborator
Proctor U. They plan to have this option available
mid-May.
A requirement of our provisional license holders
and internship participants is successful

completion of their endorsement related Praxis
test. While ETS is working to provide an
alternative testing solution, it is difficult to know
if this will be successful, as well as readily
accessible to our approximately 230 impacted
Montana educators.
Therefore, the Office of Public Instruction
believes it is in the best interest of our educators,
our school districts and their students to bring
this request forward to the Board of Public
Education.
This request is for a one-year expiration extension
for our Montana provisional license holders and
third-year internships that are set to expire on
6/30/2020.
Specifically, this addresses:
• Class 5 (3-year provisional license)
• Class 5A (1-year provisional license)
• Third-year internships (internships are
issued in one-year intervals for a total of
three-years)
Requested Decision(s)

Action

Related Issue(s)

None

Recommendation(s)

Approval of the one-year expiration extension
request for Montana provisional license holders
and third-year internships. This will extend their
license or internship expiration date from
6/30/2020 to 6/30/2021.

ACTION
ITEM 18
RECOMMEND APPROVAL OF THE STATE
EXIT REPORT AND REGULAR
ACCREDITATION STATUS OF THE
EDUCATION DEPARTMENT AT STONE
CHILD COLLEGE
Dr. Linda Peterson

Montana Board of Public Education
Executive Summary
Date: May 7, 2020
Presentation

Recommend Approval of the State Exit Report
and Regular Accreditation Status of the Education
Department at Stone Child College.

Presenter

Linda Vrooman Peterson
Accreditation and Educator Preparation
Administrator

Position Title
Overview

This is an action item.
The Superintendent of Public Instruction
recommends the Board of Public Education
approve the State Exit Report and Regular
Accreditation Status of the Education Department
at Stone Child College (SCC). President of SCC, Dr.
Cory Sangrey-Billy, and Education Department
Head, Dr. Kadene Drummer, will attend the BPE
meeting.

Requested Decision(s)

None

Related Issue(s)

None

Recommendation(s)

Approve the State Exit Report and Regular
Accreditation Status of the Education Department
at Stone Child College.

Stone Child College
State Accreditation Site Visit
November 24-26, 2019

State Exit Report

Stone Child College (SCC)
Educator Preparation Program
November 24-26, 2019
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State Site Visitor Team Members
Dr. Stevie Schmitz, Team Chair
Dr. Janet Thomson
Dr. Mary Susan Fishbaugh

Montana Office of Public Instruction State Consultant
Dr. Linda Vrooman Peterson
From November 24-26, 2019, a State Site Visitor Team conducted a virtual review of the Educator
Preparation Program (EPP) at Stone Child College (SCC). The review was facilitated by the Office of
Public Instruction (OPI) on behalf of the Montana Board of Public Education (BPE). The State
Accreditation Site Review verifies that SCC’s Institutional Self-Study Report (IR) meets Montana
Professional Educator Preparation Program Standards. The Team reviewed documents, examined
data, and conducted virtual interviews with SCC leadership, faculty and staff, local and regional
school administrators and teachers, cooperating teachers, and candidates at various stages in their
educator preparation progress from admission to the program through program completion. The
purpose of this document is to summarize the results of the Team's findings.

Subchapter 3–Initial Unit Standards
ARM

TITLE

STATUS

REPORT
Page
Number

10.58.311
10.58.312
10.58.313
10.58.314
10.58.315

Stone Child College
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INITIAL CONTENT AND PEDAGOGICAL
KNOWLEDGE
INITIAL CLINICAL PARTNERSHIPS AND
PRACTICE
INITIAL CANDIDATE QUALITY,
RECRUITMENT, AND SELECTIVITY
INITIAL PROGRAM IMPACT
INITIAL PROVIDER QUALITY ASSURANCE
AND CONTINUOUS IMPROVEMENT

MET

8

Met w/Notation

10

MET

12

AFI
AFI

15
18
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Subchapter 5–Initial Teaching Program Standards
ARM

TITLE

STATUS

10.58.501
10.58.532

TEACHING STANDARDS
ELEMENTARY EDUCATION

MET
MET

REPORT
Page
Number
21
22

Area for Improvement (AFI) ARM 10.58.314 Program Impact.
AFI
SCC has not demonstrated how program completers positively impact the K-8 system, 10.58.314(1)(a)
through (e) Program Impact and has not yet collected program completer impact data.

AFI Rationale
SCC has described its intent to use the state-approved surveys and case study protocols to meet the
requirements of ARM 10.58.314 Program Impact (1)(a) through (e) but has not provided a detailed plan to
measure the impact of SCC’s completers on K-8 student learning. A plan would include a specific timeline,
resources, and continuous program improvement data and K-8 student learning data.
SCC will demonstrate the level of impact of its completers on K-8 student learning and development by
• Using data to show how program completers positively impact the K-8 system and the learning of its
students, annually. See 10.58.314 (1)(a) through (e).
• Developing a detailed plan with specific timeline, resources, and the system for collecting, analyzing,
and using continuous program improvement data and K-8 student learning.
• Addressing data quality issues at the completer level.
• Providing content faculty with ongoing staff development related to data analysis and continuous
program improvement.

Stone Child College
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Area for Improvement (AFI) ARM 10.58.315 Quality Assurance and Continuous
Improvement.
AFI
SCC has not regularly and systematically assessed program effectiveness and candidate and completer
performance as required by standard 10.58.315(1)(a) through (e) Quality Assurance and Continuous
Improvement.

AFI Rationale
The EPP has developed but not implemented a plan for quality assurance and continuous improvement.
• Develop and maintain a quality assurance system comprised of valid data from multiple measures that
can monitor annually candidate progress, completer achievements, and provider operational
effectiveness. 10.58.315(1)(a)-(b)
• Developing a detailed plan with specific timeline, resources, and the system for collecting, analyzing,
and using continuous program improvement data and K-8 student learning. 10.58.315(1)(a)-(e)
• Develop measures of completer impact on K-8 learning and development that are established
evidence-based practices and acted upon in decision making related to programs, resource allocation,
and future direction. 10.58.315(1)(e)
• Assure that appropriate stakeholders are involved in program evaluation, improvement, and
identification of strong evidence-based models of practice. See 10.58.315(1)(f)
• Provide content faculty with ongoing staff development related to data analysis and continuous
program improvement. 10.58.315(1)(f)

Commendation
•
•
•
•
•
•

Assessment results for current students and recent graduates are impressive.
Graduates and current students were able to reflect on the InTASC principles.
Data demonstrate students’ knowledge and implementation of the InTASC Standards.
SCC clearly has support from both on-campus and off-campus constituencies. College administration,
school administrators, schoolteachers are unanimous in support of the Educator Preparation Program
and its growth.
The EPP has detailed plans for entry into the Teacher Education Program and is commended for its
planning in this area. Even though the initial class is small, the plan for entry into the program will
serve the EPP well in the future as the program grows.
SCC students show a strong commitment to the program and their future profession as teachers; they
love their college and their communities, and interviews with these students illustrated their
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•
•

commitment to continuous growth as professionals Data demonstrate students’ knowledge and
implementation of the InTASC Standards.
Tribal leaders and SCC administration value the program, and the local school administrators and
Boards have shown their appreciation and commitment to this program.
SCC is commended for its strong working relationship with students, faculty, administration and the
community.

Recommendation
•
•
•

Include general education faculty within program data analysis and planning.
Clearly report proposals, seconds, and votes in both Advisory Group and EPP meetings related to datainformed decisions and program changes made based on those decisions.
Clearly list in meeting minutes stakeholders and the constituencies whom they represent.

The Team wishes to thank the Stone Child College leadership, faculty, current candidates and recent
completers for a warm virtual welcome and the comfortable interaction between the site review team and
the SCC campus family and the broader Stone Child College community. The Team recognizes Dr. Kadene
Drummer, Education Department Head, for her vision, fearless leadership, and tenacity, her strong and
loyal education faculty team, and the long-time support from friends and colleagues at Salish Kootenai
College and Montana State University Northern in the creation of the teacher education program at SCC.
Thank you all for your commitment to Montana education.
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Definitions* that pertain to this report:
Standard is Met: Regular accreditation for a period of seven years.
Standard is Met with Notation: Regular accreditation with minor deviations with most of the
components of a standard met. This could involve incomplete items on the IR or clarification/corrections
needed. As those items are rectified, the recommendation to the BPE will reflect the current and corrected
status.

Area for Improvement: Standard is met with weakness. The site review team identified a weakness in
the evidence for a standard or component. Area for Improvement should be remediated by the next
accreditation cycle and progress toward improvement is reported annually through the annual report to
the OPI/BPE. During the next accreditation review the EPP must demonstrate that the AFIs have been
corrected. If the AFIs have not been corrected, a stipulation may be cited in the same area.

Stipulation: A standard or component is not met. The site visiting team identified a deficiency related to
one or more components or the BPE standard. A stipulation is of sufficient severity that a standard may be
determined to be unmet. A stipulation must be addressed within two years to retain accreditation.

*Council for the Accreditation of Educator Preparation (CAEP) Definitions

Stone Child College
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Unit Standard Narrative Report
ARM 10.58.311 INITIAL CONTENT AND PEDAGOGICAL KNOWLEDGE
Key components of the standard: (a) ensures deep understanding of the critical concepts and principles of
their discipline; (b) ensures understanding of 11 Montana teaching standards within the categories learn
and learning, content, instructional practice, and professional responsibility; (c)use research and evidence
to develop an understanding of the teaching profession and use to measure their P-12 students’ progress
and their own professional practice; (d) apply content and pedagogical knowledge as reflected in outcome
assessments in response to standards of professional association s and national or other accrediting
bodies; (e) demonstrate skills and commitment that afford all P-12 students access to rigorous college- and
career-ready standards; (f) integrate technology in the design, implementation, and assessment of learning
experiences to engage P-12 students, improve learning, and enrich professional practice.
Summary of Findings
Stone Child College (SCC) in Montana prepares candidates to meet the requirements as outlined in ARM
10.50.311 Initial Content and Pedagogical Knowledge. The Educator Preparation Program (EPP) addresses
each section of this standard to ensure that program candidates demonstrate a deep understanding of the
critical concepts and principles of their discipline and can use those practices to advance the learning of all
P-12 students toward attainment of college-and career-readiness standards. The program review indicates
that the content and pedagogical knowledge processes are consistent with ARM 10.58.311 as presented
by the EPP’s institutional self-study report.
Evidence Examined
SCC Institutional Self-Study Report
SCC Course Catalog
SCC Data Analysis Report
SCC Conceptual Framework
Other documents provided by SCC
Interviews conducted virtually with SCC Leadership, Education Department Head and faculty, General
Education content area faculty, current candidates and graduates, local and tribal school administrators
and teachers.
Evidence Consistent with meeting the standard
The EPP provides a broad educational foundation with a focus on how science, technology and math
interconnect within the language arts, social studies, creative arts and health enhancement curricula. This
component is demonstrated in program assessments, including the Montana Assessment of Content
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Knowledge (MACK), Clinical Experience Observations and Evaluations, and Reflective Essays and is housed
in the master data spreadsheet.
Affirmation of support for this component is iterated in the Conceptual Framework. Assessment of the
four categories described in the standard and are illustrated in the Schematic Model of the Conceptual
Framework. The Action Research Project and the Individualized Intervention Project on Literacy Instruction
provide evidence of the use of research to measure their K-8 students’ progress as well as the candidates’
professional practice. Embedded assessment provides evidence that candidates afford all K-8 students
access to rigorous college-and career-ready standards and integrate technology to improve K-8 students’
learning and enrich professional practice. Ongoing data collection and assessment processes are described
in the Data Report.
Evidence Inconsistent with meeting the standard
None
Recommendations: Areas for improvement (AFI) and/or stipulations including a rationale for each
None
Commendations
• Assessment results for current students and recent graduates are impressive.
• Graduates and current students were able to reflect on the InTASC (Interstate Teacher Assessment and
Support Consortium) principles.
Recommendation
• Include general education faculty within program data analysis and planning.
Recommendation

ARM 10.58.311 Initial Content and Pedagogical Knowledge Standard is Met.
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Unit Standard Narrative Report
ARM 10.58.312 INITIAL CLINICAL PARTNERSHIPS AND PRACTICE
Key components of the standard: (a) ensures effective partnerships; b) ensures that partners co-construct;
(c) ensures that partners co-select, prepare, evaluate, support, and retain high-quality clinical educator; (d)
works with partners to design clinical experiences of sufficient depth, breadth, diversity, coherence, and
duration.
Summary of Findings
SCC clearly is valued by its community partners. Both on and off campus constituencies support growth in
the current program and expansion into K-12/secondary programs (e.g., special education, business
education, math, science).
Evidence Examined
Agendas and minutes of Advisory Group and Educator Preparation Program meetings
Evidence Consistent with meeting the standard
There is clear evidence of collaborative working relationships with the community. There is clear evidence
of support for the program and for program growth from both the community and from the SCC
administration.
Evidence Inconsistent with meeting the standard
Agendas and minutes of meetings are not in enough detail to demonstrate to an outsider what was
planned, what was discussed, and what the vote was to determine next steps.
It is not clear what constituencies the meeting participants represent in either agendas or minutes.
It is not clear if groups met according to the planned schedule. Thus, it is not clear if the schedule follows
the standard requirement of four times per year.
• 2016: Three meetings
• 2017: One meeting
• 2018: Four meetings
• 2019: One meeting
Recommendations for new areas for improvement and/or stipulations including a rationale for each
None
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Commendation
• SCC clearly has support from both on-campus and off-campus constituencies. College administration,
school administrators, teachers, and current teacher education candidates are unanimous in support
of the Educator Preparation Program and its growth.
Recommendation
• Clearly report proposals, seconds, and votes in both Advisory Group and EPP meetings related to datainformed decisions and program changes made based on those decisions.
• Clearly list in meeting minutes the stakeholders and constituencies whom they represent.
Recommendation

ARM 10.58.312 Clinical Partnerships and Practice Standard is Met with Notation.
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Unit Standard Narrative Report
ARM 10.58.313 INITIAL CANDIDATE QUALITY, RECRUITMENT, AND SELECTIVITY
Key components of the standard: (a) demonstrates the quality of candidates is a continuing and purposeful
part of provider’s responsibility from recruitment, at admission, progression of courses and clinical
experiences to decisions; (b) presents plans and goals to recruit and support completion of high-quality
initial candidates from a broad range of backgrounds and diverse populations to accomplish its mission; (c)
sets admission requirements, gathers data to monitor the applicants and selected pool of candidates and
designs the selection to completion policy including multiple assessment measures to determine
admission; (d) establishes and monitors attributes and dispositions beyond academic ability; (e) creates
criteria for program progression and monitors candidates’ advancement from admissions through
completion, ensures candidates demonstrate the ability to teach to college-and career-ready standards,
presents multiple forms of evidence to indicate candidates develop content and pedagogical knowledge
and skill, and integrate technology in all of these domains; (f) prior to recommending completing candidate
for licensure, provider documents that the candidate has reached a high standard for content knowledge
in the fields where licensure is sought and can teach effectively with positive impacts on P-12 student
learning and development; and (g) prior to recommending completing candidates for licensure, provider
documents that candidate understands the expectations of the profession including codes of ethics,
professional standards of practice, and relevant laws and policies.
Summary of Findings
Stone Child College (SCC) in Montana recruits and selects candidates that meet the requirements as
outlined in ARM 10.50.313 Initial Candidate Quality, Recruitment, and Selectivity. The EPP addressed each
section of this standard to ensure that the quality of program candidates is continuing and purposeful,
from recruitment, at admission, through the progression of courses and clinical experiences, and to
decisions that completers are prepared to teach effectively and are recommended for licensure.
Preliminary program reviews indicate that the recruiting and selectivity processes are consistent with ARM
101.58.313 as presented for offsite review.
Documents reviewed include SCC Institutional Report (IR), SCC Course Catalog; HEA Title II Report, Data
Analysis Report, Conceptual Framework, Teacher Education Handbook, Critical Dispositions Assessment
and other documents provided by the EPP.
The EPP gathered, analyzed, and reported data based on key assessments and evaluations of candidates’
knowledge, skills, dispositions, and performance across the program from admissions to student teaching,
through recommendation and completion of the SCC program. In addition, the EPP plans include annual
Stone Child College
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candidate and program evaluation as described in the Conceptual Framework and Self-Study and the 2019
Date Analysis Report. Evidence for recruiting and supporting completion of high-quality initial candidates
includes data on candidate demographics as described in the HEA Title II federal reporting system and in
education assessment reports. SCC is working toward meeting the needs of hard-to-staff schools and
current shortage fields. An institution research director has been hired and will help to monitor and
collect data on graduates.
The EPP strives to select candidates with a 3.0 GPA and in instances where provisional candidates are
selected, the faculty follow an established process to individually assist the candidate improve content
knowledge requirements prior to student teaching and recommendation for licensure. A Teacher
Education Candidate Success flowchart is included in the Teacher Education Handbook and posted in each
classroom. This flowchart describes the formative and summative assessments used to monitor candidate
success at each benchmark of the program. Ongoing data collection and assessment processes are
described in the Data Report.
Evidence Examined
SCC Institutional Self-Study Report
SCC Course Catalog
SCC Data Report
SCC Handbook
SCC Conceptional Framework
Evidence Consistent with meeting the standard
SCC Institutional Self-Study Report
SCC Course Catalog
SCC Data Report
SCC Student Handbook
SCC Conceptual Framework
Evidence Inconsistent with meeting the standard
None
Preliminary recommendations for new areas for improvement and/or stipulations including a rationale for
each
None
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Commendation
• The EPP has detailed plans for entry into the Teacher Education Program and is commended for its
planning in this area. Even though the initial class is small, the plan for entry into the program will serve
the EPP well in the future as the program grows.
Recommendation

ARM 10.58.313 Quality, Recruitment, and Selectivity Standard is Met.
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Unit Standard Narrative Report
ARM 10.58.314 INITIAL PROGRAM IMPACT
Key components of the standard: (a) demonstrates the impact of completers on P-12 student learning and
development, classroom instruction, and schools, and the satisfaction of its completers with the relevance
and effectiveness of their preparation; (b) documents impact of P-12 student learning and development
using state-supported P-12 data and other measures employed by the provider, including employer
surveys and program completer surveys; (c) demonstrate, through structured and validate observation
instruments and surveys, which completers effectively apply the professional knowledge, skills, and
dispositions as delineated in ARM 10.58.501; (d) demonstrates, using measures that result in valid and
reliable data that employers are satisfied with the completers’ preparation for their assigned
responsibilities in working with P-12 students; (e) demonstrates, using measures that result in valid and
reliable data, that program completers perceive their preparation as relevant to the responsibilities they
confront on the job and that their preparation was effective.
Summary of Findings
Stone Child College (SCC) in Montana has begun a Phase-in Plan to describe the overall goals associated
with Initial Program Impact, as described in the EPP Institutional Report. The EPP plans to meet 10.58.314
(1)(a) through (e) by following a common statewide protocol for continuous improvement using employer
and completer surveys and case studies. Since 2015, the Montana Education Preparation Providers (MEPP)
developed the Continuous Improvement Collaborative (CIC), a standing committee of the Montana council
of Deans of Education, to develop a statewide protocol for a 3 year cycle of data collection. The data
collection protocols are designed to support continuous program improvement and meet Montana’s ARM
10.58.314 through analyses of employer satisfaction and completer impact, performance, and perception
of program relevance. Thus, the SCC’s EPP plan makes a compelling argument that this future
data/evidence is appropriate. However, the Institutional Self-Study Report is incomplete; no specific
timelines were provided, and specific plans beyond 2019-2020 were not provided.
The EPP Institutional Self-Study Report includes summary performance data about the two students who
have graduated, while appropriately cautioning that data has not been obtained through employer and
completer surveys and case studies since those two students graduated Spring, 2019. These two students
are in their first year as teachers.
Evidence Examined
SCC Institutional Self-Study Report
SCC Data Analysis Report
Stone Child College
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Evidence consistent with meeting the standard:
Documents reviewed include: EPP Institutional Self-Study Report - 10.58.314 and the SCC Data Analysis
Report. Interviews of faculty also revealed preliminary plans as stated in the IR.
The EPP has exhibited a strong commitment to the assessments and common protocol to determine
program impact on K-12 student learning. Interviews with the SCC faculty and advisory groups clearly show
a shared commitment to a quality program. There is clear evidence of the collaborative working
relationships with the community including support for the program and its growth from within and
outside of the SCC community.
Evidence inconsistent with meeting the standard
There is not yet program completer impact on K-8 learner data. The EPP has described its intent to use
state-approved surveys and case studies for ARM 10.58.314 (a)-(e) but has not included a detailed plan
with a specific timeline and resources. Such a plan needs to include the strategies, steps, and a time-line
for collection, analysis, and reporting of program impact data. Calendar year by calendar year, the EPP and
the SCC internal and external community need to specifically show a plan for Initial Program Impacts on K8 student learning and development, including, for example, state-supported K-8 data as stated in state
standards. Personnel, technology, and resources available to ensure data collection, analysis capability of
that data, and reporting should also be detailed for each calendar year. In addition, data quality needs to
be addressed with specific attention to interpretation of the findings and ways in which to use these
findings for continuous program improvement each year.
Recommendations: areas for improvement (AFI) and /or stipulations including a rationale.
AFI: SCC has not demonstrated how program completers positively impact the K-8 system, 10.58.314(a)
through (e) Program Impact and has not yet collected program completer impact data.
AFI Rationale
SCC has described its intent to use the state-approved co-constructed surveys and case study protocols to
meet the requirements of ARM 10.58.314 Program Impact (1)(a) through (e) but has not provided a
detailed plan to measure the impact of SCC’s completers on K-8 student learning. A plan would at least
include a specific timeline, resources, and the system for collecting, analyzing, and using continuous
program improvement data and K-8 student learning data.
SCC will demonstrate the level of positive impact of its completers on K-8 student learning and
development by
• Using data to show how program completers impact the K-8 system and the learning of its students.
10.58.314 (1)(a) through (e)
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•
•
•

Developing a detailed plan with specific timeline, resources, and the system for collecting, analyzing,
and using continuous program improvement data and K-8 student learning.
Addressing data quality issues at the completer level.
Providing content faculty with ongoing staff development related to data analysis and continuous
program improvement.

Commendation
• SCC students show a strong commitment to the program and their future profession as teachers;
candidates love their college and their communities, and interviews with these students illustrated their
commitment to continuous growth as professionals. Data demonstrate students’ knowledge and
implementation of the InTASC Standards.
• Tribal leaders and SCC leadership value the program, and the local school administrators and local
trustees have shown their appreciation and commitment to this program. SCC is commended for its strong
working relationship with students, faculty, administration, and the community.
Recommendation

ARM 10.58.314 Initial Program Impact Standard is Met with Weakness.
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Unit Standards Narrative Report
ARM 10.58.315 INITIAL PROVIDER QUALITY ASSURANCE AND CONTINUOUS IMPROVEMENT
Key components of the standard: (a) maintains a quality assurance system comprised of valid data from
multiple measures, including evidence of candidatesꞌ and completersꞌ positive impact on P-12 student
learning; (b) develops a quality assurance system comprised of multiple measures; (c) ensures that its
quality assurance system relies on data that are relevant, verifiable, representative, cumulative ;(d)
regularly and systematically assesses performance against its goals and relevant standards; (e) ensures
that measures of completer impact on P-12 learning; (f) assures that appropriate stakeholders, including
alumni, employers, practitioners, school and community partners.
Summary of findings
Stone Child College (SCC) has developed a program assessment system complete with assessment points,
benchmarks, a spreadsheet for data entry/storage, and scheduled annual reviews. SCC shares these data
within the Educator Preparation Program and determines necessary program changes based upon the
data analysis. It is not clear how broadly the program shares the data and analyses with constituencies
beyond the program.
Evidence reviewed
Completed 10.58.314 and 10.58.315 Educator Preparation Program Templates
SCC Program PowerPoint presentation
Program Advisory Group agendas and minutes
Interviews with faculty within and beyond the program, program advisory group member interviews,
community/college constituency groups interviews.
Evidence consistent with meeting the standard
The program has a well-defined, detailed (perhaps too detailed) assessment system defined and in use.
The program presented data and changes necessitated by data in its report and PowerPoint presentation.
Evidence inconsistent with meeting the standard
• There is not yet program completer impact on K-8 learner data.
• The assessment system, as currently conceptualized and implemented, may be too detailed for
sustainability.
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Recommendations: areas for improvement (AFI) and/or stipulations including rationale.
AFI 10.58.315 (c), (d), and (d) the EPP has not regularly and systematically assessed performance against the
standards.
AFI Rationale
The EPP has developed but not implemented a plan for quality assurance and continuous improvement.
• Develop and maintain a quality assurance system comprised of valid data from multiple measures that
can monitor annually candidate progress, completer achievements, and provider operational
effectiveness. 10.58.315(1)(a)&(b)
• Develop a specific, detailed plan with multi-year timelines, resources including the personnel,
technology, regular and systematic analysis of data, report and act on the data for continuous program
improvement for completer impact on learning. 10.58.315(1)(a)-(e)
• Develop measures of completer impact on K-8 learning and development that are established
evidence-based practices and acted upon in decision making related to programs, resource allocation,
and future direction. 10.58.315(1)(e)
• Assure that appropriate stakeholders are involved in program evaluation, improvement, and
identification of strong evidence-based models of practice. See 10.58.315(1)(f)
• Provide content faculty with ongoing staff development related to data analysis and continuous
program improvement. 10.58.315(1)(f)
Commendation
• Data demonstrate students’ knowledge and implementation of the InTASC Standards.
Recommendation

ARM 10.58.315 Quality Assurance and Continuous Improvement Standard is Met with
Weakness.
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Program Standard Narrative Report

ARM 10.58.501 Teaching Standards
Summary of findings
Stone Child College (SCC) teacher education program incorporates ARM 10.58.501 Teaching Standards
across the curriculum. Montana’s teaching standards align with the national InTASC standards addressed
in ARM 10.58.311.
Evidence reviewed
SCC completer Educator Preparation Program Templates 10.58.311 and 10.58.501
SCC Assessment Plan relating to ARM 10.58.311 and ARM 10.58.501
SCC Schematic Model of the Conceptual Framework
SCC Institutional Self-Study Report – Program of Study and Related coursework
Professional Actions and Critical Dispositions
Interviews with education faculty, current candidates, and completers
Evidence consistent with meeting the standard
SCC Assessment Plan is based on the InTASC four domains: learner and learning, content, instructional
practice, and professional responsibility and includes the 11 Montana teaching standards as addressed in
10.58.501 Teaching Standards. The EPP incorporates the four domains within the Cree Medicine Wheel
seasons and directions, reflecting a culturally relevant application of the domains. The SCC self-study
report includes the elementary education program of study with required courses and key assessments.
Although, SCC is a tribal college and students know and live their culture, there was an example of a
student who has trouble infusing IEFA into lessons. Program data collected demonstrated the IEFA is a
weaker area for candidates. The review team encourages the EPP to continue to improve the
implementation of Montana’s Indian Education for All (IEFA).
Evidence inconsistent with meeting the standard
None
Commendation
• Data demonstrate students’ thorough knowledge, reflection, and implementation of the InTASC
Standards as integrated into ARM 10.58.501 Teaching Standards.
Recommendation:

ARM 10.58.501 Teaching Standard is Met.
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Program Standard Narrative Report

ARM 10.58.532 Elementary Education
Summary of Findings
The Department of Education at Stone Child Collage (SCC) collaboratively designed an elementary
education teacher education program for teacher candidates seeking teaching careers in Kindergarten
through 8th grade. The curriculum is founded on the basic elementary education curriculum outlined in
ARM 10.58.532 Elementary Education. Candidates are given opportunities to honor Native American
perspectives and to reflect on their own school experiences as they prepare to be teachers in local schools.
The Educator Preparation Program (EPP) at SCC successfully graduated two candidates in 2018. Both
graduates are employed locally as teachers.
Evidence Reviewed
SCC Institutional Self-Study Report
SCC Course Catalog
SCC Data Report
Action Research Project
SCC Conceptual Framework
SCC Student Teaching Handbook
Evidence consistent with meeting the standard
As described in the Elementary Education Conceptual Framework, the overall purpose of the Stone Child
College EPP is to develop culturally responsive and well-prepared teachers to meet the challenges of
contemporary education. The Conceptual Framework also provides principles to guide the work in teacher
preparation 1) All learning begins with a focus on the learner and the learning process.
The elementary education program is a strong program with engagement of the internal SCC community
and the surrounding tribal and nontribal schools including the EPP at MSU Northern.
Interviews with SCC leadership, faculty, local school district administration and teachers, current
candidates, and graduates confirmed the evidence that the EPP evidence provided is consistent with
meeting the standard.
Evidence inconsistent with meeting the standard
None
Commendation
• Through reflective essays and scored artifacts, candidates were able to provide an inclusive
environment for all learners.
Stone Child College
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•

Through reflective practice and professional growth plan candidates demonstrated a supportive
learning environment.

Recommendation:

ARM 10.58.532 Elementary Education Standard is Met.
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ACTION
ITEM 19
RECOMMEND APPROVAL OF THE
UNIVERSITY OF PROVIDENCE REQUEST
TO REINSTATE TWO PROGRAMS:
ELEMENTARY EDUCATION AND
HEALTH PHYSICAL EDUCATION
Dr. Linda Peterson

Montana Board of Public Education
Executive Summary
Date: May 7, 2020
Presentation

Recommend Approval of the University of
Providence Request to Reinstate Two Curricular
Programs: Elementary Education and Health and
Physical Education.

Presenter

Linda Vrooman Peterson

Position Title

Administrator
Accreditation and Educator Preparation Division
Office of Public Instruction
State Superintendent Arntzen recommends to the
Board of Public Education the approval of the
University of Providence (UP) request reinstating
two curricular programs: Elementary Education
and Health and Physical Education.
The University of Providence Provost and Vice
President for Academic Affairs, Dr. Matthew
Redinger, and Education Department Program
Lead, Leslie Lott, M.E.T., will provide an overview
of the 2019 UP Education Program Revitalization
Process. The overview will address alignment of
the revitalized education program with the UP
mission, the other nine Montana Educator
Preparation Provider programs, Praxis Subject
Assessments, and PEPP Standards. Revitalization
of the UP program provides the Education
Department and the University of Providence a
refreshed beginning.
The UP Report provided in the agenda packet.

Overview

Requested Decision(s)

Action

Related Issue(s)
Recommendation(s)

Approve the University of Providence Request to
Reinstate Two Curricular Programs to the
Education Department: Elementary Education
and Health and Physical Education, effective
immediately.

2019-2020 UP Education Program Revitalization Process
In the fall of 2019, the University of Providence Board of Trustees voted to reinstate the Elementary and Health and Physical Education programs
which had been closed, with the other education programs, the previous spring. This decision initiated a review and revitalization effort of both
programs by the members of the Teacher Education Program Committee. The leads on the effort were Professor Leslie Lott for Elementary
Education and Professor Thomas Raunig for Health and Physical Education. There were many intentional steps taken to review and revise the
curriculum for both programs. Those efforts are documented below and include a crosswalk of higher education partners, a Praxis comparison,
and an alignment to the PEPP Standards. Our alignment with the PEPP Standards included the following sections: 10.58.501 (Teaching standards),
10.58.513 (Health Education), 10.58.520 (Physical Education), 10.58.532 (Elementary Education), and 10.58.802 (Approval of New Curricular
Programs). In addition, PEPP Standards 10.58.311-315 were revisited to identify programmatic components of assessment, inclusion of technology,
clinical partnerships, candidate qualifications and gates, licensure, and continuous improvement. As a result of the education programs being
closed and then two of them being voted back in, there are some gaps in these areas and there will need to be some time to catch up on missing
components from those specific PEPP Standards. The Teacher Education Program Committee members include the following faculty members:
Meredith Hecker, Karen Lee, John Baluyut, Thomas Raunig, and Leslie Lott.

Alignment to the University of Providence Mission
“In 1827, a young Montreal socialite named Emilie Tavernier Gamelin found herself at a crossroad in her life. The loss of her husband and three
sons, all in five years’ time, sent Gamelin spiraling into unimaginable grief. Yet in her sorrow, she found solace in dedicating her life and treasure to
the care of the poor and forgotten of Montreal; particularly widows, the sick, the poor, the imprisoned, and orphans. Sixteen years later, this
dedication to the work of charity and social reform would lead Gamelin and six other women to gather in the chapel of the Providence Asylum for
the sick and homeless, where they formally made vows to establish a community of Catholic religious women we know today as the Sisters of
Providence.
By the turn of the century, the Sisters established ministries in Great Falls, where the need for a college became apparent. In 1934, Sister Lucia
Sullivan was selected to serve as superior of the newly established Great Falls Normal School for the training of teachers.” (The Providence Mission
retrieved from: https://www.uprovidence.edu/the-providence-mission-lives-on-at-up/) While the name and location of the institution has changed over
the decades, the mission of the University of Providence has remained the same- to continue works of the Sisters of Providence to love and to
teach as Jesus did, being ever mindful of the poor and vulnerable.
The University of Providence Education Department continues the rich heritage of the Sisters of Providence as we train new teachers. We believe
in the formation of the whole person, which in turn provides the richest foundation for the support and formation of children and teens in our
communities. We are especially mindful of the increasing impact of trauma in the lives of these children and teens and these vulnerabilities must
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MEMORANDUM
To:
From:

Montana Board of Public Education
Linda Vrooman Peterson, Administrator
Accreditation and Educator Preparation

CC:

Sharyl Allen, Deputy Superintendent
Dr. Matthew Redinger, Provost and Vice President of Academic Affairs

Date: May 7, 2020
Re:

University of Providence requests reinstatement of two curricular programs to the
Education Department: Elementary Education and Health and Physical
Education

The University of Providence (UP) seeks approval to reinstate Elementary Education and Health
and Physical Education to its Education Department. The Office of Public Instruction (OPI) has
reviewed the 2019-2020 UP Education Program Revitalization Process, a report provided by UP
Education Department Lead, Leslie Lott.
The revitalization report describes the changes made to the Education Department programs based
on the 2019-2020 process. The report outlines how the programs align to the pertinent program
requirements of the Professional Educator Preparation Standards (PEPPS): 10.58.532 Elementary
Education, 10.58.513 Health and 10.58. 20 Physical Education, 10.58.501 Teaching Standards, and
10.58.802 Approval of New Curricular Programs.
OPI Review Summary:
• Elementary Education and Health and Physical Education programs align to the PEPP
Standards as listed above.
• The UP description of its support of the reinstated programs aligns to the PEPPS 10.58.802.
Based on the results of the OPI review, the State Superintendent recommends approval of the UP
request to reinstate two curricular programs, Elementary Education and Health and Physical
Education, to the Education Department.

The Montana Office of Public Instruction provides vision, advocacy, support, and leadership for schools and communities
to ensure that all students meet today’s challenges and tomorrow’s opportunities.

be acknowledged and addressed. To this purpose, we are intentionally integrating the understanding of trauma and restorative practices
throughout the curriculum for our preservice teachers. We continue to be mindful and intentional in serving the poor and vulnerable in our
communities, particularly focusing on children and teens in our schools.

Elementary Education Higher Education Crosswalk
The institutions in the comparison include the following: Stone Child College, Montana State University, University of Montana, Carroll College,
Montana State University-Billings, University of Montana-Western, Salish Kootenai College, and Montana State University-Northern. The
comparison was made with private, tribal, and public universities in Montana because our students are licensed by the Montana Office of Public
Instruction and we need to align with their standards and expectations. The information was found on their university/college websites in the fall
of 2019.
Orange = Current UP Elementary Education Program Courses
Blue = Commonality with majority of other EPPs
Green = Incongruent with the majority of other EPPs
Red = Deficient/extremely incongruent compared with other EPPs.
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Disclaimer: If a course was not offered among at least three EPPs, it was not included on the grid.
Grid Findings and Resolutions: After comparing the elementary education program offerings across the state of Montana, there were some major
gaps and discrepancies identified. UP was the only university offering a course on gifted education and only a few institutions offered a 200 level
course on exceptionalities, the majority offered this course at the junior level. The new program will have a 300 level exceptionalities course which
includes instruction on gifted education. UP was also the only university requiring cognitive psychology instead of educational psychology. The
new program will offer educational psychology. There were some gaps found within this crosswalk and when revisiting the PEPP Standards. UP did
not require a classroom management course. The new program will require a course on classroom management. UP did not cover drama in the
arts section of the PEPP Standards. Some partner institutions approached the standard by requiring an arts methods course. In the new program,
students will be required to take a method of the arts course to align more with our partner institutions and the standards. Finally, when
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comparing the UP elementary education program to our partner institutions, a gap was identified in reading instruction. The new program will
require a reading in the content area course.

Health and Physical Education Higher Education Crosswalk
The institutions in the comparison include the following: Montana State University, Montana State University-Billings, University of MontanaWestern, Rocky Mountain, and Montana State University-Northern. The comparison was made with private and public universities in Montana
because our students are licensed by the Montana Office of Public Instruction and we need to align with their standards and expectations. The
information was found on their university/college websites in the fall of 2019.
Orange = Current UP Health and Physical Education Program Courses
Blue = Commonality with majority of other EPPs
Green = Incongruent with the majority of other EPPs
Red = Deficient/extremely incongruent compared with other EPPs.
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Disclaimer: If a course is not offered at two HPE programs in the state of Montana it was not included on the grid, unless UP was offering the course.

Grid Findings and Resolutions: After completing the crosswalk with the other HPE/Health Enhancement Programs in the State of Montana it was
determined that overall, the HPE Program at the University of Providence matched well with them. The crosswalk gave us the confidence to make
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the program more cost efficient by utilizing several already existing classes, as well as, many of the new classes in the revised Elementary Education
Program. The result is that we are certain we’ve recaptured the content lost through the elimination of several HPE and Secondary Education
classes.

Praxis Comparison
Another step in the process of revitalization was to review the content covered by the Praxis Subject Assessment for elementary education This
exam measures the academic skills and subject-specific content knowledge needed for teaching. In elementary education, students are expected
to master content in math, reading, science, and social studies and this comparison was to look for gaps. The Praxis Subject Assessment is one leg
of a three-legged assessment rubric used for licensure.
John Baluyut, chemistry faculty and TEP committee member, and Jessica Martin, biology faculty member, reviewed the science content and
designated the courses which would best address the content expectations measured on the Praxis. Those courses are the same courses taught in
the previous curriculum of the Elementary Education Program. The identified courses are BIO 110 The Living Environment, GSC 110 Contemporary
Physical Sciences, and GSC 121 Earth and Space Sciences.
Meredith Hecker, math faculty and TEP committee member, reviewed the math content and designated the courses which would best address the
content expectations measured on the Praxis. We will retain the courses that were previously taught for elementary education with some revision
to each course. MTH 255 Mathematics for Elementary Education I will cover the same content but will add an opportunity to design a lesson plan
for teaching the content covered in the course. MTH 256 Mathematics for Elementary Education II will also cover the same content and will add an
opportunity to design a lesson plan for teaching the content covered in the course. EDU 352 Methods in Elementary Math will add an additional
credit to ensure we cover as much mathematic content as needed to address the content covered on the math portion of the Praxis.
Leslie Lott, education faculty and TEP committee member, reviewed the literacy content and designed courses that would best address the content
expectations measured on the Praxis. The determination, after review of the current path of literacy instruction and with efficiency and
effectiveness as the focus, was to embed instruction on children and young adult literature in the two current communication arts courses. In
addition, the elective course, Reading in the Content Area, will become a mandatory course for elementary education. It was already a mandatory
course in health and physical education.
Karen Lee reviewed our current history sequence. It is clear we need to do something different with this sequence, but we lost our full-time history
faculty member and did not want to overwhelm the new (previously part-time) history faculty member during this time of great transition for the
University of Providence. We currently require U.S. History I and II as well as World Geography. We see a gap in Montana history and world
history. This is something we will begin to review in the next 24 months.
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Thomas Raunig reviewed the Praxis exam health and physical education. Based on two reviews of Praxis Test # 5857 Health and Physical Education
Content Knowledge, which is currently the test required for licensure in Montana, the University of Providence Health and Physical Education
Program is aligned with the test. This finding is validated by the fact that the average score based achieved by the last six University of Providence
students to take the test is 157.3, which is above the cut score. Scores between 155 and 200 are awarded the maximum number of Praxis points
(3) toward a teaching license. The other two content knowledge measures are grade point average and a content knowledge rating from the
mentoring teacher during student teaching. The combination of those three scores must be seven or above. EXS 201, 202, and 203 will add to our
student’s preparation for the Praxis Test, as each class was identified in the review to be covering an area that is tested for on the Praxis.

Trauma and Restorative Practices Emphasis
To address current issues in teaching, there will be a new emphasis included in the health and physical education curriculum. Both a national trend
and feedback received from UP graduates working in the field, teachers are seeing an increase of students dealing with trauma in the classroom.
We have decided to include an emphasis on “trauma and restorative practices” which will be integrated throughout the H.P.E. program. We will be
working with a group from the Office of Public Instruction to include experts in this field for this transition. Our first meeting was held on January
31, 2020. We will be working with Annette Young, State Systemic Improvement Plan (SSIP) Implementation Specialist, Donny Wetzel, American
Indian Youth Development Coordinator MT OPI, and Leo Davis, Indian Student Achievement Specialist MT OPI. We have begun reviewing the
following literature: Circle Forward: Building a Restorative School Community by Carolyn Boyes-Watson and Kay Pranis and Creating Restorative
Schools: Setting Schools Up to Succeed by Martha A. Brown, PhD. In addition, we have a full-time education faculty member retiring and have
recently completed the hiring process. We hired Shawn Clark who is certified in restorative practices, among other prestigious credentials.

University of Providence PEPPS Standards Alignment
PEPP Standards
Evidence
10.58.501 TEACHING STANDARDS (1) All programs require that successful candidates:
(a) demonstrate understanding of how learners grow and develop, recognizing that EDU 200: Intro to EDU
patterns of learning and development vary individually within and across the
EDU 260: Multicultural & American Indian Education
cognitive, linguistic, social, emotional, behavioral health continuum, and physical
EDU 290: Educational Psych
areas, and individualize developmentally appropriate and challenging learning
EDU 315: Curriculum Design & Assessment of Learning
experiences for learners of all cognitive abilities;
EDU 320: Exceptionalities
EDU 325: Classroom Communities & Management
EDU 462: Field Exp for Elementary
8

EDU 472: Field Exp for Middle School
EDU 489: Student Teaching Seminar
EDU 490: Student Teaching
(b) use understanding of individual differences and diverse cultures and
EDU 200: Intro to EDU
communities, including American Indians and tribes in Montana and English
EDU 260: Multicultural & American Indian Education
Language Learners (ELL), to ensure inclusive environments that enable each learner EDU 315: Curriculum Design & Assessment of Learning
to meet high standards;
EDU 320: Exceptionalities
EDU 325: Classroom Communities & Management
(c) work with others to create environments that support individual and
EDU 325: Classroom Communities & Management
collaborative learning and that encourage positive social interaction, active
EDU 462: Field Exp for Elementary
engagement in learning, and self-motivation;
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
(d) demonstrate understanding of the central concepts, tools of inquiry, and
EDU 244 Instructional Technology
structures of the discipline(s) the candidate teaches and create individualized
EDU 290: Educational Psych
learning experiences that make the discipline accessible and meaningful for
EDU 315: Curriculum Design & Assessment of Learning
learners to assure mastery of the content, and include the instruction of reading
EDU 320: Exceptionalities
and writing literacy into all program areas;
EDU 338 Reading in the Content Area
EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
(e) demonstrate understanding of how to connect concepts and use differing
EDU 244 Instructional Technology
perspectives to engage learners in critical thinking, creativity, and collaborative
EDU 260: Multicultural & American Indian Education
problem solving related to authentic local and global issues;
EDU 315: Curriculum Design & Assessment of Learning
EDU 320: Exceptionalities
EDU 325: Classroom Communities & Management
EDU 338 Reading in the Content Area
EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
(f) use multiple methods of assessment, including formative and summative
EDU 315: Curriculum Design & Assessment of Learning
assessments, to engage learners in their own growth, to monitor learner progress, EDU 462: Field Exp for Elementary
and to guide the teacherꞌs and learnerꞌs decision making;
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
9

(g) plan and implement individualized instruction that supports students of all
cognitive abilities in meeting rigorous learning goals by drawing upon knowledge of
content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as
knowledge of learners and the community context;

EDU 244 Instructional Technology
EDU 260: Multicultural & American Indian Education
EDU 315: Curriculum Design & Assessment of Learning
EDU 320: Exceptionalities
EDU 325: Classroom Communities & Management
EDU 338 Reading in the Content Area
EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
(h) use a variety of instructional strategies to encourage learners to develop deep
EDU 244 Instructional Technology
understanding of content areas and their connections and build skills to apply
EDU 290: Educational Psych
knowledge in meaningful ways;
EDU 315: Curriculum Design & Assessment of Learning
EDU 338 Reading in the Content Area
EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
(i) engage in ongoing professional learning and use evidence to continually
EDU 462: Field Exp for Elementary
evaluate candidateꞌs practice, particularly the effects of candidateꞌs choices and
EDU 472: Field Exp for Middle School
actions on others (learners, families, other professionals, and the community), and EDU 489: Student Teaching Seminar
adapt practice to meet the needs of each learner;
EDU 490: Student Teaching
(j) interact knowledgeably and professionally with students, families, and
EDU 462: Field Exp for Elementary
colleagues based on social needs and institutional roles;
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
(k) engage in leadership or collaborative roles, or both, in content-based
EDU 462: Field Exp for Elementary
professional learning communities and organizations and continue to develop as
EDU 472: Field Exp for Middle School
professional educators;
EDU 490: Student Teaching
(l) demonstrate understanding of and ability to integrate history, cultural heritage, EDU 260: Multicultural & American Indian Education
and contemporary status of American Indians and tribes in Montana.
EDU 315: Curriculum Design & Assessment of Learning
EDU 325: Classroom Communities & Management
EDU 338 Reading in the Content Area
10.58.513 HEALTH (1) The program requires that successful candidates:
(a) utilize health-related data about the social and cultural environments impacting HPE 300: Strat in Health Enhancement
HPE 312: Methods of Physical Education and Sports
growth and development, needs and interests of students to promote healthy
EDU 260: Multicultural & American Indian Education
lifestyles and behaviors inclusive of American Indians and tribes in Montana;
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(b) distinguish between behaviors and external factors (family, peers, culture,
media, technology) that promote health enhancement and those that hinder wellbeing;
(c) conduct needs assessments that provide appropriate data to determine health
education needs of the learners and diverse populations;
(d) use advocacy and communication skills to recruit school and community
representatives to support and assist in health education program planning;
(e) develop a logical scope and sequence plan for a health education program that
includes a display of functional knowledge of health promotion and disease
prevention concepts related to alcohol and other drugs, injury prevention,
nutrition, physical activity, sexual health, tobacco, mental health, suicide
prevention, personal and consumer health, including goal settings, interpersonal
communication, and decision skills to enhance health and community and
environmental health;
(f) formulate appropriate and measurable learner goals and objectives that
promote healthy lifestyles and behaviors;

HPE 300: Strat in Health Enhancement
HPE 188: Personal Health
HPE 230: Adapted Physical Education
HPE 330: Assessment and Testing
HPE 215: Physical EDU, Recreation, and Fitness Management
HPE 305: Health Curriculum Planning

HPE 300: Strat in Health Enhancement
HPE 312: Methods of Physical Education and Sports
EDU 490: Student Teaching
HPE 300: Strat in Health Enhancement
HPE 312: Methods of Physical Education and Sports
EDU 490: Student Teaching

(g) design health education strategies consistent with specified learner goals and
objectives to encourage the practice of healthy behaviors to promote physical and
cognitive health;
(h) analyze factors affecting the successful implementation of health education and HPE 300: Strat in Health Enhancement
coordinated school health programs;
HPE 230: Adapted Physical Education
(i) select resources and media best suited to implement program plans for diverse
learners, including relevant resources for American Indians and tribes in Montana; HPE 300: Strat in Health Enhancement
EDU 260: Multicultural & American Indian Education
EDU 462: Field Exp for Elementary
(j) demonstrate competence in delivering planned health education programs
(k) evaluate health education programs, adjusting objectives and instructional
strategies as necessary
(l) assess student achievement based on health education program objectives,
interpret results, and determine future program needs
(m) design and develop a plan for coordinating health education with other
components of a school health program

EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
HPE 300: Strat in Health Enhancement
HPE 305: Health Curriculum Planning
EDU 490: Student Teaching
HPE 300: Strat in Health Enhancement
EDU 490: Student Teaching
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(n) demonstrate the dispositions and communication skills to facilitate cooperation
among health educators, other teachers, and appropriate school staff
(o) formulate strategies of collaboration among health educators in all settings;
(p) utilize health information retrieval systems effectively, i.e., current and
emerging technologies
(q) establish effective and appropriate consultative relationships with those
requesting assistance in solving health-related problems
(r) synthesize valid and reliable health data and respond to requests for health
information
(s) select effective, valid, and reliable health resource materials for dissemination
(t) interpret concepts, purposes, models, and theories of health promotion and
health education
(u) predict the impact of societal value systems on health education programs;
(v) select a variety of communication techniques and adapt health information to a
specific target audience

EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
HPE 230: Adapted Physical Education
EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
EDU 244: Instructional Technology
HPE 300: Strat in Health Enhancement
EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
HPE 230: Adapted Physical Education
EDU 490: Student Teaching
HPE 300: Strat in Health Enhancement
HPE 188: Personal Health
HPE 300: Strat in Health Enhancement
HPE 305: Health Curriculum Planning
HPE 188: Personal Health
HPE 300: Strat in Health Enhancement
HPE 305: Health Curriculum Planning
HPE 188: Personal Health
HPE 300: Strat in Health Enhancement
HPE 215: Physical EDU, Recreation, and Fitness Management
HPE 230: Adapted Physical Education
HPE 300: Strat in Health Enhancement
EDU 490: Student Teaching
EXS 201: Safety, First Aid, and CPR

(w) develop effective communication between health care providers and
consumers working cooperatively as an advocate for improving personal, family,
and community health.
10.58.520 PHYSICAL EDUCATION (1) The program requires that successful candidates:
HPE 312: Methods of Physical Education and Sports
(a) identify critical elements of motor skill performance and combine motor skills
HPE 315: Kinesiology and Biomechanics
into appropriate sequences for the purpose of improving learning
(b) demonstrate competent motor skill performance in a variety of physical
activities;

EXS 202: Racquet and Individual Sports
EXS 203: Team Sports
EXS 202: Racquet and Individual Sports
EXS 203: Team Sports
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(c) describe performance concepts and strategies related to skillful movement and
physical activity including fitness principles, game tactics, and skill improvement
principles
(d) describe and apply bioscience (anatomical, physiological, biomechanical) and
psychological concepts to skillful movement, physical activity, and fitness
(e) demonstrate knowledge and understanding of state and national content
standards, current law, including those related to American Indians and tribes in
Montana, and local program goals in physical education
(f) identify, select, and implement appropriate learning/practice opportunities of K12 physical education students based on developmental needs, expected
progression, level of readiness, understanding the student, the learning
environment, and the task
(g) demonstrate understanding and use of current and proven instructional
strategies, services, and resources to promote skillful movement and physical
activities

(h) use organizational and managerial skills to create efficient, active, and equitable
learning experiences in physical education and development that are responsive to
studentsꞌ strengths, interests, challenges, individual prior experiences, and diverse
cultural heritages including the distinct cultural differences of American Indians
and tribes in Montana;
(i) use a variety of developmentally and culturally appropriate practices to motivate
K-12 students to participate in indoor and outdoor physical activity to promote
physical and cognitive health;
(j) use strategies to help students demonstrate responsible personal and social
behaviors including mutual respect, support of others, safety, and cooperation that
promote positive relationships and a productive learning environment;

HPE 312: Methods of Physical Education and Sports
EXS 350: Coaching Certification
EXS 281-290: Coaching
BIO 103: Structure & Function of Human Body
HPE 315: Kinesiology and Biomechanics
HPE 485: Physiology of Exercise
HPE 300: Strat in Health Enhancement
HPE 312: Methods of Physical Education and Sports
EDU 260: Multicultural & American Indian Education
HPE 300: Strat in Health Enhancement
HPE 312: Methods of Physical Education and Sports
EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
EXS 202: Racquet and Individual Sports
EXS 203: Team Sports
EXS 350: Coaching Certification
HPE 300: Strat in Health Enhancement
HPE 312: Methods of Physical Education and Sports
EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
HPE 300: Strat in Health Enhancement
HPE 312: Methods of Physical Education and Sports
EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
EXS 202: Racquet and Individual Sports
EXS 203: Team Sports
HPE 300: Strat in Health Enhancement
HPE 312: Methods of Physical Education and Sports
EDU 490: Student Teaching
EXS 201: Safety, First Aid, and CPR
HPE 215: Physical EDU, Recreation, and Fitness Management
HPE 230: Adapted Physical Education
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EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 489: Student Teaching Seminar
HPE 305: Health Curriculum Planning
(k) demonstrate knowledge and use of instructional strategies to enhance
HPE 300: Strat in Health Enhancement
communication among students in physical activity settings;
HPE 312: Methods of Physical Education and Sports
EDU 490: Student Teaching
HPE 312: Methods of Physical Education and Sports
(l) demonstrate knowledge and use technology tools and instruments to monitor
HPE 315: Kinesiology and Biomechanics
studentsꞌ motor skills, development, and performance;
HPE 330: Assessment and Testing
(m) demonstrate strategies to become an advocate in the school and community to HPE 230: Adapted Physical Education
HPE 300: Strat in Health Enhancement
promote a variety of health-enhancing opportunities;
HPE 312: Methods of Physical Education and Sports
EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
HPE 230: Adapted Physical Education
(n) participate in the professional health education and physical education
community (e.g., school, district, state, tribal, and national) and within the broader EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
education field.
EDU 490: Student Teaching

10.58.532 ELEMENTARY (1) The program requires that successful candidates:
EDU 200: Introduction to Education
(a) demonstrate knowledge and understanding of the major concepts, principles,
EDU 290: Educational Psychology
theories, and research related to the development of children and young
EDU 315: Curriculum Design and Assessment of Learning
adolescents and apply these understandings to construct learning opportunities
EDU 325: Classroom Communities and Management
that support individual student development, acquisition of knowledge, and
EDU 356: Methods of Comm Arts & Child Lit I
engagement in learning;
HPE 300: Strategies in Health Enhancement

(b) demonstrate knowledge, understanding, and use of the central concepts as
outlined in Montana content standards, tools of inquiry, and structures of content
for students across grades K-8 and engage students in meaningful learning
experiences that develop students' competence in subject matter and skills for
various developmental levels

EDU 260: Multicultural and American Indian Education
EDU 315: Curriculum Design and Assessment of Learning
EDU 325: Classroom Communities and Management
EDU 338: Reading in the Content Area
EDU 341: Methods of Elementary Science
EDU 342: Methods of Elementary Social Studies
EDU 352: High Mathematics & Methods for Elementary
EDU 356: Communication Arts & Children’s Lit I
EDU 357: Communication Arts & Children’s Lit II
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(c) demonstrate knowledge and understanding of theory and research and apply
knowledge in the areas of language, speaking and listening, reading and writing
processes, literature, print and non-print texts, which are inclusive of texts from
and about American Indians and tribes in Montana; and technology, and plan,
implement, assess, and reflect on English/language arts and literacy instruction
that promotes critical thinking and creates engagement
(d) demonstrate knowledge, understanding, and use of the fundamental concepts
of physical, life, earth, and space sciences to design and implement ageappropriate inquiry lessons to teach science, to build student understanding for
personal and social applications, to convey the nature of science, the concepts in
science and technology, the history and nature of science, including scientific
contributions of American Indians and tribes in Montana
(e) demonstrate knowledge, understanding, and use of the major concepts and
procedures that define number operations, algebra, geometry, measurement, data
analysis and probability to engage elementary students in problem solving,
reasoning, constructing arguments, communication, connections, and
representation, including culturally inclusive lessons and examples relating to
American Indians and tribes in Montana
(f) demonstrate knowledge, understanding, and use of the major concepts and
modes of inquiry from the social studies, the integrated study of history,
government, geography, economics, including personal financial literacy, and an
understanding of the social sciences and other related areas to promote
elementary students' abilities to make informed decisions as citizens of a culturally
diverse democratic society, including the cultural diversity of American Indians and
tribes in Montana, and interdependent world
(g) demonstrate knowledge, understanding, and use of the content, functions, and
achievements of dance, music, theater, and the visual arts as primary media for
communication, inquiry, perspective, and engagement among elementary
students, and culturally diverse performing and visual arts inclusive of the works of
American Indian artists and art in Montana
(h) demonstrate knowledge, understanding, and use of the major concepts in the
subject matter of health education to create opportunities for student

EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
EDU 244: Instructional Technology
EDU 260: Multicultural and American Indian Education
EDU 338: Reading in the Content Area
EDU 356: Communication Arts & Children’s Lit I
EDU 357: Communication Arts & Children’s Lit II
BIO 110: The Living Environment
GSC 110: Contemporary Physical Science
GSC 121: Earth and Space Science
EDU 341: Methods of Elementary Science

MTH 106: College Algebra
MTH 255: Math and Methods for Elementary I
MTH 256: Math and Methods for Elementary II
EDU 352: High Mathematics & Methods for Elementary

EDU 260: Multicultural and American Indian Education
HST 203: US History I
HST 204: US History II
HST 230: World and Regional Geography
EDU 342: Methods of Elementary Social Studies

EDU 356: Communication Arts and Children’s Lit I
EDU 358: Methods of the Arts
HPE 300: Strategies in Health Enhancement

HPE 188: Personal Health
HPE 300: Strategies in Health Enhancement
15

development and practice of skills that contribute to good health for all elementary
students;
(i) demonstrate knowledge, understanding, and use of human movement and
physical activity as central elements to foster active, healthy life styles and
enhanced quality of life for all elementary students
(j) demonstrate knowledge, understanding, and use of interdisciplinary
connections to integrate subject matter contents, employing inclusive ideas and
issues that engage students' ideas, interests, concerns, and experiences

(k) plan and implement instructional strategies based on knowledge of individual
students, learning theory, content, connections across the curriculum, curricular
goals, and community;

(l) demonstrate understanding of how elementary students, within different
populations, including American Indians and tribes in Montana, differ in
development and approaches to learning and demonstrate the ability to
differentiate instruction for learners of all cognitive abilities
(m) demonstrate knowledge of proven instructional strategies and use this
knowledge to develop elementary students' ability to use critical thinking, problem
solving, and current and emerging technologies

HPE 188: Personal Health
HPE 300: Strategies in Health Enhancement
EDU 244: Instructional Technology
EDU 260: Multicultural and American Indian Education
EDU 315: Curriculum Design and Assessment of Learning
EDU 338: Reading in the Content Area
EDU 356: Communication Arts and Children’s Lit I
EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
EDU 244: Instructional Technology
EDU 260: Multicultural and American Indian Education
EDU 315: Curriculum Design and Assessment of Learning
EDU 320: Exceptionalities
EDU 338: Reading in the Content Area
EDU 357: Communication Arts and Children’s Lit II
EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
EDU 260: Multicultural and American Indian Education
EDU 315: Curriculum Design and Assessment of Learning
EDU 320: Exceptionalities
EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
EDU 244: Instructional Technology
EDU 315: Curriculum Design and Assessment of Learning
EDU 320: Exceptionalities
EDU 338: Reading in the Content Area
EDU 341: Methods in Elementary Science
EDU 357: Communication Arts and Children’s Lit II
EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
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(n) demonstrate knowledge and understanding of individual and group motivation
and behavior and apply this knowledge and understanding to foster active
engagement in learning, self-motivation, and positive interaction and to create
supportive learning environments
(o) use knowledge and understanding of effective verbal, nonverbal, and media
communication techniques in elementary learning environments to foster active
inquiry, collaboration, and supportive interaction among students

(p) demonstrate knowledge and understanding of formative and summative
assessment strategies and use this knowledge and understanding to evaluate and
ensure the continuous intellectual, social-emotional, and physical development of
elementary students.

EDU 290: Educational Psychology
EDU 315: Curriculum Design and Assessment of Learning
EDU 325: Classroom Communities and Management
EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
EDU 244: Instructional Technology
EDU 315: Curriculum Design and Assessment of Learning
EDU 325: Classroom Communities and Management
EDU 357: Communication Arts and Children’s Lit II
EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching
EDU 244: Instructional Technology
EDU 315: Curriculum Design and Assessment of Learning
EDU 357: Communication Arts and Children’s Lit II
EDU 462: Field Exp for Elementary
EDU 472: Field Exp for Middle School
EDU 490: Student Teaching

10.58.802 APPROVAL OF NEW CURRICULAR PROGRAMS (1) The provider may request the approval of a new curricular program by describing the
purpose, need, and objectives of the program and the impact on P-12 education.
(2) The provider:
(a) ensures that the program of study is based on current research, proven
The program is being revitalized through a process of
practice, and emerging trends in this field of P-12 school curriculum
programmatic research, alignment to PEPP Standards, a
Praxis Subject Assessment comparison to current content,
strengthening literacy content, and study and application
of trauma and restorative practices.
(b) works cooperatively with accredited school districts, education organizations,
• Partner with the Great Falls Public School (GFPS)
agencies, and P-20 stakeholders to design the program
district and the Catholic schools to establish
classroom experience opportunities for our preservice teachers. This includes observations,
tutoring opportunities, 120 hours of field
experience, and student teaching. Prior to COVID19, we were asked by GFPS to begin designing an
interlocal agreement for placements with a
17

•

•
(c) implements, assesses, and evaluates the programꞌs impact on the identified P12 needs;

•

•

(d) submits regular and systematic reports of the programꞌs impact on P-12
education to the state superintendent and the Board of Public Education
(e) updates and maintains program information on its Web page
(3) The provider:
(a) articulates initial or advanced candidatesꞌ learning expectations pursuant to
ARM Title 10, chapter 58, subchapters 3, 5, 6, and 7;

•

meeting to review and refine that agreement after
the design.
We work through the NEA to have our SMEA club
and are members of various professional
development communities. We also attend HEP
conferences regular and have a presence with
CEEDAR.
Our program lead currently sits on the Council of
Deans and regularly participates in and attends the
meetings.
We do this through the employer and completer
surveys, conceptual framework reflections
completed by student teachers, and the UP
program review.
We also partner with our mentor teachers to
assess our student teachers and program through
the KSD (Knowledge, Skills and Dispositions)
evaluation, the EPG (Evidence of Professional
Growth) rubric, the HLP (High Leverage Practices )
rubric, and the EFST (Evaluation Form for Student
Teaching).
Title II Paperwork is completed every year

•

We do not have control over our program
information, but it is currently up-to-date on the
University of Providence website.

•

Students apply for the Teacher Education Program
(TEP) near the end of their sophomore year. They
are accepted based on G.P.A., KSD (knowledge,
skills, and dispositions) evaluations, a writing
sample, and an interview which is comprised of
questions of key course and completed in front of
the TEP Board.
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Students apply for student teaching the semester
before student teaching. The TEP reviews KSD’s,
G.P.A., courses completed, and any discrepancies
are resolved or a plan of remediation is instituted.
• This was previously completed in TaskStream. In
the fall of 2019, after the announcement of
program closure, the University ended their
contract with TaskStream. We are currently
working on the new University program outcome
and assessment alignment map.
• There is an employee induction process for all new
employees of Providence St. Joseph Healthcare. In
addition, faculty go through new faculty training.
• The first semester, faculty are given a shortened
load requirement. In the education department
they are mentored by seasoned education faculty
on advising, course outcomes and expectations,
governance, service to the community, and other
faculty expectations. In addition, our TEP
committee (which includes all new education
faculty) meet every week and new faculty learn a
great deal in those meetings.
We use the following assessment and evaluation systems
for our program:
• KSD (Knowledge, Skills, and Dispositions)
evaluation is used in every education class and by
mentor teachers starting with their first education
course, EDU 200.
• G.P.A. – Advisors (education faculty) meet with
education students every semester to check on
program progress and G.P.A. There is also a formal
G.P.A. check by the Teacher Education Program
(TEP) Committee when student apply for the TEP
and apply for student teaching.
•

(b) aligns learning expectations and outcome assessments to the program
objectives

(c) describes the professional learning process, plan, and timeline to prepare
personnel

(d) establishes assessment and evaluation systems to collect, analyze, use, and
report initial or advanced candidateꞌs progress in the program
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During the middle school field experience course
and twice during student teaching, students
complete a mini-research teaching project and are
evaluated using the EPG Rubric.
•
During student teaching, student teachers are
evaluated by the university supervisor and mentor
teacher using the following tools: KSD, EFST, HLP,
and EPG rubrics.
Some of the resources we need include (not entirely sure):
• Staff to collect, analyze, and synthesize staff
• An educational technology lab to support K-12
curriculum design and instruction
•
A small budget for brown bags
See pages 51-52 for Program implementation
documentation.
•

(e) ensures that the program is supported by identifiable human and physical
resources available to the program and resources not under the control of the
institution shall be outlined and confirmed by the Board of Public Education
(f) creates a timetable that includes: (i) the program's proposed implementation
date;
(ii) the sequence of activities that will occur; (iii) selection and schedules of regular
and systematic intervals of candidate and program evaluations; and (iv) the
approximate date for submitting the program plan, timeline, and reports for
program approval to the appropriate institutional officials and to the
Superintendent of Public Instruction

(g) ensures that program evaluations have definite provisions for performance
criteria and follow-up at specified intervals and the evaluations: (i) align to initial or
advanced standards pursuant to ARM Title 10, chapter 58, subchapters 3, 5, 6, and
7; and (ii) ensure continuous program improvement by using data to inform
decisions that provide positive impact on candidatesꞌ professional growth and on
program development.

The revitalized elementary education program went
through and passed the University of Providence
Curriculum Committee in February 2020.
The revitalized health and physical education program
went through and passed the University of Providence
Curriculum Committee in March 2020.
The University of Providence has a program review process
that has recently been re-envisioned. The program review
is on a seven-year cycle and includes both an internal and
external review component. There is also a mid-cycle
review that will be implemented beginning in 2020-2021.
The education program review will be aligned with our OPI
program review as much as possible. We are waiting on the
outcome of our Good Cause Extension to set the date for
our program review.
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(4) The provider shall establish and administer the program and designate the
appropriate division, school, college, or department within the institution to act on
all matters relating to such program, according to general institutional policies.

These programs reside within the School of Liberal Arts.
We fall within the bylaws of that school. We are also a part
of the Professional Studies division. The elementary and
health and physical education programs are under the
supervision of the education department.

Elementary Education Course Description Comparison
Proposed Program Description: Elementary Education
Faculty: Leslie Lott, M.E.T., Tom Raunig, Ed.D., Shawn Clark Ed.D. (new hire)
For the candidates interested in a career as a professional educator working with students, few careers offer more challenging and rewarding
opportunities than teaching at the elementary school level. Nurturing the learning of elementary and middle school students serves the students,
their parents, the community, and our nation. Elementary teachers need a thorough preparation of both pedagogy and classroom experience in
order to have such a profound influence on student lives and learning.
The program at the University of Providence prepares prospective elementary and middle school teachers for successful teaching at grade levels K8 by providing thorough and balanced training in both teaching methods and content knowledge. Throughout the program, students will also be
educated about trauma in the classroom and restorative practices.
Elementary Education Program Objectives
Candidates who earn a major in Elementary Education will:
1. Pedagogy -- Design coherent instruction grounded in k-8 content standards and best practices that develops student competence in subject
matter and skills. To include:
a. Setting appropriate instructional outcomes
b. Assessing learner knowledge
c. Analyzing data and use to make instructional decisions
d. Differentiating instruction, including American Indians and tribes in MT
e. Integrating content across disciplines
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2. Learning Environment -- Manage the learning environment to promote positive and safe classrooms, active learner engagement, and highquality instruction.
3. Diversity -- Use knowledge about child development, learning theories, culture, exceptionalities, and learner skills and proficiencies to create
appropriate instruction that leads to student growth.
4. Dispositions -- Consistently exhibit ethical and professional behavior to advance collaboration, reflection and communication with and among
students, colleagues, and the community.
5. Technology -- Utilize and integrate technology to support teaching and learning in the classroom.
6. Content -- Demonstrate accurate discipline content knowledge and utilize it to design appropriate k-8 instruction and assessment of growth.
Course requirements may change without prior notice to students due to PEPPS rules in the MT Administration Rules of Chapter 58. A Praxis test
will be required for all elementary education students at the request of the Office of Public Instruction for licensure. A GPA of 3.0 with no grade
below a C in specifically identified courses must be maintained at all times in the education majors.
Due to rapid changes in this field of study, equivalent coursework for EDU 244, EDU 260, and EDU 315 should be less than 4 years old when
students enter the program. Equivalent courses taken more than 4 years prior will be considered only by petition.
Course #, Name, Credits

Course Description Through 2019-2020

EDU 200 Orientation to
Professional Education (3)

Education 200 provides a broad overview and introduction
to issues relevant to K-12 education in the United States for
students considering the teaching profession and teaching
licensure in the state of Montana. Along with a twenty hour
in-school practicum, students will explore the development
and organization of public education through knowledge of
its history and philosophies. Ethical issues; pertinent laws;
current governance, funding and structure will also be topics
of discussion in this course. Timely topics and issues,
including Indian Education for All, will be examined. This
class is required for both elementary and secondary
education majors as well as for degreed students seeking
licensure.
Students will be required to complete fingerprinting and
background check as well as provide evidence of teacher
liability insurance.

Offered Fall Semesters
PEPPS: 10.58.532a

Course Description for 2020-2021 and Beyond
**Notes inclusion of trauma informed and restorative practices
Title of Course: Introduction to Education**
Credits: 3
Description
Introduction to issues relevant to K-12 education in the United
States for candidates considering the teaching profession and
teaching licensure in the state of Montana. Along with a twentyhour K-8 field practicum, candidates will explore the
development and organization of public education through
knowledge of its history and philosophies. Ethical issues;
pertinent laws; current governance, funding and structure will
also be topics of discussion in this course. The importance of a
safe school community will be discussed. Curriculum
approaches and lesson plan design will be introduced. This class
is required for all education majors as well as for degreed
students seeking licensure.
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Candidates will be required to complete fingerprinting and
background check as well as provide evidence of teacher
liability insurance.
PEPPS: 10.58.532a
EDU 202 Introduction to
Gifted Education (2)
PEPPS: 10.58.532L

EDU 244 Instructional
Technology (2)
PEPPS: 10.58.532m,

10.58.532o, 10.58.532p

EDU 260 Multicultural
Education (3)
PEPPS: 10.58.532f,

10.58.532j, 10.58.532L

This course is designed for prospective teachers who
require current research, trends, and practices within the
field of education of the gifted and talented. Gifted and
talented students have special needs that require instructional and curricular modifications commensurate with
their abilities within the classroom setting and specialized
programs. This course provides the students with an
overview of giftedness as it relates to young people and as
it provides an introduction to virtually all aspects of
program planning and development.
The focus of this course will be the development of
competence in the use of technology in the classroom
setting. The ability to work around difficulties is
emphasized. The student will acquire a working knowledge
of basic principles in technological environment through
the process of course instruction, completing a series of
tutorials, homework, instruction, and research. Sources
and resources for instruction utilizing technology are
applied.

Upon completion of this class, candidates will be able to
demonstrate the ability to understand and respect the
broad range of cultural expression, and to incorporate that
knowledge in a sensitive and humane manner to promote
understanding and concern among people of differing
economic, social, cultural, racial, ethnic, gender, and

Will be replaced with EDU 320: Exceptionalities

Title of course: Instructional Technology
Credits: 2
Description
The focus of this course will be the development of
competence in the use of technology for the purpose of
teaching and learning in the classroom setting. Candidates
will examine the underlying theories regarding effective
technology integration in the classroom and will explore
numerous technological tools which can support effective
teaching and learning. Candidates will also learn about the
safe use of technology, including social media. Candidates
will be introduced to concepts of teaching online and will
create an online classroom comprised of various digital
components.
PEPPS: 10.58.532m, 10.58.532o, 10.58.532p
Title of course: Multicultural and American Indian Education**
Credits: 3
Description
Multicultural Education will prepare candidates to create a
classroom learning environment to effectively meet the needs of
all students. With increasing diversity in student populations,
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religious backgrounds and develop a classroom and social
climate that values this diversity Attention will be given to
the Indian Education for All initiative.

This course is a foundation course which introduces the
teacher candidate to the various exceptionalities, introduces methods for intervention, and provides an
PEPPS: 10.58.532a,
opportunity to observe 21 hours in the school setting the
10.58.532L
procedures and practices in the education of individuals
with disabilities. Various forms of diversity are studied
along with how exceptionalities affect families. The federal
mandate to provide a free appropriate public education in
the least restrictive environment for children and
adolescents with disabilities is closely reviewed as well as
the Responsiveness to Intervention model of identifying
students with learning disabilities.
EDU 284 Cognitive
Cognitive processing concepts relevant to the practice of
Psychology Applied to
education are explored. Topics include basic developLearning (4)
mental neurobiology, learning theories (of influential
researchers including Thorndike, Piaget, Vygotsky, BanduPEPPS: 10.58.532a,
ra) attention, memory, motivation, higher-order thinking
10.58.532m, 10.58.532n (including meta-cognition, problem solving, creativity,
transfer, and critical thinking). Students will then apply the
above cognitive processing foundations and current
research to the subjects reading, writing, mathematics,
and problem solving as relevant to the practice of education. Students will accomplish this through readings from
EDU 261 Introduction to
Exceptionalities (3)

appropriate, informed, and sensitive approaches are necessary
to create equitable experiences. This course will help candidates
examine how race, ethnicity, and culture influence students’
school experiences and how the beliefs, biases, and background
candidates bring to the classroom impact your teaching. Indian
Education for All (IEFA) is a primary topic for this course as
candidates explore the distinct and unique cultural heritage of
American Indians, particularly tribes that reside in Montana. The
seven Essential Understandings Regarding Montana Indians and
additional IEFA resources will be studied and integrated into
student planning.
PEPPS: 10.58.532f, 10.58.532j, 10.58.532L
Will be replaced with EDU 320: Exceptionalities

Will be replaced with EDU 290: Educational Psychology
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EDU 315 Assessment of
Learning (2)
Prerequisite EDU 200,
ENG 117
PEPPS: 10.58.532b,

10.58.532p

text books and current scholarly journals, case study
analysis, and an end of course literature review on a topic
relevant to the course content. All work for this course is
expected to be in APA format.
The major purpose of this course is to study the theoretical
and practical aspects of the use of assessment in understanding student achievement. The course has been
designed to familiarize teacher candidates with the various
purposes and types of assessment used in school settings
to document academic achievement. Course is taught on
line only.

This course is designed for prospective elementary
teachers who require current research, trends, practices,
and knowledge of professional literature within the field of
Prerequisite: BIO 110, GSC elementary science instruction. Topics include current
110, GSC 121, ENG 117
Montana and National Science Education Teaching
Standards, research-based, developmentally appropriate
PEPPS: 10.58.532b,
methods, lesson planning, and assessment of teaching
10.58.532d, 10.58.532m elementary school science, and correction of science misconceptions. Fieldwork up to 10 hours required
EDU 341 Methods of
Elementary Science (2)

EDU 342 Methods of
Elementary Social Studies
(2)

This course is designed for prospective elementary
teachers who require current research, trends, practices,
and knowledge of professional literature within the field of
elementary social studies instruction. This course provides

Title of Course: Curriculum Design and Assessment of
Learning**
Credits: 2
Description
Curriculum, Instruction and Assessment will guide candidates in
the development and design of curriculum, instruction, and
assessment based on state standards and incorporating best
practices for meeting the learning needs of K-12 students A
student-centered approach to learning will be emphasized with
candidates developing teaching/ learning cycles that are clearly
aligned to curriculum outcomes using formative and summative
assessment results to inform evaluation, remediation, and
instructional planning. Candidates will also develop assessment
literacy in understanding standardized measures and data driven
decision making.
PEPPS: 10.58.532b, 10.58.532p
Title of Course: Methods of Elementary Science
Credits: 2
Description
This course is designed for prospective elementary teaching
candidates who require current research, trends, practices,
and knowledge of professional literature within the field of
elementary science instruction. Topics include current
Montana and National Science Education Teaching Standards,
research-based, developmentally appropriate methods,
lesson planning, and assessment of teaching elementary
school science, and correction of science misconceptions.
Fieldwork up to 10 hours required.
PEPPS: 10.58.532b, 10.58.532d, 10.58.532m
Title of Course: Methods of Elementary Social Studies
Credits: 2
Description
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Prerequisites: HST 203,
HST 204, HST 230, ENG
117
PEPPS: 10.58.532b,

10.58.532f

EDU 352 Methods in
Elementary Math (2)
Prerequisites: MTH 255,
MTH 256, ENG 117
PEPPS: 10.58.532b

EDU 353 Methods in
Elementary Art (2)
Prerequisite: EDU 200,
ENG 117
PEPPS: 10.58.532g

the teacher candidate with an overview of the discipline,
with special emphasis on curriculum development procedures, resource media, and instructional strategies and
procedures for teaching social studies through a process
approach.

In Methods in Elementary Social Studies candidates learn and
practice engaging strategies for teaching history, government,
geography, and economics in a K-8 classroom. Candidates will
explore resources, curriculum standards, and procedures to
guide their students to be informed, responsible citizens, who
use inquiry and problem solving to make thoughtful decisions.
The importance of civil discourse in a culturally diverse society
will be emphasized.
PEPPS: 10.58.532b, 10.58.532f

This course is designed for prospective elementary teachers
who require current research, trends, practices, and
knowledge of professional literature within the field of
elementary mathematics instruction. Topics include current
Montana Standards for Mathematical Practice based on the
Process Standards of the National Council of Teachers of
Mathematics, and the strands of mathematical proficiency as
stated by the National Research Council , research-based,
developmentally appropriate methods, lesson planning, and
assessment of teaching elementary school mathematics, and
error detection and correction of mathematics
misconceptions. Fieldwork up to 5 hours required

Title of Course: Higher Mathematics and Methods for
Elementary Teachers
Credits: 3
Description
This course is designed to prepare K-8 teaching candidates to
teach mathematics and utilize appropriate methods based on
the Standards for Mathematical Content and the Standards for
Mathematical Practice of the common core standards of the
State of Montana. The study of integers, algebra, number
theory, probability and statistics for prospective elementary and
middle school teachers, including proportional reasoning,
functions, elementary number theory, statistical modeling and
inference, and elementary probability theory. Differentiation,
assessment, error detection and correction of mathematics
misconceptions will also be addressed.
Prerequisites: MTH 106, MTH 108, MTH 110, MTH 255, MTH256
PEPPS: 10.58.532b
Will be replaced by EDU 358: Methods of the Arts

This course prepares candidates in the teaching of
elementary art education. At the end of this course,
candidates will understand the use of visual arts for child
development, communication and problem solving. The
candidates will be able to integrate the visual arts into the
content areas, Indian Education for All, as well as other art
forms, such as music, dance and drama. A portfolio of
elementary art projects including examples and lesson
plans which are aligned to the Montana Standards for the
Visual Arts will be completed during this class.
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Students will apply the stages of literacy and oral, writing
and reading assessments, the use of children’s literature
and art as human communication to the teaching and
Prerequisites: EDU 200,
learning of the communication arts. Students will learn,
ENG 117
analyze and apply the components of a Balanced Literacy Reader’s Workshop teaching/learning program. Students
PEPPS: 10.58.532a,
will compose an integrated, interdisciplinary unit applying
10.58.532b, 10.58.532c, Read Alouds, Think Alouds, Guided Reading/Writing,
10.58.532g, 10.58.532j, Shared Reading/Writing, reading/writing mini-lessons,
10.58.532k,
teacher/student conferencing, oral presentation, group
10.58.532m, 10.58.532o learning activities, art as communication, and the concepts
of cultural and learning diversities. Students will learn and
develop a plan for involving parents and guardians in their
children’s education.
EDU 356 Methods in
Communication Arts I (2)

Students will learn the stages of literacy learning K-8 and
how to assess oral, reading and writing development in
each literacy stage and how to interpret student responses
Prerequisites: EDU 200,
to these assessments. Students will become familiar with
ENG 117 (need to add
specific reading, writing and oral assessments and will give
EDU 356)
assessments in a school setting. Students will analyze the
importance of assessment for teaching and meeting the
PEPPS: 10.58.532b,
diverse backgrounds, learning needs of students and the
10.58.532c, 10.58.532k, need to collaborate with colleagues and parents to
10.58.532m, 10.58.532p enhance school learning.
EDU 357 Methods in
Communication Arts II (3)

Title of Course: Methods of Communication Arts I and Children’s
Literature
Credits: 3
Description
Candidates will study the stages of literacy learning K-8. They
will explore literacy patterns of practice and the four
language systems. Candidates will design literacy strategy
lessons and teach mini-lessons to their peers. They will
identify, integrate, and investigate the six communication
arts: speaking, listening, reading, writing, viewing, and visually
representing. Candidates will analyze and categorize
children’s literature. They will determine effective and
engaging ways to use children’s literature to teach
communication arts.
PEPPS: 10.58.532a, 10.58.532b, 10.58.532c, 10.58.532g,

10.58.532j, 10.58.532k, 10.58.532m, 10.58.532o

Title of Course: Methods of Communications Arts II and
Children’s Literature
Credits: 3
Description
Candidates will assess oral, reading and writing development
in each literacy stage and how to interpret student responses
to these assessments. Candidates will become familiar with
specific reading, writing and oral assessments and will give
assessments in a Title I school setting. Candidates will analyze
the importance of assessment for teaching and meeting the
diverse backgrounds, learning needs of students and the need
to collaborate with colleagues and parents to enhance school
learning. Candidates will use children and young adult
literature as part of holistic assessment measures.
Prerequisites: EDU 200, EDU 356, ENG 117
PEPPS: 10.58.532b, 10.58.532c, 10.58.532k, 10.58.532m,

EDU 370 Children’s
Literature (3)

10.58.532p
This course is a survey of the best literature for elementary
students. Teacher candidates will know, understand, and use

This course will be integrated with both of the communications
arts classes and Reading in the Content Area.
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Prerequisites: EDU 200,
ENG 117

children's literature to create interdisciplinary connections
between content areas. Candidates will work with literature
from all genres including multicultural literary works.

PEPPS: 10.58.532c,

10.58.532j

EDU 462 Preprofessional
Integrative Experience
(PPIE) Elementary (2)
Prerequisites: EDU 341,
EDU 342, Admissions to
the TEP
PEPPS: 10.58.532b,

10.58.532k, 10.58.532p

EDU 472 Preprofessional
Integrative Experience
(PPIE) Middle School (2)
Prerequisites: EDU 341,
EDU 342, Admissions to
the TEP
PEPPS: 10.58.532b,

10.58.532k, 10.58.532p

The purpose of this course is to provide the teacher
candidate with a clinical experience in an elementary
school classroom setting prior to the student teaching
capstone. Candidates will be required to spend 60 hours in
a school setting. The initial portion of this course will
consist of 24 hours of classroom instruction at the
University. Additionally, candidates will meet with the
course instructor in seminar sessions. Must be within 2
semesters of student teaching.

The purpose of this course is to provide the teacher
candidate with a clinical experience in a middle school
classroom setting prior to the student teaching capstone.
Candidates will be required to spend 60 hours in a school
setting. The initial portion of this course will consist of 24
hours of classroom instruction at the University. Additionally, candidates will meet with the course instructor
in seminar sessions. Must be within 2 semesters of
student teaching.

Title of Course: Field Experience Elementary **
Credits: 2 (Course load for instructor is 3)
Cap Students: 15
Description
Elementary Field Practice is an opportunity for candidates to
experience the real-world responsibilities of teaching and apply
the knowledge and skills they have been developing in a
classroom setting. Candidates spend 60 hours in a K-6
classroom and 24 hours in the college classroom. This provides
time for candidates to prepare for the field practice experience
before placement and to reflect on the elements of the
experience during the placement. In addition to observing and
assisting in the classroom at the mentor teacher’s discretion, all
candidates will teach one complete lesson in their K-6 classroom
with UP supervision. Candidates will experience planning,
organizing, assessing, differentiating, and managing behavior.
Must be within 2 semesters of student teaching.
PEPPS: 10.58.532b, 10.58.532k, 10.58.532p
Title of Course: Field Experience Middle School**
Credits: 2 (Course load for instructor is 3)
Cap Students: 15
Description
Middle School Field Practice is an opportunity for candidates to
experience the real-world responsibilities of teaching and apply
the knowledge and skills they have been developing in a middle
school classroom setting. Candidates spend 60 hours in a 7th or
8th grade classroom and 24 hours in the college classroom. This
provides time for candidates to prepare for the field practice
experience before placement and to reflect on the elements of
the experience during the placement. In addition to observing
and assisting in the classroom at the mentor teacher’s
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EDU 489 Student Teaching
Seminar (2)
Prerequisites: Student
teaching placement &
concurrent enrollment in
EDU 490 and admission to
the TEP.
PEPPS: 10.58.532n

EDU 490 Elementary
Student Teaching
Prerequisites: Admission
to teacher education
and internship through
application, concurrent
enrollment in EDU 489
required. All major and
minor coursework must
be completed. Instructor
approval required.
PEPPS: 10.58.532b,

10.58.532k,
10.58.532m,
10.58.532o, 10.58.532p

discretion, all candidates will teach one complete lesson in their
middle school classroom with UP supervision. Candidates will
experience planning, organizing, assessing, differentiating, and
managing behavior. This is a Writing Intensive class. Candidates
will be developing a Classroom Management Plan to include
with their portfolio.
PEPPS: 10.58.532b, 10.58.532k, 10.58.532p
Title of Course: Student Teaching Seminar**
The internship seminar provides the student with
Credits: 2
opportunities to learn how to complete certification
Description
requirements and submit necessary materials, how to
The internship seminar provides candidates with
prepare for an interview and complete an electronic
opportunities to learn how to complete certification requireportfolio, and how to complete an application for a
ments and submit the necessary materials, how to prepare
teaching position. Discussion includes various aspects of
for an interview and complete an electronic portfolio, and
classroom management, techniques for helping students
how to complete an application for a teaching position.
learn, and methods of instruction for effective delivery.
Discussion includes various aspects of classroom management, techniques for helping students learn, and methods of
instruction for effective delivery.
PEPPS: 10.58.532n
Title of Course: Student Teaching
This capstone experience will provide candidates with
Credits: 10
teaching opportunities in a classroom setting (K-8). After
Description
completing all methods courses, student teachers will
This capstone experience will provide candidates with teaching
observe, plan and implement lessons based upon
standards, assess student learning, and take responsibility opportunities in a classroom setting. After completing all
methods courses, candidates will observe, plan and implement
for the delivery of the total program in a classroom.
lessons based upon standards, assess student learning, and take
Candidates will utilize the knowledge they have acquired
responsibility for the delivery of the total program in a
during the completion of their education program to
classroom. Candidates will utilize the knowledge they have
demonstrate content proficiency and to develop the skills
acquired during the completion of their education program to
and dispositions necessary to be a successful teacher in the
demonstrate content proficiency and to develop the skills and
school setting. Candidates will develop skills for building
dispositions necessary to be a successful teacher in the school
relationships with students, professional colleagues,
setting. Candidates will develop skills for building relationships
families and communities. Supervision is provided at the
with students, professional colleagues, families and
school site by both the mentor teacher and the University
communities. Supervision is provided at the school site by both
supervisor. Attendance by candidates at monthly seminars the mentor teacher and the University supervisor. Professional
is required on site or on-line. Professional development
development and professional ethics will be addressed during
this experience.
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MTH 106 Contemporary
Mathematics (3)
Prerequisite: MTH 095 or
qualifying placement
score
PEPPS: 10.58.532e
MTH 108 Elementary
Statistics (3)
Prerequisite: MTH 095 or
qualifying placement
score
PEPPS: 10.58.532e

MTH 255 Mathematics for
Elementary Teachers I (3)
Prerequisite: MTH 106
Fall Semesters
PEPPS: 10.58.532e

and professional ethics will be addressed during this
experience.
The course emphasizes basic strategies of thought and
analysis by introducing the student to some of the most
commonly encountered mathematical ideas. Topics
include but are not limited to problem solving, linear
models, and mathematics of finance, probability and
statistics, as well as practical applications of these topics to
situations the student may encounter outside the
classroom.
Introduction to statistical reasoning as required by an
informed citizen. Emphasis on concepts rather than indepth coverage of traditional statistical methods. Topics
include sampling and experimentation, descriptive statistics, concepts of basic probability, the normal
distribution, estimation of a population mean and
proportion, single sample and two sample hypothesis
tests, regression and correlation, and ethical
considerations. May not be taken by those with credit for
MTH 252 or the equivalent.
This course is designed to prepare K-6 teachers to teach
mathematics based on the Standards for Mathematical
Content and the Standards for Mathematical Practice of
the common core standards of the State of Montana. The
content standard topics cover Number and Operations,
and Algebraic Thinking. Appropriate computer technology
is used throughout the course.

PEPPS: 10.58.532b, 10.58.532k, 10.58.532m, 10.58.532o,

10.58.532p

New prerequisite for MTH 255, 256, EDU 352

If student already has MTH 108, can fulfill MTH 106 prerequisite
requirement

Title of Course: MTH 255 Mathematics and Methods of
Elementary Teachers I
Credits: 3
Description
This course is designed to prepare K-8 teaching candidates to
teach mathematics and utilize appropriate methods based on
the Standards for Mathematical Content and the Standards for
Mathematical Practice of the common core standards of the
State of Montana. The study of number and operations for
prospective elementary and middle school teachers, including
whole numbers, decimals, fractions, percents, operations,
numeration systems, and problem solving. Assessment, error
detection and correction of mathematics misconceptions will
also be addressed.
Prerequisite: MTH 106, MTH 108, MTH 110
PEPPS: 10.58.532e
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MTH 256 Mathematics for
Elementary Teachers II (3)
Prerequisite: MTH 106,
MTH 255
PEPPS: 10.58.532e

MUS 250 Elementary
School Music (2)
PEPPS: 10.58.532g
HPE 110 Wellness
Perspectives (3)
PEPPS: 10.58.532h,

10.58.532i

This course is designed to prepare K-6 teachers to teach
mathematics based on the Standards for Mathematical
Content and the Standards for Mathematical Practice of
the common core standards of the State of Montana. The
content standard topics cover Geometry, and
Measurement and Data. Appropriate computer technology
is used throughout the course.

Title of Course: MTH 256 Mathematics and Methods of
Elementary Teachers II
Credits: 3
Description
This course is designed to prepare K-8 teaching candidates to
teach mathematics and utilize appropriate methods based on
the Standards for Mathematical Content and the Standards for
Mathematical Practice of the common core standards of the
State of Montana. The study of geometry and geometric
measurement for prospective elementary and middle school
teachers, including synthetic, transformational, and coordinate
geometry, constructions, congruence and similarity, 2dimensional and 3-dimensional measurement, and problem
solving. Assessment, error detection and correction of
mathematics misconceptions will also be addressed.
Prerequisite: MTH 106, MTH 108, MTH 110, MTH 255
PEPPS: 10.58.532e

Study of melodic, harmonic, and rhythmic elements of
music along with the methods of teaching elementary
music. Designed for elementary classroom teachers only.

Replaced by EDU 358: Methods of the Arts

Course examines the past, present and future trends in
human wellness in order to gain an understanding of what
motivates people to take care of their health. Offered in an
experiential and interactive format students taking the
course will be asked to participate in, and observe, health
enhancing activities as well as reflect on these experiences
from a physical, psychological, sociological, aesthetic, and
ethical perspective. Age old questions, the individual’s
relationship with the environment will be examined to
enhance the students’ understanding of the mind/body
relationship.
PEPPS: 10.58.532h, 10.58.532i

Will change to HPE 188.
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HPE 300 Strategies in
Health Enhancement (3)
(SUS
Prerequisites: HPE 110 or
HPE 188 and ENG 117
PEPPS: 10.58.532a,

Focuses on the health enhancement standards for
educators. Motor development, health-related physical
fitness, safety, dance, nutrition, health education,
educational gymnastics and developmentally appropriate
learning are some of the topics included. The value of
critical thinking, learning theory application, and practical
teaching strategies are covered.

10.58.532g, 10.58.532h,
10.58.532i, 10.58.532j

Title of Course: HPE 300 Strategies in Health Enhancement
Credits: 3
Description

Focuses on the health enhancement standards for educators.
Motor development, health-related physical fitness, safety,
dance, nutrition, health education, educational gymnastics
and developmentally appropriate learning are some of the
topics included. The value of critical thinking, learning theory
application, and practical teaching strategies are covered.
PEPPS: 10.58.532a, 10.58.532g, 10.58.532h, 10.58.532i,

10.58.532j
BIO 110 The Living
Environment (4)
Fall Semester
PEPPS: 10.58.532d

GSC 110 Contemporary
Physical Sciences (4)
PEPPS: 10.58.532d

All living things share certain characteristics and
requirements. Though non-living things may exhibit one or
more of these characteristics, living things exhibit them all.
This course will give students deeper insight and appreciation of how fundamental science concepts are used
in emerging research and discoveries in the life sciences.
Science is a clearly defined process. Both laboratory and
science process skills are developed through hands-on
activities and discussion contributions. Students will gain
and understanding of science as a way to serve human
needs and solve human problems.
Course uses the scientific method to understand and make
decisions involving the realms of science, including topics
and applications from astronomy, geology, chemistry,
physics, oceanography, paleontology, meteorology, the
biological sciences, forensic sciences, and the history of
science. Students will develop proficiency in applying
logical and analytical methods in designing experiments
(including replicating some of the great experiments of
history), manipulating data, analyzing results, and drawing
valid conclusions. Communication of results and
conclusions will be stressed in both oral and written form.

Stays the same.

Stays the same.
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GSC 121 Earth and Space
Sciences (4)
PEPPS: 10.58.532d

HST 203 United States
History I (to 1865) (3)
Fall Semesters?
PEPPS: 10.58.532f
HST 204 United States
History II (from 1865) (3)
Spring Semesters?
PEPPS: 10.58.532f
HST 230 World and
Regional Geography (3)
PEPPS: 10.58.532f

EDU 290 Educational
Psychology (3)
PEPPS: 10.58.532a,

10.58.532m, 10.58.532n

Detailed overview in depth of the earth as part of the solar
system, and the other bodies that make up the solar
system. First half stresses forces working on the earth and
planets, including plate tectonics, weathering forces, and
the development and change of atmospheres and/or
oceans. Comparative planetology stresses geophysics of
forces forming a planetary body, and ones resulting in the
formation of moons and smaller planetoids. All elements
of the solar system will be identified, including smaller
objects like comets and meteoroids. Particular emphasis
will be on the origin of the sun and planets, with the
evolution of ideas over time being highlighted. Planetary
systems around other stars will also be investigated.
Laboratories will be integrated into course work.

Stays the same.

A survey of American history from the era of discovery
through the Civil War.

Stays the same.

Continues the survey of American history to the present.
May be taken whether or not students have completed
HST 203.

Stays the same.

Fundamental concepts necessary for geographic thinking.
Land formations, weather and climate patterns, regional
contrasts and interrelationships. Introduction to cultural
and physical elements of geography, which influence and
identify various areas of the world.

Stays the same.

To be implemented in the 21-22 academic year.

Title of Course: Educational Psychology**
Credits: 3
Description
Candidates explore the nature of human growth and
development from the viewpoint of learning, discuss factors that
contribute to academic success, and connect effective teaching
and the positive impact it has on student motivation and
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learning. Theoretical knowledge, educational research, and
practical applications are stressed.
PEPPS: 10.58.532a, 10.58.532m, 10.58.532n
EDU 320 Exceptionalities

To be implemented in the 22-23 academic year.

Title of Course: Exceptionalities**
Credits: 3
Description
Exceptionalities will introduce candidates to the range of
exceptionalities students will encounter in the general education
classroom and methods for intervention. Candidates will gain
understanding in characteristics of exceptionality and explore
legislation guiding policy for students with disabilities as well as
students identified as gifted and talented. Practical application
will include planning and teaching strategies for differentiating
instruction, universal design, and working with families. The
Response to Intervention (RtI) and Multi-Tiered Systems of
Support (MTSS) will be examined.
PEPPS: 10.58.532a, 10.58.532L

To be implemented in the 22-23 academic year.

Title of Course: Classroom Communities and Management**
Credits: 2
Description
Candidates learn how to create a classroom community plan
that establishes an orderly, safe, and inclusive classroom. They
will develop communication techniques that motivate students,
ensuring that what is communicated is relevant, meaningful and
engaging. Strategies are also shared that develop positive and
trusting peer-to-peer, teacher-to-student, and teacher-to-parent
relationships.
PEPPS: 10.58.532a, 10.58.532j, 10.58.532L, 10.58.532n,

PEPPS: 10.58.532a,
10.58.532L

EDU 325 Classroom
Communities and
Management (2)
PEPPS: 10.58.532a,

10.58.532j, 10.58.532L,
10.58.532n, 10.58.532o

10.58.532o

EDU 338 Reading in the
Content Area (2)

To be implemented in the 23-24 academic year.
Teaching Reading in the Content Area (338): Students will
interpret and evaluate that the need for acquiring literacy
skills is essential to success in school and for lifelong learning.

Title of Course: Reading in the Content Area
Credits: 2
Description
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PEPPS: 10.58.532b,

10.58.532c, 10.58.532k,
10.58.532m, 10.58.532p

HPE 188 Personal Health
(3)
PEPPS: 10.58.532h,

10.58.532i

EDU 358 Methods of the
Arts
PEPPS: 10.58.532g

Students will recognize the need for teaching reading skills
and strategies in content area courses and the necessity for a
range of reading materials and sources in content learning to
meet diverse reading abilities and cultural backgrounds.
Students will prepare lesson plans for the teaching/learning
of reading strategies and skills before, during and after
reading in content courses and demonstrate teaching
techniques that support their lesson planning.

This course already exists in our catalog but was not
previously used for Elementary Education. We believe it is a
better fit for the content elementary education students
need to know.

To be implemented in the 22-23 academic year.

Candidates will recognize the need for teaching reading and
literacy skills and strategies in content area courses and the
necessity for a range of reading materials and sources in content
learning to meet diverse reading abilities and cultural
backgrounds. Candidates will prepare lesson plans for the
teaching/learning of reading strategies and skills before, during
and after reading in content courses and demonstrate teaching
techniques that support their lesson planning.
PEPPS: 10.58.532b, 10.58.532c, 10.58.532k, 10.58.532m,

10.58.532p

Title of Course: Personal Health**
Credits: 3
Description
Focuses on health issues that confront individuals, parents,
and educators. Critical thinking about personal health issues
is vital to this course. Some topics included are: nutrition,
safety, conflict resolution, drugs, self-concept, stress,
communicable disease, and physical fitness. Health issues are
examined from these perspectives: mental, society, physical,
emotional, spiritual, and environmental.
PEPPS: 10.58.532h, 10.58.532i
Title of Course: Methods of the Arts
Credits: 2
Description
This course prepares candidates in the teaching of the arts
(music, art, and drama) for elementary education. Candidates
will explore visual arts, music, and drama for child development,
communication and problem solving. They will be able to
integrate the arts into content areas and Indian Education for
All. Candidates will complete a portfolio of elementary projects
based in music, art and drama which will include examples and
lesson plans aligned to Montana State Standards.
PEPPS: 10.58.532g
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Health and Physical Education Course Description Comparison
Prerequisites stay the same unless otherwise noted

Program Description: Health and Physical Education
Faculty: Tom Raunig, Ed.D., Leslie Lott, M.E.T., Shawn Clark, Ed.D (New hire)
The health and physical education teaching major program at the University allows the student to prepare for a career as a physical education
instructor or coach in the school system.
Health and Physical Education Minor/Major Program Objectives
Students who earn a major in Health and Physical Education will be able to:
1.
Demonstrate dispositions and skills which facilitate cooperation and collaboration among other educators, staff, and community, so as to
implement a comprehensive school health education program, along with other components of a coordinated school health program.
2.
Examine a variety of movement strategies and formulate fitness programs to become skillful, lifelong movers and improve overall wellness.
3.
Formulate, select, and apply, strategies of health literacy, physical literacy, and health science as a means to create, manage, evaluate,
assess, and implement developmentally appropriate instruction for multidimensional wellness education.
4.
Evaluate and interpret the overall effectiveness of K-12 health enhancement, intramural, extramural, and community wellness programs.
Course requirements may change without prior notice to students due to PEPPS rules in the MT Administration Rules of Chapter 58. A Praxis test
will be required for all elementary education students at the request of the Office of Public Instruction for licensure. A GPA of 3.0 with no grade
below a C in specifically identified courses must be maintained at all times in the education majors.
Due to rapid changes in this field of study, equivalent coursework for EDU 244, EDU 260, and EDU 315 should be less than 4 years old when
students enter the program. Equivalent courses taken more than 4 years prior will be considered only by petition.
Course #, Name, Credits
BIO 103 Structure and
Function of Human Body
(4)
PEPPS: 10.58.520e

Course Description Through 2019-2020
An introductory course for non-science majors emphasizing
human biology. Areas of study include the chemical and
cellular basis for life and the major organ systems of the body
(the skin, skeletal, muscular, cardiovascular, digestive,
respiratory, reproductive, urinary, immune, nervous, and
endocrine systems.)

Course Description for 2020-2021 and Beyond
**Notes inclusion of trauma informed and restorative practices
Title of Course: BIO 103 Structure and Function of Human Body
Credits: 4
Description
An introductory course for non-science majors emphasizing
human biology. Areas of study include the chemical and cellular
basis for life and the major organ systems of the body (the skin,
skeletal, muscular, cardiovascular, digestive, respiratory,
reproductive, urinary, immune, nervous, and endocrine
systems.)
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HPE 188 Personal Health
(3)

Focuses on health issues that confront individuals, parents,
and educators. Critical thinking about personal health issues
is vital to this course. Some topics included are: nutrition,
safety, conflict resolution, drugs, self-concept, stress,
PEPPS:10.58.513b,
10.58.513s,
10.58.513t, communicable disease, and physical fitness. Health issues are
examined from these perspectives: mental, society, physical,
10.58.513u
emotional, spiritual, and environmental.

HPE 210 History,
Philosophy, and Sociology
of Health, Physical
Education and Recreation
(2)

HPE 215 Physical
Education, Recreation,
and Fitness Management
(3)

Historical, philosophical, and conceptual perspectives of
health, physical education, recreation, and sport. Provides
Practical teaching methods for physical education and sports
are emphasized. Actual or simulated K-12 teaching sessions
are expected of the students. Motor skill competence in a
variety of movement activities is required. The course
presents a variety of teaching styles, assessments of learning,
and school management styles.
Management, planning, organization, coordination, and
evaluation of sport and physical education activities are
presented in this course. Topics included are: finance, facility
design, scheduling, personnel management, budgeting,
safety, game management, and gender equity.

PEPPS: 10.58.513d,
10.58.513v, 10.58.520j

HPE 230 Adapted Physical
Education (2)
PEPPS: 10.58.513c,
10.58.513i, 10.58.513n,
10.58.513o, 10.58.513q,

Physical education, recreation and exercise program
development and implementation for children, senior citizens, the disabled and others with special needs. Students
will examine the ways movement activity is developed to
people with special needs. Emphasis is on developing and
assessing adapted physical education programs. Federal and

Title of Course: Personal Health**
Credits: 3
Description
Focuses on health issues that confront individuals, parents, and
educators. Critical thinking about personal health issues is vital
to this course. Some topics included are: nutrition, safety,
conflict resolution, drugs, self-concept, stress, communicable
disease, and physical fitness. Health issues are examined from
these perspectives: mental, society, physical, emotional,
spiritual, and environmental.
PEPPS: 10.58.513b, 10.58.513s, 10.58.513t, 10.58.513u
Eliminated from Program

Title of Course: HPE 215 Physical Education, Recreation, and
Fitness Management
Credits: 3
Description
Management, planning, organization, coordination, and
evaluation of sport and physical education activities are
presented in this course. Topics included are: finance, facility
design, scheduling, personnel management, budgeting, safety,
game management, and gender equity.
PEPPS: 10.58.513d, 10.58.513v, 10.58.520j
Title of Course: HPE 230 Adapted Physical Education
Credits: 2
Description
Physical education, recreation and exercise program
development and implementation for children, senior citizens,
the disabled and others with special needs. Students will
examine the ways movement activity is developed to people
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10.58.513v, 10.58.520j,
10.58.520m, 10.58.520n

HPE 300 Strategies in
Health Enhancement (3)
(SUS)
Prerequisites: HPE 188
and ENG 117
PEPPS: 10.58.513a,
10.58.513b, 10.58.513f,
10.58.513g, 10.58.513h,
10.58.513i, 10.58.513k,
10.58.513m, 10.58.513p,
10.58.513r, 10.58.513s,
10.58.513t, 10.58.513u,
10.58.513v, 10.58.520e,
10.58.520f, 10.58.520g,
10.58.520h, 10.58.520i,
10.58.520k, HPE 300m
HPE 305 Health
Curriculum Planning (1)
Prerequisite: HPE 110 or
HPE 188
PEPPS: 10.58.513f,
10.58.513k, 10.58.513s,
10.58.513t, 10.58.520k

state mandates, IEP’s, LRE, inclusion, and other topics are
covered.

Focuses on the health enhancement standards for educators.
Motor development, health-related physical fitness, safety,
dance, nutrition, health education, educational gymnastics
and developmentally appropriate learning are some of the
topics included. The value of critical thinking, learning theory
application, and practical teaching strategies are covered.

with special needs. Emphasis is on developing and assessing
adapted physical education programs. Federal and state
mandates, IEP’s, LRE, inclusion, and other topics are covered.
PEPPS: 10.58.513c, 10.58.513i, 10.58.513n, 10.58.513o,
10.58.513q, 10.58.513v, 10.58.520j, 10.58.520m, 10.58.520n
Title of Course: HPE 300 Strategies in Health Enhancement
Credits: 3
Description
Focuses on the health enhancement standards for educators.
Motor development, health-related physical fitness, safety,
dance, nutrition, health education, educational gymnastics and
developmentally appropriate learning are some of the topics
included. The value of critical thinking, learning theory
application, and practical teaching strategies are covered.
PEPPS: 10.58.513a, 10.58.513b, 10.58.513f, 10.58.513g,
10.58.513h, 10.58.513i, 10.58.513k, 10.58.513m, 10.58.513p,
10.58.513r, 10.58.513s, 10.58.513t, 10.58.513u, 10.58.513v,
10.58.520e, 10.58.520f, 10.58.520g, 10.58.520h, 10.58.520i,
10.58.520k, HPE 300m

Approaches to curriculum planning, with the purpose of
knowing how schools can meet state and national standards in
health education, is examined and applied through class
projects and assignments. Functional knowledge of health
promotion and disease prevention concepts, related to alcohol
and other drugs, injury prevention, nutrition, physical activity,
sexual health, tobacco, mental health, suicide prevention,
personal and consumer health, including goal settings,
interpersonal communication, and decision skills that enhance
health and community and environmental health, are
emphasized. Students completing HPE 305 will be able to
develop scope and sequence plans that align with state and
national standards.
Prerequisite: HPE 110 or HPE 188

Title of Course: HPE 305 Health Curriculum Planning
Credits: 1
Description
Approaches to curriculum planning, with the purpose of
knowing how schools can meet state and national standards in
health education, is examined and applied through class projects
and assignments. Functional knowledge of health promotion and
disease prevention concepts, related to alcohol and other drugs,
injury prevention, nutrition, physical activity, sexual health,
tobacco, mental health, suicide prevention, personal and
consumer health, including goal settings, interpersonal
communication, and decision skills that enhance health and
community and environmental health, are emphasized. Students
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completing HPE 305 will be able to develop scope and sequence
plans that align with state and national standards.
Prerequisite: HPE 110 or HPE 188

HPE 312 Methods in
Physical Education and
Sport (3)
PEPPS: 10.58.513a,
10.58.513f, 10.58.513g,
10.58.520a, 10.58.520c,
10.58.520e, 10.58.520f,
10.58.520g, 10.58.520h,
10.58.520i, 10.58.520k,
10.58.520l, 10.58.520m
HPE 315 Kinesiology and
Biomechanics (3)
Prerequisite: Sophomore
Standing
PEPPS: 10.58.520a,
10.58.520d, 10.58.520l

Practical teaching methods for physical education and sports
are emphasized. Actual or simulated K-12 teaching sessions
are expected of the students. Motor skill competence in a
variety of teaching styles, assessments of learning, and school
management styles.

PEPPS: 10.58.513f, 10.58.513k, 10.58.513s, 10.58.513t,
10.58.520k
Title of Course: HPE 312 Methods in Physical Education and
Sport
Credits: 3
Description
Practical teaching methods for physical education and sports are
emphasized. Actual or simulated K-12 teaching sessions are
expected of the students. Motor skill competence in a variety of
teaching styles, assessments of learning, and school
management styles.
PEPPS: 10.58.513a, 10.58.513f, 10.58.513g, 10.58.520a,
10.58.520c, 10.58.520e, 10.58.520f, 10.58.520g, 10.58.520h,
10.58.520i, 10.58.520k, 10.58.520l, 10.58.520m

Students will apply knowledge of human anatomy and
mechanical principles to human motion. Emphasis is
placed upon sports related movements to increase efficiency,
safety, and purposefulness. The neurological, muscular, and
skeletal systems are emphasized.
Prerequisite: Sophomore Standing

Title of Course: HPE 315 Kinesiology and Biomechanics
Credits: 3
Description
Students will apply knowledge of human anatomy and
mechanical principles to human motion. Emphasis is
placed upon sports related movements to increase efficiency,
safety, and purposefulness. The neurological, muscular, and
skeletal systems are emphasized.
Prerequisite: Sophomore Standing

HPE 330 Assessment and
Testing (2)
Prerequisite: MTH 108 or
MTH 252 and ENG 117

Students will learn and apply assessment techniques to
health and physical education. Students will learn to apply
assessment strategies to both national and Montana health
enhancement standards. Some statistical procedures are
included.

PEPPS: 10.58.520a, 10.58.520d, 10.58.520l
Title of Course: Assessment and Testing (2)
Credits: 2
Description
Students will learn and apply assessment techniques to health
and physical education. Students will learn to apply assessment
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PEPPS: 10:58.520l
10:58.523.c

Prerequisite: MTH 108 or MTH 252 and ENG 117

strategies to both national and Montana health enhancement
standards. Some statistical procedures are included.
Prerequisite: MTH 108 or MTH 252 and ENG 117

HPE 405 Prevention and
Care of Athletic Injuries
(3)

Study of physical examination, bandaging and taping,
massage, physio and hydrotherapy, diet, conditioning,
treatment of specific injuries, and training room procedures.

HPE 485 Physiology of
Exercise (3)
Prerequisite: BIO 103 or
BIO 151 & BIO 152

An overview of exercise science studying the effect of
exercise on the body. Topics covered include: anaerobic and
aerobic energy systems, nutrition, homeostasis, metabolism,
cellular chemical reactions, and health related physical
fitness.

PEPPS: 10:58.521d

Prerequisite: BIO 103 or BIO 151 & BIO 152

PEPPS: 10:58.520l, 10:58.523.c
Eliminated from program

Title of Course: HPE 485 Physiology of Exercise
Credits: 3
Description
An overview of exercise science studying the effect of exercise
on the body. Topics covered include: anaerobic and aerobic
energy systems, nutrition, homeostasis, metabolism, cellular
chemical reactions, and health related physical fitness.
Prerequisite: BIO 103 or BIO 151 & BIO 152

*Elective
HPE 252 MOA Coaching
Certification (1)
PEPPS: 10:58.521h

*Elective
EXS 201 Safety, First Aid,
and CPR (2)

Students will have an opportunity to learn how to officiate a
variety of sports. This instruction will be given by MOA
certified officials and be overseen by the course instructor (s).
Students will be qualified to work Junior High and Sub-Varsity
Games for pay during the semester.

This course provides the student with knowledge and
practical techniques associated with safety, first aid and CPR.
CPR and First Aid certification is available.

PEPPS: 10:58.521d
Title of Course: HPE 252 MOA Coaching Certification
Credits: 1
*Elective
Description
Students will have an opportunity to learn how to officiate a
variety of sports. This instruction will be given by MOA certified
officials and be overseen by the course instructor (s). Students
will be qualified to work Junior High and Sub-Varsity Games for
pay during the semester.
PEPPS: 10:58.521h

Required in new program
Title of Course: EXS 201 Safety, First Aid, and CPR
Credits: 2
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PEPPS: 10.58.513w,
10.58.520j
*Elective
EXS 202 Racquet and
Individual Sports (2)

Motor skill performance, as well as biomechanical, tactical,
and pedagogical knowledge for racquet and individual sports,
are taught and assessed in this class.

PEPPS: 10.58.520a,
10.58.520g, 10.58.520i
*Elective
EXS 203 Team Sports (2)
PEPPS: 10.58.520a,
10.58.520g, 10.58.520i

*Elective
EXS 260 Sports Psychology
(3)
PEPPS: 10:58.513b
*Elective
EXS 281-290 Coaching
Courses (1)
PEPPS: 10.58.520c

Motor skill performance, as well as biomechanical, tactical,
and pedagogical knowledge for team sports, are taught and
assessed in this class. Motivation, team building, and offseason training programs are also addressed in this course.

Presents the theory and application of sports psychology.
Topics covered: motivating athletes, fear of failure, imagery,
dealing with anxiety, coaching the elite athlete, leadership,
aggression in sport, gender and race issues, and cognitive
theories.
Sport-specific coaching theories, including technical and
tactical skill development, will be examined.
EXS 281 Coaching Golf
EXS 282 Coaching Racquet Sports
EXS 283 Coaching Weight Training
EXS 284 Coaching Track/Field/Cross-Country
EXS 285 Coaching Wrestling
EXS 286 Coaching Baseball/Softball

Description
This course provides the student with knowledge and practical
techniques associated with safety, first aid and CPR. CPR and
First Aid certification is available.
Required in new program
Title of Course: EXS 202 Racquet and Individual Sports
Credits: 2
Description
Motor skill performance, as well as biomechanical, tactical, and
pedagogical knowledge for racquet and individual sports, are
taught and assessed in this class.
Required in new program
Title of Course: EXS 203 Team Sports
Credits: 2
Description
Motor skill performance, as well as biomechanical, tactical, and
pedagogical knowledge for team sports, are taught and assessed
in this class. Motivation, team building, and off-season training
programs are also addressed in this course.
Title of Course: EXS 260 Sports Psychology
Credits: 3
Description
Presents the theory and application of sports psychology. Topics
covered: motivating athletes, fear of failure, imagery, dealing
with anxiety, coaching the elite athlete, leadership, aggression in
sport, gender and race issues, and cognitive theories.
Title of Course: EXS 281-290 Coaching Courses
Credits: 1 each
Description
Sport-specific coaching theories, including technical and tactical
skill development, will be examined.
EXS 281 Coaching Golf
EXS 282 Coaching Racquet Sports
EXS 283 Coaching Weight Training
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EXS 287 Coaching Basketball
EXS 288 Coaching Football
EXS 289 Coaching Soccer
EXS 290 Coaching Volleyball

*Elective
EXS 275 Exercise and
Sports Nutrition (3)

Scientific basis for the role of nutrition in human
performance. Critical evaluation of popular practices; making
optimal food choices for physical activity.

Prerequisite: Sophomore
Standing

Prerequisite: Sophomore Standing

PEPPS: 10:58.513b,
10:58.513g
*Elective
EXS 340 Ethics, Law and
Health/Fitness Prof. (3)
PEPPS: 10:58.520j
*Elective
EXS 350 Coaching
Certification (2)
PEPPS: 10.58.520c,
10.58.520g
*Elective
EXS 110 Introduction to
Exercise Science (3)
PEPPS: 10:58.520d

EXS 284 Coaching Track/Field/Cross-Country
EXS 285 Coaching Wrestling
EXS 286 Coaching Baseball/Softball
EXS 287 Coaching Basketball
EXS 288 Coaching Football
EXS 289 Coaching Soccer
EXS 290 Coaching Volleyball
Title of Course: EXS 275 Exercise and Sports Nutrition
Credits: 3
Description
Scientific basis for the role of nutrition in human performance.
Critical evaluation of popular practices; making optimal food
choices for physical activity.
Prerequisite: Sophomore Standing

A problem-centered approach to ethics and moral decisionmaking in sport and physical activity. Current legislation of
importance to the health/fitness professional is then
highlighted together with an identification of professional
responsibility under the law.

Students will take the American Sport Education Program
(ASEP) and test for ASEP certification which is required in
many school districts. Additional sport-specific coaching
theories will also be examined.

New elective to program

Title of Course: EXS 340 Ethics, Law and Health/Fitness Prof.
Credits: 3
Description
A problem-centered approach to ethics and moral decisionmaking in sport and physical activity. Current legislation of
importance to the health/fitness professional is then highlighted
together with an identification of professional responsibility
under the law.
Title of Course: EXS 350 Coaching Certification
Credits: 2
Description
Students will take the American Sport Education Program (ASEP)
and test for ASEP certification which is required in many school
districts. Additional sport-specific coaching theories will also be
examined.
Title of Course: EXS 110 Introduction to Exercise Science
Credits: 3
Description
This survey course examines the various sub-disciplines of
Exercise Science, explores career options in Exercise Science,
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*Elective
EXS 233 Sociology of Sport
(3)

New elective to program

PEPPS: 10:58.513a

*Elective
EXS 223 Youth Sports (3)

New elective to program

PEPPS: 10:58.520j,
10.58.520i

*Elective
EXS 315 Event and Facility
Management (3)

New elective to program

and prepares students for the professional expectations of an
Exercise Scientist.
Title of Course: EXS 233 Sociology of Sport
Credits: 3
Description
This course explores the ways in which sports are entangled in
social, cultural, political, and economic forces operating at many
different levels, from the social psychological levels to the global
level. On one hand the course deals with the multiple ways in
which individual are involved in sports organizations and
activities, including our participation in sport for purposes of
recreation and leisure, sports participation as self-expression
and personal fulfillment, participation as spectators of sports
and consumers of sports as entertainment commodities. On the
other hand, the course deals with the organization of sports and
sports organizations as particular representations of social
organizations in general that can be analyzed in terms of goals
and norms, social roles, manifest and latent functions, including
all the complex social dynamics that characterize other social
organizations, such as stratification. The course will also deal
with the political economy of big time sports, including major
university and professional sports and their contradictory
relationships to their institutional settings, as well as, sport as an
avenue for social change.
Title of Course: EXS 223 Youth Sports
Credits: 3
Description
The course covers organization, management, procedures,
activities, techniques, safety, character development, positive
coaching methods and ethics involved in conducting youth
sports. Students will be expected to complete at least eight
hours of observation or volunteering in a youth sports setting.
An appreciation for the importance of well-run youth sports
programs and the value they provide for society will be
emphasized.
Title of Course: EXS 315 Event and Facility Management
Credits: 3
Description
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PEPPS: 10:58.520k

*Elective
EXS 333 Sport Marketing,
Media, and Public
Relations (3)

New elective to program

PEPPS: 10.58.520j

*Elective
HPE 405 Prevention and
Care of Athletic Injuries
(3)
PEPPS: 10:58.520d
EDU 200 Orientation to
Professional Education (3)

New elective to program

Basic concepts of planning, facility management and of
conducting sports-related events, from inception to completion,
are examined in this course. Facility safety, maintenance
budgeting, and staffing are also covered. The class addresses
practical applications, as well as different strategies to event and
facility management. A unique modular format will be used to
present the class material. Expert speakers in the areas of event
and facility management will present students with real life
scenarios and authentic information in the course. A 10-hour
practicum requirement in an event or facility management
setting as part of a class project assisting in conducting an event.
Coordination of the event will require class-wide collaboration
and teamwork, with the quality of the event being a major
assessment for the course.
Title of Course: EXS 333 Sport Marketing, Media, and Public
Relations
Credits: 3
Description
This course examines the basic principles of marketing and how
they are applied to the field of sport. They are evaluated in
terms of the elemental marketing mix, which includes product,
place, price, promotion, and public relations. Applications of
principles for marketing, media and public relations to the sports
industry are evaluated and surveyed. The three areas are
presented separately and are then addressed in relation to each
other.
Title of Course: HPE 405 Prevention and Care of Athletic Injuries
Credits: 3
Description
Study of physical examination, bandaging and taping, massage,
physio and hydrotherapy, diet, conditioning, treatment of
specific injuries, and training room procedures.

PEPPS: 10:58.520d
Education 200 provides a broad overview and introduction to Title of Course: Introduction to Education**
issues relevant to K-12 education in the United States for Credits: 3
students considering the teaching profession and teaching Description
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Offered Fall Semesters
PEPPS: 10.58.532a

EDU 244 Instructional
Technology (2)
PEPPS: 10.58.513p

EDU 260 Multicultural
Education (3)
PEPPS: 10.58.513a,
10.58.513i, 10.58.520e

licensure in the state of Montana. Along with a twenty hour inschool practicum, students will explore the development and
organization of public education through knowledge of its
history and philosophies. Ethical issues; pertinent laws;
current governance, funding and structure will also be topics
of discussion in this course. Timely topics and issues, including
Indian Education for All, will be examined. This class is required
for both elementary and secondary education majors as well
as for degreed students seeking licensure.
Students will be required to complete fingerprinting and
background check as well as provide evidence of teacher
liability insurance.

The focus of this course will be the development of
competence in the use of technology in the classroom
setting. The ability to work around difficulties is emphasized.
The student will acquire a working knowledge of basic
principles in technological environment through the process
of course instruction, completing a series of tutorials,
homework, instruction, and research. Sources and resources
for instruction utilizing technology are applied.

Upon completion of this class, candidates will be able to
demonstrate the ability to understand and respect the broad
range of cultural expression, and to incorporate that
knowledge in a sensitive and humane manner to promote
understanding and concern among people of differing
economic, social, cultural, racial, ethnic, gender, and religious
backgrounds and develop a classroom and social climate that

Education 200 provides a broad overview and introduction to
issues relevant to K-12 education in the United States for students
considering the teaching profession and teaching licensure in the
state of Montana. Along with a twenty-hour K-8 field practicum,
students will explore the development and organization of public
education through knowledge of its history and philosophies.
Ethical issues; pertinent laws; current governance, funding and
structure will also be topics of discussion in this course. The
importance of a safe school community will be discussed.
Curriculum approaches and lesson plan design will be introduced.
This class is required for all education majors as well as for
degreed students seeking licensure.
Students will be required to complete fingerprinting and
background check as well as provide evidence of teacher liability
insurance.
PEPPS: 10.58.532a
Title of course: Instructional Technology
Credits: 2
Description
The focus of this course will be the development of competence
in the use of technology for the purpose of teaching and learning
in the classroom setting. Students will examine the underlying
theories regrading effective technology integration in the
classroom and will explore numerous technological tools which
can support effective teaching and learning. Students will also
learn about the safe use of technology, including social media.
Students will be introduced to concepts of teaching online and
will create an online classroom comprised of various digital
components.
PEPPS: 10.58.513p
Title of course: Multicultural and American Indian Education**
Credits: 3
Description
Multicultural Education will prepare you to create a classroom
learning environment to effectively meet the needs of all
students. With increasing diversity in student populations,
appropriate, informed, and sensitive approaches are necessary
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values this diversity Attention will be given to the Indian
Education for All initiative.

to create equitable experiences. This course will help you
examine how race, ethnicity, and culture influence students’
school experiences and how the beliefs, biases, and background
you bring to the classroom impact your teaching. Indian
Education for All (IEFA) is a primary topic for this course as we
explore the distinct and unique cultural heritage of American
Indians, particularly tribes that reside in Montana. The seven
Essential Understandings Regarding Montana Indians and
additional IEFA resources will be studied and integrated into
student planning.
PEPPS 10.58.513a, 10.58.513i, 10.58.520e

EDU 290 Educational
Psychology (3)

To be implemented in the 20-21 academic year.

PEPPS: 10.58.532a,
10.58.532m, 10.58.532n

EDU 315 Assessment of
Learning (2)
Prerequisite EDU 200,
ENG 117
PEPPS: 10.58.532b,
10.58.532p

The major purpose of this course is to study the theoretical
and practical aspects of the use of assessment in understanding student achievement. The course has been
designed to familiarize teacher candidates with the various
purposes and types of assessment used in school settings to
document academic achievement. Course is taught on line
only.

Title of Course: Educational Psychology**
Credits: 3
Description
Students explore the nature of human growth and development
from the viewpoint of learning, discuss factors that contribute to
academic success, and connect effective teaching and the
positive impact it has on student motivation and learning.
Theoretical knowledge, educational research, and practical
applications are stressed.
PEPPS: 10.58.532a, 10.58.532m, 10.58.532n
Title of Course: Curriculum Design and Assessment of
Learning**
Credits: 2
Description
Curriculum, Instruction and Assessment will guide students in
the development and design of curriculum, instruction, and
assessment based on state standards and incorporating best
practices for meeting the learning needs of K-12 students A
student-centered approach to learning will be emphasized with
students developing teaching/ learning cycles that are clearly
aligned to curriculum outcomes using formative and summative
assessment results to inform evaluation, remediation, and
instructional planning. Students will also develop assessment
literacy in understanding standardized measures and data driven
decision making.
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EDU 320 Exceptionalities

To be implemented in the 20-21 academic year.

PEPPS: 10.58.532a,
10.58.532L

EDU 325 Classroom
Communities and
Management (2)

To be implemented in the 20-21 academic year.

PEPPS: 10.58.532a,
10.58.532j, 10.58.532L,
10.58.532n, 10.58.532o

EDU 338 Reading in the
Content Area (2)
PEPPS: 10.58.532b,
10.58.532c, 10.58.532k,
10.58.532m, 10.58.532p

Teaching Reading in the Content Area (338): Students will
interpret and evaluate that the need for acquiring literacy
skills is essential to success in school and for lifelong learning.
Students will recognize the need for teaching reading skills
and strategies in content area courses and the necessity for a
range of reading materials and sources in content learning to
meet diverse reading abilities and cultural backgrounds.
Students will prepare lesson plans for the teaching/learning
of reading strategies and skills before, during and after
reading in content courses and demonstrate teaching
techniques that support their lesson planning.

PEPPS: 10.58.532b, 10.58.532p
Title of Course: Exceptionalities**
Credits: 3
Description
Exceptionalities will introduce you to the range of
exceptionalities students will encounter in the general education
classroom and methods for intervention. Students will gain
understanding in characteristics of exceptionality and explore
legislation guiding policy for students with disabilities as well as
students identified as gifted and talented. Practical application
will include planning and teaching strategies for differentiating
instruction, universal design, and working with families. The
Response to Intervention (RtI) and Multi-Tiered Systems of
Support (MTSS) will be examined.
PEPPS: 10.58.532a, 10.58.532L
Title of Course: Classroom Communities and Management**
Credits: 2
Description
Students learn how to create a classroom community plan that
establishes an orderly, safe, and inclusive classroom. They will
develop communication techniques that motivate students,
ensuring that what is communicated is relevant, meaningful and
engaging. Strategies are also shared that develop positive and
trusting peer-to-peer, teacher-to-student, and teacher-to-parent
relationships.
PEPPS: 10.58.532a, 10.58.532j, 10.58.532L, 10.58.532n,
10.58.532o
Title of Course: Reading in the Content Area
Credits: 2
Description
Students will recognize the need for teaching reading and
literacy skills and strategies in content area courses and the
necessity for a range of reading materials and sources in content
learning to meet diverse reading abilities and cultural
backgrounds. Students will prepare lesson plans for the
teaching/learning of reading strategies and skills before, during
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EDU 462 Preprofessional
Integrative Experience
(PPIE) Elementary (2)
Prerequisites: EDU 341,
EDU 342, Admissions to
the TEP
PEPPS: 10.58.513j,
10.58.513n, 10.58.513o,
10.58.513q, 10.58.513f,
10.58.513g, 10.58.513h,
10.58.513j, 10.58.513m,
10.58.513n

EDU 472 Preprofessional
Integrative Experience
(PPIE) Middle School (2)
Prerequisites: EDU 341,
EDU 342, Admissions to
the TEP
PEPPS: 10.58.513j,
10.58.513n, 10.58.513o,
10.58.513q, 10.58.513f,
10.58.513g, 10.58.513h,
10.58.513j, 10.58.513m,
10.58.513n

The purpose of this course is to provide the teacher
candidate with a clinical experience in an elementary school
classroom setting prior to the student teaching capstone.
Candidates will be required to spend 60 hours in a school
setting. The initial portion of this course will consist of 24
hours of classroom instruction at the University. Additionally,
candidates will meet with the course instructor in seminar
sessions. Must be within 2 semesters of student teaching.

The purpose of this course is to provide the teacher
candidate with a clinical experience in a middle school classroom setting prior to the student teaching capstone.
Candidates will be required to spend 60 hours in a school
setting. The initial portion of this course will consist of 24
hours of classroom instruction at the University. Additionally,
candidates will meet with the course instructor in seminar
sessions. Must be within 2 semesters of student teaching.

and after reading in content courses and demonstrate teaching
techniques that support their lesson planning.
PEPPS: 10.58.532b, 10.58.532c, 10.58.532k, 10.58.532m,
10.58.532p
Title of Course: Field Experience Elementary **
Credits: 2 (Course load for instructor is 3)
Cap Students: 15
Description
Elementary Field Practice is an opportunity for participants to
experience the real-world responsibilities of teaching and apply
the knowledge and skills you’ve been developing in a classroom
setting. Candidates spend 60 hours in a K-6 classroom and 24
hours in the college classroom. This provides time for students
to prepare for the field practice experience before placement
and to reflect on the elements of the experience during the
placement. In addition to observing and assisting in the
classroom at the mentor teacher’s discretion, all students will
teach one complete lesson in their K-6 classroom with UP
supervision. Participants will experience planning, organizing,
assessing, differentiating, and managing behavior. Must be
within 2 semesters of student teaching.
PEPPS: 10.58.513j, 10.58.513n, 10.58.513o, 10.58.513q,
10.58.513f, 10.58.513g, 10.58.513h, 10.58.513j, 10.58.513m,
10.58.513n
Title of Course: Field Experience Middle School**
Credits: 2 (Course load for instructor is 3)
Cap Students: 15
Description
Middle School Field Practice is an opportunity for participants to
experience the real-world responsibilities of teaching and apply
the knowledge and skills you’ve been developing in a middle
school classroom setting. Candidates spend 60 hours in a 7th or
8th grade classroom and 24 hours in the college classroom. This
provides time for students to prepare for the field practice
experience before placement and to reflect on the elements of
the experience during the placement. In addition to observing
and assisting in the classroom at the mentor teacher’s
discretion, all students will teach one complete lesson in their
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EDU 489 Student Teaching
Seminar (2)
Prerequisites: Student
teaching placement &
concurrent enrollment in
EDU 490 and admission to
the TEP.

The internship seminar provides the student with
opportunities to learn how to complete certification requirements and submit necessary materials, how to prepare for an
interview and complete an electronic portfolio, and how to
complete an application for a teaching position. Discussion
includes various aspects of classroom management,
techniques for helping students learn, and methods of
instruction for effective delivery.

PEPPS: 10.58.520j
EDU 490 Elementary
Student Teaching
Prerequisites: Admission
to teacher education and
internship through
application, concurrent
enrollment in EDU 489
required. All major and
minor coursework must
be completed. Instructor
approval required.
PEPPS: 10.58.513f,
10.58.513g, 10.58.513j,
10.58.513l, 10.58.513m,
10.58.513n, 10.58.513o,
10.58.513q, 10.58.513r,
10.58.513w, 10.58.520f,

This capstone experience will provide candidates with
teaching opportunities in a classroom setting (K-8). After
completing all methods courses, student teachers will
observe, plan and implement lessons based upon standards,
assess student learning, and take responsibility for the
delivery of the total program in a classroom. Candidates will
utilize the knowledge they have acquired during the
completion of their education program to demonstrate
content proficiency and to develop the skills and dispositions
necessary to be a successful teacher in the school setting.
Candidates will develop skills for building relationships with
students, professional colleagues, families and communities.
Supervision is provided at the school site by both the mentor
teacher and the University supervisor. Attendance by
candidates at monthly seminars is required on site or on-line.
Professional development and professional ethics will be
addressed during this experience.

middle school classroom with UP supervision. Participants will
experience planning, organizing, assessing, differentiating, and
managing behavior. This is a Writing Intensive class. Students
will be developing a Classroom Management Plan to include
with their portfolio.
PEPPS: 10.58.513j, 10.58.513n, 10.58.513o, 10.58.513q,
10.58.513f, 10.58.513g, 10.58.513h, 10.58.513j, 10.58.513m,
10.58.513n
Title of Course: Student Teaching Seminar**
Credits: 2
Description
The internship seminar provides students with opportunities to
learn how to complete certification requirements and submit
necessary materials, how to prepare for an interview and
complete an electronic portfolio, and how to complete an
application for a teaching position. Discussion includes various
aspects of classroom management, techniques for helping
students learn, and methods of instruction for effective delivery.
PEPPS: 10.58.520j
Title of Course: Student Teaching
Credits: 10
Description
This capstone experience will provide candidates with teaching
opportunities in a classroom setting. After completing all
methods courses, student teachers will observe, plan and
implement lessons based upon standards, assess student
learning, and take responsibility for the delivery of the total
program in a classroom. Candidates will utilize the knowledge
they have acquired during the completion of their education
program to demonstrate content proficiency and to develop the
skills and dispositions necessary to be a successful teacher in the
school setting. Candidates will develop skills for building
relationships with students, professional colleagues, families and
communities. Supervision is provided at the school site by both
the mentor teacher and the University supervisor. Attendance
by candidates at monthly seminars is required on site or on-line.
Professional development and professional ethics will be
addressed during this experience.
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10.58.520g, 10.58.520h,
10.58.520i, 10.58.520k,
10.58.520m, 10.58.520n
EDU 430 Secondary
Teaching Procedures
2 Credits

EDU 482 Preprofessional
Integrative Experience
(PPIE) High School
2 Credits

EDU 498 Secondary
Internship
10 credits

This course will emphasize best teaching practices
employed in secondary and middle schools. Areas of
instruction will be planning lessons, writing objectives,
classroom management, discipline, instructional strategies,
interdisciplinary methods, creating a positive and
supportive classroom environment, and school curriculum
including state standards.
The purpose of this course is to provide the teacher
candidate with a clinical experience in a high school classroom setting prior to the student teaching capstone.
Candidates will be required to spend 60 hours in a school
setting. The initial portion of this course will consist of 24
hours of classroom instruction at the University. Additionally, candidates will meet with the course instructor
in seminar sessions.
This capstone experience will provide candidates with
teaching opportunities in a classroom setting (5-12). After
completing all content courses and methods courses,
secondary student teachers will observe, plan and
implement lessons based upon content standards, assess
student learning, and take responsibility for the delivery of
the total program in the classroom. Candidates will
demonstrate content proficiency and the ability to
synthesize and apply the appropriate educational
knowledge and techniques to deliver content for student
engagement. Additionally, candidates will develop skills for
building relationships with students, professional
colleagues, families and communities. Attendance by
candidates at monthly seminars is required either on site
or on-line. Professional development, professional
dispositions and professional ethics will be addressed
during this experience. Instructor approval required.

PEPPS: 10.58.513f, 10.58.513g, 10.58.513j, 10.58.513l,
10.58.513m, 10.58.513n, 10.58.513o, 10.58.513q, 10.58.513r,
10.58.513w, 10.58.520f, 10.58.520g, 10.58.520h, 10.58.520i,
10.58.520k, 10.58.520m, 10.58.520n
Eliminated from program. Integrated in HPE 312, HPE 330, EDU
315, EDU 338 and EDU 325

Eliminated from program. Replaced with EDU 462.

Eliminated from program. Replaced with the new EDU 490.
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ACTION
ITEM 20
RECOMMEND APPROVAL OF MONTANA
QUALIFYING SCORES FOR PRAXIS
SUBJECT ASSESSMENTS IN COMPUTER
SCIENCE (5256) 5-12 AND TEACHING
READING (5206) K-12
Dr. Linda Vrooman Peterson

Montana Board of Public Education
Executive Summary
Date: May 7, 2020
Presentation

Recommend Approval of Montana Qualifying
Scores for Praxis Subject Assessments in
Computer Science (5652) 5-12 and Teaching
Reading (5206) K-12.

Presenter

Linda Vrooman Peterson
Accreditation and Educator Preparation
Administrator

Position Title
Overview

This is an action item.
On April 1, 2020, Montana Council of Deans of
Education unanimously approved its motion
recommending to the state superintendent
Montana qualifying scores for two Praxis Subject
Assessments: Computer Science 5-12 and
Teaching Reading K-12. Superintendent of Public
Instruction Arntzen recommends the BPE approve
the Montana qualifying scores of 149 for the
Computer Science 5-12 Praxis test (5652) and of
156 for the Teaching Reading K-12 Praxis test
(5206), as presented by the Montana Council of
Deans of Education.
Test review summaries provided in agenda
packet.

Requested Decision(s)

None

Related Issue(s)
Recommendation(s)

Approve Montana Qualifying Scores of 149 for the
Praxis Subject Assessment in Computer Science 5-

12 (5652) and 156 for the Praxis Subject
Assessment in Teaching Reading K-12 (5206).

February 26, 2020
Educational Testing Service
Montana Computer Science : 5652 Test Review
Summary
Per the request of the Montana Council of Deans of Education, I have composed a summary of the February 19,
2020 Computer Science: 5652 test review.
A review for the Computer Science: 5652 test was conducted on February 19th at the Montana Office of Public
Instruction in Helena, MT. The test review was scheduled from 10:30 a.m. until 2:30 p.m. Two professionals from
MT in addition to members of the MT Praxis Working Committee made up the panel of reviewers.
The review commenced with a general overview of Educational Testing Service (ETS), its mission, and composition.
Next, participants were given an overview of the test generation and standard setting process and then provided
with the blueprint and components of the Computer Science: 5652 test itself. After this, the reviewers were asked
to sign non-disclosure paperwork before receiving and taking an actual form of the test.
After taking the multiple choice section of the test, reviewers had the opportunity to address technical questions
with ETS test developer Roslyn Franklin via teleconference.
When all parts of the test were fully reviewed, national data for the test was presented. Data included national
and state passing rates and state-adopted scores. In addition, ETS resources (e.g. study companion, curriculum
crosswalk, and practice test) were provided to reviewers.
With a comprehensive lens by which to see and understand the test within the context of what constitutes a “just
qualified” candidate, the reviewers were asked to engage in a discussion regarding what recommendation(s) they
felt should be made for a cut score adoption in Montana that would accurately identify a candidate who is likely to
be qualified to teach on day one in a classroom.
At the conclusion of the review, the reviewers concluded that the recommended cut score that came out the
Multistate Standard Setting Study performed by ETS would accurately represent the amount of knowledge
necessary for what constitutes a “just qualified” candidate in a Montana classroom. The recommended cut score
is 149 on a 100-200 scale.
Again, it was a pleasure to facilitate this test review and be part of the process. As always, I am happy to offer any
additional assistance at any time.
Respectfully Submitted,

Nicholas A. Bellack
Client Relations Director
ETS Teacher Licensure and Certification

February 26, 2020
Educational Testing Service
Montana Teaching Reading K-12: 5206 Test Review
Summary
Per the request of the Montana Council of Deans of Education, I have composed a summary of the February 20,
2020 Teaching Reading K-12: 5206 test review.
A review for the Teaching Reading K-12: 5206 test was conducted on February 20th at the Montana Office of Public
Instruction in Helena, MT. The test review was scheduled from 10:30 a.m. until 2:30 p.m. Ten professionals from
MT in addition to members of the MT Praxis Working Committee made up the panel of reviewers.
The review commenced with a general overview of Educational Testing Service (ETS), its mission, and composition.
Next, participants were given an overview of the test generation and standard setting process and then provided
with the blueprint and components of the Teaching Reading K-12: 5206 test itself. After this, the reviewers were
asked to sign non-disclosure paperwork before receiving and taking an actual form of the test.
After taking the multiple choice section of the test, reviewers had the opportunity to address technical questions
with ETS test developer David Dickerman via teleconference.
When all parts of the test were fully reviewed, national data for the test was presented. Data included national
and state passing rates and state-adopted scores. In addition, ETS resources (e.g. study companion, curriculum
crosswalk, and practice test) were provided to reviewers.
With a comprehensive lens by which to see and understand the test within the context of what constitutes a “just
qualified” candidate, the reviewers were asked to engage in a discussion regarding what recommendation(s) they
felt should be made for a cut score adoption in Montana that would accurately identify a candidate who is likely to
be qualified to teach on day one in a classroom.
At the conclusion of the review, the reviewers concluded that the recommended cut score that came out the
Multistate Standard Setting Study performed by ETS would accurately represent the amount of knowledge
necessary for what constitutes a “just qualified” candidate in a Montana classroom. The recommended cut score
is 156 on a 100-200 scale.
Again, it was a pleasure to facilitate this test review and be part of the process. As always, I am happy to offer any
additional assistance at any time.

Respectfully Submitted,

Nicholas A. Bellack
Client Relations Director
ETS Teacher Licensure and Certification
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